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Abstract

The segment of the United States population categorized as

Limited English Proficiency (LEP) is characterized by a nigh unem-

ployment rate and a large number of secondary school dropouts. T hk'

UniXed States Congress has provided funding for special programs

including the 1976 Vocational Education Amendments (VEA) to the 1963

Vocational Education Act which earmarked funds for the LEP popula-

tion in the form of Bilingual Vocational program. This amendment

, also mandated the evaluation of all funded areas.

The survey conducted during this study identified the lack of

state models for the evaluation of Bilingual Vocational Education

Programs (BVPs). The slate of Florida, in order to comply with the

1976 VEA, authorized the development ofBilingual Vocational rnstruc-

tional Program Review (BVIPR).

This study addressed: a) the identification of the standards

and criteria necessary for quality BVPs and b) the development of

the BVIPRC.

The rationale for this.study was developed from the theory that

evaluation is a process that can lead to development, improvement,

and rational decision making for educational programs.

Data were obtained in three phases from personnel involved in

the instruction of LEP students in the state of Florida. A result o:

this study was the development of the BVIRPC. This component included

the standards and criteria needed for vality BVPs as well as those

ii
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.required for vocational education, as identified for the state of

Florida.

The Florida Bureau of Vocational Research, Dissemination, and

Evaluation staff provided the funding that developed this first state

. model that has incorporated the special needs of the LEP students

enrolled in vocational programs. This model provides the standards

and criteria, which, when met, will provide quality BVPs:

II.

iii
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CHAPTER I

INTRODUCTION

-The segment of the United States popularionscOte-

gorized as Limited English Proficiency (LEP) has been

aharacterized by a high unemployment rate and-a Jarge number

of secondary school dropouts. This group also has "the

tendency . . . eb end up in entry level skill occupations

where employment-is irregular and salaries are low''

(United States Department of Labor Report, 1976.)

In addition, the 1978 National Center for Educational

Statistics (LACES) report stated that: (a) one in ten

children between tne ages of 6 and 18 is from a non-English

language background, (b) '23 states have at least 10 lanclaage

minority populations; and (c) two put of three members

of the identified LEP populations were born in the United

States, Puerto Rico, or some other United States territory.

The report further stated that "young language minority persons

appear tck be educationally disadvantaged on two key measures:

School grade attainment for (their) age, and dropout ra,:e."

The average dropout rate for the E:141ish speaking students is

approximately 10% of the total population (ages 14-254J.

11.



whereas students with limited English backgrounds have

30 to 40% dropout rate. -Thus, the probability of LEP

students dropping out is substantially greater than that of

students whose dominant language is English (NCES,

1978, p. 1).

The LEP population is composed of .22 major language

groups plus a large number of minor ones. The largest

group of LEP minorities is Hispanic. Of the fi'ie million

identified LEP persons in Vle United States, three milliOn

are of Hispanic origin. -Hispariics have a school dropout rate

of 45%. This is especially relevant to the state of Florida,

one of the nine states in which 90% of the United States'

Hispanic population is located (NCES, Spring 1978, p. 1).

The 1974 Bilingual Education Amendment tc the 1968

71ementary and Seccndary School Act (ESEA) and the 1962

Vocational Education Act (VEA), as amended in 1976, earmark

specific funds for the LEP poPulations. In addition, t' ,state

.
of Florida has provided specific programs for the LEP oopula-

s

tion on a local basiS. These programs, identified as Bilin-
16,

gual0focational_Education Programs (BVPs), provide students

with occupational training and the opportunity to improve .

.their English language skills. Bilingual Vocational Fducation

(training) was defined by the 1976 Vocational Educatii,on

Amendment as:

Training or retraining in which instruction

12
9



is presented in both the English lancivage and

the dominant (target) lanljuage.of the persons

receiving training and which is conducted as

part of a program designed to prepare indivi-

duals for employment.

The students served by EVE are individuals of

"United Eng110 Speaking Ability "(LESA). LESA is defi9ed

by the 1976 Vocational Education Amendment as:

1. Individuals who were not born inr the-United

States or whose native tongue is a language other than

Eng11:h.

2. Individuals who came from environments

wheYe a language other than English is dominant, and by

reasons thereof, have difficulties speaking and understanding

instruction in the English language. LESA was changed

to LiMited English Proficiency (LEP) by the W;vember 1,

1973 Public Law 95-561, of the Blingual Education Act.

The state of Florida has no state level definition

for BVE or specific pilicies on how the needs of the LEP

students were to be met. Each school district board

within the state determines how they will meet the need,

of the LEP students enrolled in vocational Programs. Twc

examples are:

1. Dade County provides some vocational programs

in the target language; and

.13



0
4

2. Escambia County requires students to enroll in

ESL programs and obtain a minimum English proficiency

befor entering the vocational class (Kandarakis, Telephone

In rview, 1981).

"WvE programs, in this study, are defined as

those programs with LEP students enrolled ot deSiring enroll-

ment. Traditional VE programs are defined as vocational

p-ograms in which the students speak, read, and write

the English language. Bilingual programs funded by the

Bilingual Education Amendment Title VII (1974) to the

Elementary and Secondary Saool Act, are not addressed.

,
Background of the Problem

Accountability for vocational education in all areas

has been mar ^d by the federal government for all state

departments ot education. In order for states to' receive

funding-under the existing Smith-Hughes Act an'? the 1963

Vocational Education Acts (VEA), as amended in 1976, a plan

. for the evaluation of all areas funded under these bills must

be developed. This act places an emphasis on the validation

I
of Services to socially, economically, and educationally-dis-

advantaged persons, including those with LEP, with respect to

their participation in vocation= education.

The personnel in the Division cf Vocational

ation of the State of Florida, in order to comply with the

1976 VEA specifications, developed in the "Florida State Plan

14 .1



for Vocational. Education," often referred to as the

Florida Five Year Plan for Vocational N.'5,11cation. This plan

is ,reviewed each year according to. specific criteria and

changes are made accordingly (Giehls, Personal Interview,

1980). The plan requires that the Division of Vocational

Education conduct'state evaluation of programs in an effort

to:

.provide effective and efficient ixplemen-
,

tation and needed modification of vocational

programs, services and activities, evaluation

must be systematically designed and conducted

to provide information in quantitative terms

regarding the;-Alocation of human material

resources (Florida State Plan for. Vocational

5

Education, Part A, '71978, 1 ,. _8) .

The Division of Vocational Education, in compliance

with these regulations, glaveloped a process model for the

evaluation of Vocational Education (VE) programs in the State

of Florida at all levels: high school, vocational technical

schools, and community colleges (Vocational Education

Instructional Program Review, 1980-81). The criteria and

standards specified in the model for the evaluation of voca-:

tional education had not been examined with,reference to the

evaluation needs of BVPs.

Significance of the Problem

The Florida Department of Education, Div:ision of

5



Public Schools (MIS Statistical Report, Series 80-15, March

1980) has identified 28,105 students with LEP in the state.

These statistics apply to the status prior to the 1980 Cuban

and Haitian influx, the effects of which, at the time of this

writing, have not been officially evaluated with reference to

the LEP population in Florida. This researcher conducted a

telephone survey between May 21-V, 1980 to identify existing

BVPs in the State of Florida. Reults revealed a concern by

vocational .persOnnel in many areas of the state regarding

their ability to provide services to the anticipated influx

of these new LEP people (see Appendix A). "From 80,000 to

105,000 refugees from the Cuban exodus have settled'in Dade

County or just over its borders, straining the facilities

of the area (including education) of 1.6 million people."

(New York Times, April 19, 1981, p.1). Additionally, inter-__

views with vocational personnel in Florida revealed their

belief that the new LEP population would have difficulty

obtaining employment without adequate English communication

skills and vocational' training. The vocational skills required

by those vocationa; personnel are those suitable to the

region in which the new LEP population plans to settle.

The need for BVPs in the State of Florida has been

recognized by the educational personnel in the district

.presently conducting these programs (see Appendix B).

These bilingual vocational education programs, though

vocational, presented a new dimension that was not incorporated

1 f;
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into the existing process model for evaluation of vocational

. education within Florida.

In 4ddition, telephone and personal interviews

(see Appendix C) and the review of literature had fhiled

to identify any models fo' the specific evaluation of BVEPs'at

the state levelin the United States. This was,confirmed

by a state-by-state inquiry of vocational education

departments.

Purpose of the Study

The purpose of this study pas to develop a process

evaluation model for BVPs in the State of Florida. The

model includes those criteria and standards, identified

during the study, as necessary for effective BVPs, in

addition to the ones required for vocational education
4

/

by.the State of Florida, Department of EducAlOn.

aktionale and Theorgtical Framework

The rationale for this study was developed from the

view that, evaluation is a process that can lead to

development, improvement,' and decision making for educational

programs. Accountability for education became a mandate for

many educators through the provision of the Elementary and

Secondary Education. Act (ESEA) of 1976.

' The theoretical clhceptualization of evaluation

has been explicated and researched by such educators as

3criven (1976), Hammond (1969), Stufflebeam (1971), and

Provus (1971), while ehe concept itself appeared even

17
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.earlier in the education process (Tyler, 1942).

From evaluation theories, pragmatic evaluation

models evolved, and the research conducted with

models has established evaluation as a means for developing

and improving educational programs and decision making

(Stufflebeam, 1971). Evaluation has also becoJ a means

for meeting accountability requirements at both federal and

state levels, e.g., the requirements for evalluation

specified in the ESEA (1965) with its 1974 amendments

and VEA (1976). Thus, the staff of the State of Florida,

Department of Education, Divis1:11 of Vocational Education,

provided for the development of the Vocational education
t°

Instructional Program Review--a process model; Pennsylvania,

a discrepancy model; and Michigan, an adaptation of

Stufflebeam's Context, Input, Process, and Product.(CIPP)

Evaluation Model for total program evaluation. Based on

the research conducted for this study, a specific type(s)

of model(s) optimal for meetingraccountability requirements

had not been determined.

'Five methods were identified by Smith (1979) as com-

monly used for the evaluation,of federally funded programs:

(a)-system.evaluation, (b) prOgram evaluation, (c) person,

evaluation,' (d) product evaluation, and (e) other/mixed.

Each evaluation approach, though different, can be used for

the purpose of meeting accountability requirements in the event

that the methodology is not pre-specified. The approaches

s
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identified on the previous page are defined as follows:

1. System Evaluation: "Evaluation necessary in

providing information fOr decisions abcut the state cf a

system" (Alkin, 1969).. It is used to determine the

difference between the desired situation,and the true out-

comes of program or project. This is a form ofproduct eval-

uation or the macro leyel.

2. Program Evaluation: :Evaluation on the micro

or local level. Th* specific program,oi project is-examined

1
with reference to the desired outcomes. The use of process

evaluatih is the evaluation of the treatment by looking at .

it instead of the outcome (product) (Scriven, 19747). It

is also referred to as formative evaluation when conducted

during the development for improvement of a program

(Scriven, 1977).

3. Person Evaluation: EvaluatiOn of personnel,

trainees, clients, and others who are involved in the

program or project. The focus here is on the personnel

evel instead of on a program or system'level ( Smith, 1979).

4. Product Evaluation: Measurement and interpre-

tation of attainment at the end of the project cycle

(Stufflebeam, 1971).

5. Mixed: ,thcorporation into the evaluation

procedlIzes of more than one method, These approaches enume-

rated by Smith (1979) are further supported by the rationale
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presented by the exnerts.

Tyler (1942) presented evaluation as a system

whereby decisions could be, made based on te,rldkgruence

between the stated objectives and the measured outcomes.

In addition to that, Scriven- (1976) proposed the idea of

"goal free" evaluation,' the purpose of which is to proviae

for the inclusion of the unintended outcomes in the

program evaluation and decision making. Thus, goal free

evaluation is conducted by an evaluator who has not been in-

formed of the program's specific goals. In this approach

the merit of the program is determined through total

evaluation.

Stufflebeam et al. (1971) developed a model for

total program evaluation from its initial inception to

final product. The rationale was presented in the CIPP model

for program evaluation (Stufflebeam, 1971). Al overall

program evaluation approach is also presented by Stake (1967),

whose "Countenance of Education Model" provides the description

of intentsl'and actual observations and the use of stanciards or

the basis of which judgements are mtde about a program or

product.

Hammond (1969) presented a model.fbr local evaluation

to determine program effectiveness in terms of how well

desired objectives have been obtained. This model could be

expanded to an evaluation of programs on the state level to

provide accOuntaL.lity to the federal funding source in the

20
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same way it could be used by the community to provide

accountability to the state funding source.

Provus (1969) referred-to the use of performance

;product) .against desired outcome (goals of the program)

to determine whether to improve, maintain or terminate a
t'
program. His model has been identified as the "discrepancy

model."

The models mentioned here and their relationship to

the systems identified by Smith are represented in Figure 1-

The figure illustrates the models that may be used by the !

programs to meet their need for accountability. It further

diagrams ,the partial program evaluatiori t t is acceptable for

meeting the federal accountability stand as. For example,

the program that adapted Stufflebeam's C PP model or Scriven's
)

Formative Summative Evaluation model wo 1d be conducting four

evaluation procedureslio;The models of rovus. Tyler, and Hammond

would incorporate twr, evaluation procedures, and Stake's only one.

f

/
Hammond Stake Provus

SYSTEA \ROGRA/ _,IDERSONT PRODUCT

Stuff lebeam.

Scriven
Tyler'

4.)

Figure 1. Relationships of evaluation systems and models.

21
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The models developed by Stake, Scriven, Provus,

Hammond, Sekfflebeam, and Tyler are examples of the use

of evaluation for the purpose of accountability. A

synthesis of the goals and objectives of,these models is

stated.by this researchlr a methodology for describing,

obtaining, and providing information for making judgments

and determining,the worth-of a program 'or project.

The evaluation framework proposed in thiS study,

which draws on the theories and models presented by these

theoreticians, is designed to provide a system that

meets the accountability demands of the state and federal

agencies as wellas permits informed decision making.

Limitations of the Study

This study was conduated for the State of Florida.

The generalizations made with respect to findings and

state programs may be of limited use to other states due

to differing geographic regions and population composition.

The participants were in programs identified through the

initial survey and chaining procedures. :t is possible

that there are other types of programs that were not

identified.

22
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CHAPTER II

REVIEW OF LITERATURE

The review of literature for the evaluation of

BVE was based on an examination of the available literature

on state evaluation of general education, vocational educa-

tion (Vi), and bilingual vocational education (BVE)4 Further

information was obtained through personal and telephone

interviews and correspondence, including a letter to each

state director of vocational education.

The literature reviewed, Correspondence received,

and.interviews conducted Confirmed that state evaluation

exists on the leveL4, of general education and vocational

education. Thirty state directors respOnded to the

letters; of these, five provided state program evaluation

models that make specific reference to the needs of the

LEP students, who are enrolled or desire to enroll (New

'.01114, California, Michigan, Delaware, and Colorado).

.The purpose of evaluation was defined by the

leaders in the field in several ways, Tyler (1942),

Stufflebeam (1968), and Cronbach (1963-) referred to

evaluation as decision making process. Atkin (1969),

Aster and Pano (1971) , Provus (1971) , Scriven (1977) ,

13
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and Stake (1967) added the dimension of program improve--

ment to decision making and to the purpose of evaluation

Thus, evaluation may be defined as a process used to

initiate improvements and ',to make decisions with refrence

to an ongoing program or project. Another definition of

evaluation rates to total program development. This

concept is well represented by the models developed by

Stufflebeam (1971), Scriven (1966), Provus (1971), and

Stake (1967). These models provide the ideal method of

program revaluation, though not necessarily the methodology

used in program evaluation today. Worthen and Sanders

(1978) defined process evaluation as a means of meeting

the following threi objectives: (a) to detect or predict

defects; (b) to provide information for decision making;

and (c) to maintain a record of the procedures as they

occur.

State evaluation models, developed to meet the

Elementary and Secondary Education Act (ESEA) requirements,

were not standardized in their purpose or methodology.

The Pittsburgh, Pennsylvania Public School Model, developed
O

by Provus (1969), was a discrepancy model in contrast to

the Saginaw Public School Model that was based on

Stufflebeam's CIPPriodel (Context, Input, Process and

ProdUct). The Pennsylvania and Saginaw Public School

Models meet tie evaluation requirements of ESEA, but

24
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represent different concepts of educational evaluation.

The Saginaw model provided for full evaluation of pro-

grams extending from the determination of need (context)

to the outcome (product). This type of model provided

for continuous evaluation and/or ad hoc evaluation,' the

Pittsburgh model, a discrepancy type model, onlyiecords

differences belkeen the intent and what is being done.

Evaluation as represented by the models of

Stufffebeam, Scriven, and Stake is not necessarily rep-

licated in the evaluation systems implemented today.

The purpose of evaluation is generally conducted to obtain

educational funding from sponsors that mandate its

inclusion, such as the ESEA, VIA, and Title VII.

Wently (1970) stated that "evaluators usually get a copy
ft

of the funding proposal and . . . say this is the design,

let's go see if this is happening." This type -f eval-

uation, though valid (Borch, 1977; Provus, 1971), does

not discover unintended positive and negative outcomes.

StuLflebeam (1971) refers to this as the "no significant

difference syndrome" and cites the Higher Horizons program

in New York as an example. The program evaluators found

no significant change, whereas the teachers, pArents, and

administrators believed the program was a success.

The models for present day program evalua-

tion are often a composite of the traditional models.

25
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For example, Barch (1977) used Alkin and Stake for his

basis, but believes evaluation should answer only those

questions that are specified through the goals of the

program developer and/or implementors.

The categories that the researcher believes

provide program evaluation are: (a) process evalua-

tion; (b) product evaluation; (c) total program evaluation;

and (d) stratified program evaluation (the use of only

the program goalsfrand objectives in the evaluation design).

The use of program evaluation by the states was

, mandated by the Elementary Secondary Education Act (ESEA)(ESEA_

196 and its 1974 amendments. States receiving funds 4

under the ESEA and VEA were required to develop evaluation

procedures, providing data for the accountability of t eir

spending. The evaluation models developed to meet the e

requirements have a combination of several categories of

evaluation.4 Florida's Vocational Education Program Review

is a process evaluation model, whereas the New Jersey

State Model is a process- product evaluation model (New

Jersey StatekEducation Department, May 1980).

Thd evaluation of education implies the evaluation

of each compdnent of the educational enterprise: special

education, bilingual education, vocational eduCation, and

others. Each of these components represents different

needs that,should be considered in the development of a

2f;
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state evaluation design. The two components that will

be considered in this study are vocational education

and bilingual vocational education.

As with general education, a primary purpose

for evaluation of vocational education is a basis for

funding. The 1963 Vocational Education Act, as amended

in 1968 and 1976, mandated that evaluation be included

in the vocational education system. Evaluation of

vocational education has been implied since the passage

of the Smith-Hughes Act of 1917. This act required the

creation of the State Board of Vocational Education and

the preparation of plans outlining necessary qualifications

of instructors, facilities, equipment, and supplies to be

used in the course of studies and teacher training plans.

This board was to submit a report to the federal govern-

ment outlining the year's accomplishments and detailing

how the funds were spent. Each state complied. but the

data were not collected in a usable manner (Datta, 1979).

The 1968 Vocational Education Amendm(lt (VEA), which

mandated for a more structured type of evaluation, was
r

an outgrowth of the Great Society's manpower and poverty

programs (Evans, 1974). The other educational phenomenon

that affected educational evaluation was the demand for

accountability in education. According to Evans (1974),

"it is hard to determine if the increase in evaluation

27
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caused the demand for accountability or the increased

demand for accountability caused an increase in evalua-

tion."

Hoyt (1976) suggested that the total educational

system has a new permanent component--evaluation. This

is supported by the 1970 reorganization of the United

States Office of Education that centralized evaluation

staff and funds, housing them in the Office of Planning,

Budgeting, and Evaluation (OPBE). This was the beginning

of mandated third party' evaluation for federally funded

educational program The creation of the OPBE was tech-

nically he beginnin of the thrust of program evaluation

into the educational domain; The actual statewide prograT

evaluation models still represent "process" (Starr, 1970).

This is exemplified by the models of Florida (1980) and

California (1979). Starr stated that the "state model

for vocational evaluation is best exemplified by a process-

product evaluation." The 1976 VEA offered the latest

support for the implementation of evaluation of the

federally funded projects.

Programs funded by the 1976 VEA required the

inclusion of evaluation for vocational guidance and coun-

seling personnel, preservice, and inservice training,

renovation of facilities, grants to overcome sex bias,

28
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and funds to assist state planning. 'The amendments

also created new evaluation and accountability r"equire-,

ments (Datta, 1979).

To meet the new requirements, the State of Florida

has developed a process model for tte evaluation. of voca-

tional education programs (1980 -81). Illinois (Bulletin

#35-971), Massachusetts (1969), Ohio (1973-74), New

Jersey (1977 also have or are in the process of develop--

ing models to eValuate their vocational education programs.

These models are process or process-product evaluation

and have three major areas of concern: (a) staff,

(b) materials, equipment and supplies; and curriculum.

The general purpose of all of these models is to provide

states with information that'will enable them to improve

and/or make decisions on their vocational education

programs.

General education and vocational education have

'aen evaluated with reference to local and national cri-

teria and standards. The new member of the family,

bilingual vocational education, has yet to be fully

evaluated on a state or national level.

The purpose of BVE is to provide training to

persons of Limited English Proficiency (LEP) who are

unemployed or underemployed and unable tobdhefit from

traditional English training (Abstract of the Bilingual

29
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Vocational Training Grants, 1978, Bureau of Occupational

and Adult Education, Division of Research and Demonstra-

tion Branch). The additional aim of BVE is to improve,

the English of participants during the time they afire

learning a skill.

The objectives, as synthesized by this researcher

from the review of federal and state pioject materials,

are

1. To provide transitional BVE'training till

such time as they can enter the traditional VE.

2. To provide English as a Second Language (ESL)

training concurrently with vocational training

3. To provide students with entry level skills

fcr the occupation of their choice

4. To p.i.3vide students with vocational English

skills in both oral and written areas of communication

5. To provide students with skills to pass

licensing or certification examinations as necessary

and

6. To pro4de hands-on experience for those

students who need it in order to obtain the occupational

skills (Occupational Instruction for Limited English

Speaking Ability LESA, No. 81702 and 81705, New York

City; Bilingual Training Out-of School Youth and Adults

in Occupational Areas, Grant No. G-007702037, Westbury,
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New York; An Exemplary Program of Expanded BilingLial

Occupational Education Opportunity byway of the Team

Teaching Approach, Project No. COTQ-D-721 and C077-D-721;

Bilingual Chinese Chef Training Program, New York City:

1978-79 Interim Report;_ Bilingual Vocational Guidance and

Education, Needs Assessment in Michigan, Eastern. Michigan

Uniliersity, Contract No. 33C8-7442-6; Fitchburg State

College Bilingual Vocational Training Program, 1976).
Q g

The five state models identified as having

reference to LEP students4represent three types of

models:

1. Michigan

Needs Assessment (a determination of need)

2. New York, DelaWare, and California

Process Models (a look at the treatment

rather than the outcome)

3. Colorado

Discrepancy Model (to identify gaps

between objectives and actual situations)

These modelb, though different, meet the 1977 VEA require-

ments for develd(ing an evaluation model by 1982 for the
ir

,

LEP population enrolled,or desiring enrollment in VE

programs.
e

t4

The process models identified the, following areas

for state level evaluation: instruction (not necessarily
.
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bilingual), facilities, Materials, equip;ent, supplies,

recruitment, counseling, placement, follow-up, demo-

graphic data, admission procedures, teacher qualifications,

inservice courses for staff, advisory council, student

organizations, program completers and leavers, and

support services. The methodology used in each model to

determine if the student's needs in this area are being

provided are different. For example, the Delaware and

Colorado models evaluate instructional materials in

different ways.

Delaware and Colorado refer to the needs of the
4:9

LEP students enrolled in vocational programs in their

general 'vocational program evaluatlqn models. Theses

models emphasize process evaluation procedures, a form

.of evaluation that is often used by the state evaluators.

when reviewing vocational programs, i.e., New York, Maine,

and California. The process models that are employed in

the various states do not use a uniform set of standardb

and criteria that could be used for comparison of programs

between states. The models of Delaware and Colorado pro--

vide an example of this in their methods of evaluating

instructional materials.

The instructional materials'are evaluated by the

Delaware state evaluation personnel using the state model

in reference to bias toward sex, race, LEP, disadvantaged,

1
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handicappec, and mincrity groups. The Colorado evaluation

personnel, using their state model, refer only to

sex fairness bf school publications, promotional brochures,

and literature contents. The Colorado model also includes

the review of tests to eliminate those containing sex

bias.

Although both states refer to the needs of the

LEP in vocational education, only the Delaware model

includes their needs with reference to instructional

materials. This example shows that the lack of uniform

standards and criteria for evaluation perm s the individ-

ual states to determine the areas for inves igation in

reference to needs of all vocational students, including

the LEP.

The State of Florida Vocational Education Instruc

tional Program Review, a process evaluation model that was

being employed by the Burea.u* Vocational Research, Dissemi-

nation and Evaluation consultants for program review of

all programs, did not include the specific needs of the

LEP students. In addition, the standards and criteria

necessary, for school prograMs to be refunded were only

those necessary for Full Time Equivalent (FTE) funding

(Harrell, interview, 1981). The Bilingual Vocational

Instructional Program Review Component (BVIPRC) developed

d1 ring this project is based on the Florida State

33



2,4

Vocational Education Instructional Program Review Model

as mandated by the State of Florida, Division of Voca-

tional Education which sponsored this project.

Since no standardized method for the evaluation

of BVE (Troike, Interview, 1980; Babcock, Interview, 1990;

Hannenburg, Interview, 1980) was identified, a need for

Validated standards and criteria was perceived for uni-

form evaluation of Bilingual Vocational Programs (EVP)

by state evaluators. The need for BVPs for the LEP stu-

dents is supported by the finding of Rios and Hansen

(1977) who stated that LEP individuals are underemployed,

undereducated, and lacking in work experience. They

further explained that this pcTulation has a "severe

disadvantage in preparing for a role as functional citizens;

their social and employment roles are extremely limited."

To meet the needs of its LEP students, the state of

Florida's school districts have established BVPs.

These programs, though implemented, have not been examined

at the state level to determine if the needs of the LEP

studepts enrolled in these programs are being met

(Giehls, Interview, 1960).

Summary ofthe Review of
Literature

The major funding for vocational education and

BVE is the 1976 VEA which mandates evaluation of all
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funded programs. The states of Michigan, New York,

Delaware, California, and Colorado have established

vocational education evaluation models that include

reference to the needs of the LEP students, The diver-

sity in the models--Needs Assessment, Process Models, and

Discrepancy Models--do not provide a standardized method-

ology for the evaluation of BVE or VE programs with LEP

students.

-35



CHAPTER III

METHODOLOGY

The study was conducted in th ee phases:

(a) the identfication of additional staff, staff skills,

material, equipment, supplies, and curriculum components

for Bilingual Vocational Education Programs (BVPs)

that are not necessary for traditional Vocational Educa-

tion (VE); (b) the identification of the standards and

criteria which, when met, would result in effective

BVPs; and tc) the development of a component of the

Vocational Education Instructional Review to be used

for the evaluation of BVPs in the State of Florida.

Phase I

The additional needs of BVPs,'as compared with

traditional VE programii,were identified by the use of a

questionnaire. The questionnaire was designed to provide

the respondents with, the opportunity to express whether

or not they believe additional staff, staff skills,

1, materials, facilities, equipment, supplies, and curriculum'

components are required fcr BVPs in comparison to those

required for traditional VE programs. .
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The questions that this aspect of the study

was designed to answer were as follows:

1. What were the requirements for staff in BVPs

'in addition to those that are required for traditional

vocational staff in the State of Florida?

2. What were the facilities, equipment, and

materials needed Dr the instruction of Limited-English-

'Proficiency (LEP) students in vocational education'in

.addition to those required for English speaking students

in the State of Florida?

3. What curriculum components were needed for

the instruction of LEP students in vocational education

in addition to those required for the English speaking

students?

Phase II

The additional standards and criteria-for BVPs were

initially identified through the review of literature,

interviews, and correspondence. Once identified, these

standards and, criteria, along vith those stated in the

Vocational Education Instructional Program Review (1980)

for the State of Florida, were also included in the initial

questionnaire. The questionnaire was designed to record

the participa,,t's belief as to the standards and criteria

necessary for effective BVPs in the State of Florida.
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The questionnaire was developed ,o provide the

respondents with the opportunity to determine the area

to which the standard is most appropriate: BVE, VE,

both, or none. For those standards identified as appro-

priate for BVE or both, the respondents were asked to

express the degree to which they agreed that the specified

criteria were appropriate for meeting the standard.

'The question that this aspect of the study was

designed to answer'was: What, if any, additional stan-

dards and criceria relevant to BVE and VE have not been

incorporated into the Florida Program Review?

Phase III .

The third phase of this study was the development

of a component for the evaluation of BVPs in the State of

Florida. This component is composed of three sections

to correspond with the Florida Progran4 Review. These

three rgections include: (a) program self-study; (b) on-

site visitation; and (c) post-visit activities; review

of\findings with Administrator, when possible.

The BVE component includes tft)standards and

criteria identified in part one as relevant to BVE and/or
r

BVE and VE in addition to those in the Florida Vocational
I

Education Program Review. The additional steps that

were required for the completion of this section are

as follows:

38
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1. Develop the BVE component for the ME Instr---

tional Program Review for Florida

2. pilot test the component

results

3. revise the component

4. field-test revised component and evaluate

5. prepare final component.

The question that this phase of the study was

designed to answer was: Does this component, developed

for the evaluation of BVPs in the State of Florida,

,rovide some assurance that effective programs are being

conducted? The BVP component was evaluated by the BVP

personnel who participated in its pilot and field test

efforts. The evaluation consisted of a response form

that was completed by the researcher during the on-site

conferences during the pilot test and an evaluation form

that was completed by the participants during the field

test, self-evaluation segment, in the pilot and field

test of the BVIPRC.

The pilot test consisted of-the partic 'ipants

completing the self-study form and the on-site-visit by
a..

the researcher. During the on-site visit of post-visit

activity, the researcher and the participant(s) conferred

on the reliability of interpretation of the instrument

and validity of the standards and.criteria. Each standard
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and criteria were reviewed by the participant(s) and

researcher to evaluate the respondent's interpretation

of the standard and criteria. Additionally, the partici-

pant identified the area to which the criteria were most

relevant, i.e.,51/VE, BVE only, ESL only, 4 not

appropriate for vocational programs with LEP students

enrolled. Any qualifying statements that were made by

the respondents were also noted.

The data obtained from the validation of the

criteria for their standards were analyzed by cumulative

frequency and percentage. Each criterion that was selected

by a minimum of 60% of the respondents for BVE/VE

plus BVE only was perceived as valid by the respondents.

The, field test of the 1-77IPRC consisted of the

participants completing the revised self-study fort and

the instrument evaluation form plus the on-site visit by

the researcher. During the on-site visit, or post-visit

activity the researcher and the respondents reviewed the

instrument to evaluate the reliability of its interpreta-

tion. The evaluation forms were collected and reviewed

at a later date.

The analysis of data from the evaluation of the

BVIPRC was by cumulative frequency and percentage. The

respondents who evall,tated the instrument expressed

their belief as to whether or not the-bbjective, as

I
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stated in the evaluation instrument, had been met by the

implementation of the BVIPRC. An objective was perceived

as met when 60% of the responses "agreed" that it was reached.

the instructions for the evaluatioW,of the BVIPRC also

requested the participants to make suggestions on the areas

to be included or methods of program review that would improve

the BVIPRC.

Identification of Bilingual Vocational
Education Programs in Florida

The initial programs and populatio for this study

were ident fied through a survey of the ed...utional dis-

tricts in Florida. Vocational Directors or Program

Administrators were interviewed in each of the 67 districts

and 33 community colleges in the State of Florida. The

results of the analysis of the information from the inter-

views identified 12 progr..:1s, two of which were not

refunded for the 1980-81 school year. Additional programs

and staff were identified during the study by chaining.

Selection of Programs for
the Population

Staff members in the initial BVPs in the State

of Florida were requested to participate in the study.

The prograns selected were those whose staff were willing

to participate. Since the total population--the staff in

each identified program--was requested to participate`,

the sampling procedure was eliminated.

0
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The final phase ofthis study, the development of the

BVE component of the Vocational Education Program-- Review --

required the identification of two groups of participants to

provide pilot testing and field testing. The initially identi-

fied personnel were used in the pilot test. The field test

was conductee with the newly identified personnel. The new

participants were identified by chaining, the requesting of the

initial participants to designate additional BVE staff within

their school or at other locations. This provided for further

validation of the instrument-reliability of interpretation and

validity of the standards and criteria by personnel that had

not been contaminated by previous exposure to the instrument.

Research Design

The identification of additional staff members,

staff skills, materials, equipment, supplies, curriculum

components, standards and criteria for effective BVE in

the State of Florida was completed by the use of a ques-

tionnaire that was administered by the researcher. The

steps taken to complete this part of the study were as

follows:

1. A questionnaire (QI) was designed to obtain

a consensus on the additional requirements of BVPs in

the State of Florida. The initial draft of the question-

naire provided an opportunity for the respondents to

make additions,. deletions, and changes.
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2. The questionnaire (QI) was reviewed by a

committee of experts in one or more of the following

areas: vocational education, bilingual education, evalua-

tion and/or stat,stics. The questionnaire-was revised

followingIthe committee review.

3. The revised questionnaire WIT). was further

reviewed by individtpls knowledgeable in BVE to determine

which items or area(s)--if any--were unclear. The

questionnaire was revised as needed following the review.

4. The questionnaire (QIII) was pilot tested on

a representative group outside the State of Florida, in

order to prevent contamination of the limited identified

population. This questionnaire was revised as needed

following the Yilot test!. No relevant data were colleted.

5. The questionnaire (QIV) was administered to
3

the BVE personnel who agreed to participate in the identi-

fied programs in the State of Florida. The appropriate

administrative personnel were contacted in order to obtain

permission to 'collect data from program personnel.

The information obtained from the analysis of the question-

naire (QIV) identified the additional needs to BVPs as

compared to those of regular VE programs.

The-BVE r7omponent of the Vocational Education

Program Review for the Stato of Florida was developed in

three parts to correspond to the Florid model. The

'1
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parts of the BVE component are: (a.) self ;evaluation;

(b) on-site evaluation; and (c) post evaluation conference.

Tile component was designed to be incorporated into the

existing program review format. Those standards and

criteria lhat wer identified in the first part were

utilized in this portion of the study.

Validity and Reliability of the
EVE Component

The Bilingual Vocational program personnel in

Florida who responded to the QuestiOnnaire(QP4 established

the validity of_the criteria and standards for the BVE'

component to the Vocational Education Program Review for

the State of Florida. The length of the questionnaire

and th complexicy of the responses were handled in the

following manner:

1.. The rluesl.ionnaire (QIV) was administered on
4

a one-to-one basis when feasible.

2. Precompletion conferences were held with

those 'taff members with whom a one-to-one couldWot be

conducted.

3. Thirty-three percent of the total respondents

were requested to begin the questionnaire at different

points in order to eliminate the problem of concurrent

error that may halre occurred due to the length of the

questionnaire. The remaining 67% of the participants

began the questionnaire at the beginning.
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The reliability of interpret,rion and content validity of

the BVE component to the VocAtional Program Review for the

State of Florida was established during the field testing

of the BVE component in the following way:

1. The first schools from the list of BVPs in

Florida were contacted and permission obtained to conduct
4

the pilot test. Additional school administrators were

contacted during the study, using the chaining methodology.

2. Three participants, in each school, were

strived for to provide for comparison of the standards

and criteria found valid and the interpretation relia-

bility 6f the instrument perceiv, within each group.

In the event that there were not three, the on-site

visit between participants) and researcher observation

at the site was used for comparison.

3. A letter explaining the procedures was mailed

to the participating staff. The letter included the

self-evaluation section of the BVE component. The par-

ticipating personnel for the pilot test were requested

to complete the form prior to the on-site program review.

Analysis of `the Data

Part I- -The Questionnaire (QIV) Analys The

data obtained from the questionnaire were analyzed to

determine the respondents' beliefs in reference to the
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additional needs standards and criteria necessary for

effective BVPs within the State of Florida, as compared

to the standards and criteria for regular VPs.

Phase l--Pro ram Re uirements for BVPs

Staff. The participants were requested to

express their1epiniens as to the appropriate ratio of cl

students to staff in teaching effective BVE and tradi-

tional VE prOgrams in the State of Florida. An average

of the responses received from the staff of each school

participating was computed; the averages Obtained from

th4h computation were then used to obtain a statewide

average.

The data were used to determine the number of

Itudents per staff member that the respondent indicated

wuld be a minimum,ih order to ensure, quality BVPs and

*
VEPA6. The researcher used the data to determine if there

was a need for additional staff in delivering a BVP as

compared to a traditional. VP by comparing the number of

students who could be effectively served by each staff

member. An average was computed by school and for all

programs.

Staff skills, curriculum components and materials.

The requirements for additional staff skills, curriculum

components, and materials for BV?s,as compared with

traditional VPs were determined by the use of data from
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the questionnaire. The response scale for this section of

the questionnaire ranged from necessary to not necessary.

A component or material was required in the delivery of

quality BVPs, if a minimum of 60% of. the responses from the

4

participants indicated that it was necessary.

Facilities, equipment and supplies. The need for

additional facilities, equipment, and supplies required for

BVE, as compared to traditional VEPs, was determined by the

use of an interval scale of less, the same, or more. The

need for additional facilities, equipment, and supplies was

considered to be necessary/by the participants for effective

instruction of the LEP in the event that, a minimum of 60% of

the responses were "more." Participants were also asked to

identify the specific skills, facilities, equipment, and/or

supplies that were required, when they perceived a need for

"more" or "less."

Part II--The Standards and Criteria Necessary for
Effective BVPS

The standards and criteria, which, when met, that

would provide effective BVPs in the State of Florida were

determined by three analyses. The first analysis determined

the relevance of each standard to BVE. The participants

responded on a four-point nominal scale of BVE, VE, both or

none. A standard was considered necessary for effective

BPs in the event that BVE or both was selected by a minimum

of 60% of the respondents. For those standards identified

as necessary for BVP or both, the criteria were then rated on
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two scales.

The first scale, a five-point interval scale of-

Strongly ACzee (SA), Agree (A), Un4cided (U), Disagree (D),

and Strongly Disagree (SDY was used to determine the valid-

ity of the criterion for Meeting the stancrard. In addition,

the respondents who selected SA or A responded to a second

'scale of "both" (VE or BVE programs) or "BVP" only. This

scale was used !to determine if the respondents, who agreed

that the criterion was necessary to meet the standard, be-

lieved that it Was relevant in meeting the,'needs of all

students or only the LEP students.

A criterion was considered to be valid for the

standard if a minimum of 60% of the responses selected SA

and/or A. The criterion was considered relevant exclusively

to-BVE, if a minimum of 60% of the responsei were BVE only.

The BVIPRC was reviewed to determine the consensus

and/or discrepancies between responses to the self-evalua-

tion form of the teachers- and the observations of the

researcher. The consensus was required to determine the

validity of the standa.rds and criteria for BVPs and/or.VEP

with LEP students,- and the reliability of the interpretation

of the instrument was further examined through the use of

personal interviews during the on-site visit and/or post-

visitation conference. -Thus, the responses 2rovided for the

establishment of consensus and/or discrepancy on the inter-

pretation of a specific item requested on the self-
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evaluation and on-site evaluation forms.

The standards and their criteril identified and

/
validated were included in the BVIPRC. iter fia tha were

(
found to be invalid were included in 4e BVIPRC for the pur-

pose of allowing school personnel to check off those

procedures they were employing to meet the needs of LEP

students. An example of these invalid criteria was the use

of target language textbooks.

The final analyslis of data for this study was the

information obtained from the evaluation of the BVIPRC. The

evaluation of,ithe component was conducted to determine if

the data obtained from the BVIPRC would provide an indica-

tion as to whether or not the programs were meeting the

objectives of program review as spedified by the state of

Florida in its Five Year Mini Plan 1978-79, based on the

State of Florida Five Year Plan. An objective was perceived

as met when a minimum of 60% of the respondents agreed. In

addition, the participants revalidated the standards and

criteria as appropriate for the evaluation of BVPs and

vocational programs with LEP students. The Standards and

criteria were perceived as valid if a minimum of 60% of the

selected responses to the question were "Yes" using a "Yes"

or "No" scale.
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CHAPTER'IV

RESULTS AND DISCUSSION

In this chapter, tne researcher presents the findings

of the study based on the statistical analysis of data

obtained from the three parts of the study. The first part

included the administeriny of the questionnaire designed to
10- sWE

identify the additional needs of Bilingual 'Vbcationai Pro-

grams (BVPs), programs with Limited English Proficiency (LEP)

students enrolled, as compared to traditional Vocational

Programs (VP), programs with English Speaking (ES) students

enrolled, and to identify the standards and criteria, which,

when met, would illdicate that effective Bilingual Vocational

Education (BVE) and/or VE for the LEP Students was being

provided.-

The second part of the study was the pilot testing

of the Bilingual Vocational Instructional Program Review Com-

ponent (BVIPRC) which contained the standards and criteria

identified by the analysis of data cbtained during the

administration pf the questionnaire. The pilot test addi-

tionally provided for the revalidation of the standards and

criteria perceived by the initial respondents as necessary

for effective BVPs. The BVIPRC design was based on the

40



*N.

41

Florida Vocational Instructional Program Review process

model that provided self-evaluation, and on-site review

sections.

The third segment of this study was the field

testing of the revised BVIPRC and its evaluation. In

addition, the population that participated in the study

and,their educational institutions are shown in Tables 1

and 2.

Table 1 shows the types of schools whose staff

participated in this study and the types of programs

they employ it the instruction of the LEP students

enr1olied. The schools included high schools, community

colleges, Adult education programs, and vocational tech-

nical centers. The requirements of these school programs

included ESL instruction and minimum English competency

attained by students prior to admission to vocational class,

to instruction mainly in the target language.

The instructional personn%1 who participated in

this study represented bilingual and monolingual

administrators, bilingual and monolingual instructors in

the areas of VE and ESL. Table 2 shows the distribution

of participants by areas and languages spoken. A total

of 69 BVE staff participated in the three part study, of

whom 35 participated twice, responding to the questionnaire

and pilot test of the BVIPRC. The remaining 34
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Types of Schools and Programs in Which

Participants Are Employed

Programs

Levels

High
SchOol

Community
College

Adult
Education

Vocational
Technical

VE with ESL 2 2

VE with bilingual
instructor in at least,
one target language 1 2

VE in the target
language (Spanish) 1

VE (English only) 1 4

ESL (prior-to VE
admission) 2 2 1 5

VE = Vocational Education
ESL = English as a Second Language
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Table 2

Instructional Areas and Language(s) Spoken by the

Instructors of the LEP Students'Who Participated

in This Study

Area of instruction Language(s) spoken
other than English

Administrator (2)*
Administrator (1)
Adult Basic Education (2)
Air Conditioning (8)
Air Conditioning & Heating
Commercial Photclgraphy
Apparel Manufacturing
Appliance Repair
Auto Mechanics (3)
Auto Mechanics
Blue Print Reading and Estimates
Business Education and Accounting
Checker and Casher
Child Care
Clerical Occupations
Clerical
Clerical (4)
Commercial Baking & Decorating
Cosmetology (2)
Drafting
ElectriclMotors
English as a Second'Language'(ESL)

ESL (4)
.ESL

ESL (2)
-ESL (5)
FuFniture Upholstery _(handicapped)

rurnitUre Upholstery
Individualized Manpower Training
1;abor4tory (IMT)--ESL (5)
IMT-ESL (2)
IMT-ESL (2)
IMT-ESL

53

None
Spanish
Spanish
Spanish
None
Spanish
Spanish
None
None
Spanish
Spanish
Spanish
Spanish
Spanish
German, Japanese
Spanish
None
Spanish, French
Spanish
None
None
Spanish, French,
Italian, Portu-
guese
None
Spanish, French
Portuguese,
Italian
Spanish, Prench
Spanish '4

Spanish, Sign
Language
Spanish

None
Vietnamese
French
Greek, Spanish
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Table 2--;Continued

Area of instruction Language(s) spoken
other than English

;.;

Learning Management None
Sewing Spanish, 'Italian
Sewing Spanish
Truck and Bus None
Typing (3). Spanish

&Welding Metal Work None

( )* If more than one, instructor' /administrator was
described.
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respondents participated in the field testing and eval-

uation of the BVIPRC.
I

Part I Questionnaire DevtiooMent
and Data Analysis

The questionnaire was developed by the researcher

using information Obtained from the review of literature,

interviews, and correspondence pertaining to vocational

evaluation, educational evaluation, ani BV evaluation.

The questionnaire (QI) was designed to. determine the

respondents' beliefs as to the add.:.tional needs of LEP

students enrolled in VPs as opposed to those enroll&

traditional VPs. The questionnaire was also designed to

identify the participants' perceptions of the standards

and criteria, which, when met, would provide for effec-

tive vocational education for the LEP students enrolled.

The initially developed questionnaire (QI) was

reviewed by a panel of expert and by representatives from

the State of Flcrida, Bureau of Vocational Research,

DisEemination and Evaluation. Their suggestions were

then'incort,orated into the clot test version of the

questionnaire (QII).

The panel of expert- suggested revisions in the

areas of wor- clarification and format of the directions.

For example, one suggestion was to use the word

"effective," rather than "Quality" to describe the types

of programs desired. The divisions of the
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dir2ctiu..- Into three sections were also suggested tc)

correF-)ond with the requested three responses.

Specific changes that were made based on the

recommendations of the representatives from the Bureau

of Vocational Research, Dissemination and Evaluation were:

ta) removal of suggestion that union representatives be

included in.the a(:visory committee; (b) removal of the

words "should be" from the questions in which respondents

were requested to express their beliefs as to the specific

persons, materials, etc., Chat were required; ;c) rewording,

of the question with reference to the repair of tools and

equipment to read, "If tools and equipment break, service

it available to repair them"; (c) the removal of the word

"lob" when speaking of placement of students; and (e) the

rewording of job placement statement to read "Equal aid

for placement is provided for program leavers and com-

pleters.

The revised questionnaire (QII)was pilot tested

ih New York City to prevent the contamination of the

tk4.li kted identified population within the State of Florida.

The participants in the pilot test were instructors and

administrators in BVPs and VPs with LEP students enrolled.

The respondents represented the areas of BVE, ESL for

vocational students and monolinguIal vocational instructors

with LEP students enrolled in their programs.
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The pilot test of the questionnaire (QII) was

conducted as a one-to-one with each respondent, when

possible. In the event that a one-to-one between the

researcher and the participant1was not possible, a

precompletion conferences was held. Additionally, at

critique form (Appendix D) was provided. The form

gave respondents an opportunity.to express whether or

not they believed that the questionnaire was properly

structured with reference to cover sheet and directions

and if-the stand.? ds and criteria would, if met, provide

effective EVE or VE for LEP students. The respondents

were also asked to make any additional comments directly

on the questionnaire as they reviewed it.

The responses of the pilot test participants

showed: (a) 100% of the respondents believed the cover

sheet was appropriate, (b) 100% of the Lespondents believed

the oral directions given by the -esearcher were appro-

priate, and (c) 75% of, the respondents believed the written

directions were appropriate. The 25% who did not believe

the directions were appropriate suggested that they be

made clearer, but no constructive suggestions were made.

An objective was perceived as met when a minimum of 60%

of the respondents selected "yes" on a yes or no scale.

One hundred percent of the respondents believed

the standards were appropriate for BVE or V: with LEP
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students enrolled. However, 75% of the respondents

believed the criteria were appropriate. A minimum of 60%

agreement was necessary for these criteria to be deemed

And by the respondents. The suggested chances incor-

porated into the questionnaire were as follows: (a) a

section was developed for the specific identification of

the additional needs for BVE or VE programs with LEP

students for staff, staff skill, material equipment,

supplies, :facilities, and program components;. (b) the list

of---s'tiggested members of the advisory committee was

expanded to include community leaders and retired employees;

(c) the word "dominant" in reference to the language of the

LEP, was changed to "target" language throughout the

questionnaire; (d) the suggested areas for reviewing mater-

ials for discrimination was increased by the area of handi-

capped and religious groups were removed; (e) the types of

students encouraged to enter the program were increased by

"LEP" and "handicapped"; and (f) the suggestion of "reli-

gious groups living in the area" was removed for tte field

test version of the questionnaire. The revised questionnaire

(QIII) was then administered to the identified vocational

staff/support staff for BVP and VPs with LEP students

enrolled.

The first part of the revised questionnaire (QIV)

was desined to determine the additional needs of LEP

students enrolled in VP. The areas addressed
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by this portion of the questionnaire dere: staff require-

ments, instructor skills, facilities, equipment, suppli7s,

curriculum components and special materials.

Additional Needs of Bilingual Vocational Programs

The participants were requested to express their

opinions as to the appropriate ratio of students to staff

in teaching BVE and traditional VE programs in the State

of Florida. An average of the responses was calculated

for each school whose staff participated in the study.

These averages were used to obtain a statewide average

for each staff position identified.

The comparison of the number of students, ESL

and English Speaking (ES), provided an indication to the

additional staff necessary in the effective instruction of LEP.

students as compared to ES enrolled in VE programs.

Table 3 shows the state average that was calculated from

the responses of the participants in reference tb the,

number of LEP and ES students who are effectively served

by each staff member.

The responses of the participants indicated that

nearly twice as many ES students as LEP students can be

served by a monolingual instructor, the averages being

15. 2 and 8.q respectively. The respondents reported

that the _Jilingual teacher could serve slightly more LEP

-"-'1,4i.lts (X = 9.3 ) than the monolinguaiNteacher,but also,

slightly fewer ES students (X = 14.2) .7'
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Table 3

Ratio of Staff to Students Required in the Instruction of

Limited English Proficiency Students as Comparedto Englksh

Speaking Students.

Staff Member ES LEP

50

1. Vocatiohal Instructor who speaks English
ogly 15.2 8.a

2. Vocational Instructor who speaks English
and target language(s) 14.2

3. Paraprofessional who speaks English
only 15.2 12.4

9.3

4. A Paraprofessional who speaks English
and target language 14.0 12.2

5. ESL Instructor 15.2

6. Guidance Counselor who speaks English
only 117.0

7. Guidance Counselor who speaks English
and target language(s) 118.5

8. Occupational Specialist who speaks
English only 83.0

9. Occupational specialist who speaks
English and target language 71.5

10. Community volunteer who Speaks English
only 11.5

11. Community volunteer who speaks English
and target language(s) 11.7

110.0

102.5

82.3

71.5

10.0

11.2

60 _ -
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The-support personnel, paraprofessionals, guidance

counselors, etc., were also indicated as being able to

effectively serve larger numbers of ES than LEP students.

An example was the English speaking paraprofessional who

was perceived as effectively serving an average of 15.2

'ES students but only an average of 12.4 LEP students.

The ESL instructor was reported as being able to

effectively serve an average of 15.2 LEP students. The

respondents believed tnat there is a need for an addi-

tional vocational instructor and ESL instructor to serve

the same number of LEP as ES students.

Staff ReqLK:rements, Curriculuffi Components and Materials

The data that provided for the identification of

the additional needs for staff skills, curriculum Com-

ponents, and materials for VE programs with LEP students

enrolled were obtained from the questionnaire (QIII).

The questions were designed to identify the additional needs

of the VE programs with LEP students on a three point

response scale of necessary, not necessary, and undecided.
1

A skill, c mponent, material, equipment or supply was ccr.-

sidered to e required in the delivery of ,ffective BVPs,

if- a mia.: um cf 60% of the responses were "necessary." The

60% minimum response used throughout this study provided for

a.10% error factor and a' 50% more working majority as to the

validity of the identified factors. The percentage was

calculated on the number of responses to each question and

rot the total number of participants, because participants
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were requested to leave blank those responses that they were

not able to answer knowledgeably. The questionnaires were

administered one-to-one when possible and reviewed by the

researcher when this was not possible. This procedure N

reduced and possibly eliminated the m.tssing data.

Instructor Skills

The data obtained from the responses were analyzed

using a 60% minimum response to identify a skill as being

perceived as necessary by the,participants. Table 4

shows that it was considered advantageOus by the partici-

pants for the instructor of LEP students to speak, under-

stand, read, and write the target language. Table 5

shows that the instructor's understanding of the students'

culture in reference to attitudes towards learning (85.0),

social structure 75.0), and specific word stigma (80.0),

was necessary.

Facilities, Equipment, and Supplies

The date obtained from the responses were analyzed

using the 60% minimum response to identify whether the

respondents perceived a need for additional facilities,

equipment, and supplies. As shown in Table 6, the facili-

ties, equipment, and zupplies necessary for the instructior

of LEP students, as compared to those necessary for the ES

students, were believed to be the same by a minimum of 7n

of those who respOnded.
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The following are exadiples of statements made by 56
4

the respondents who believed there was a need for additional

facilities (8.3%), equipment (14.3%), and supplies (25.0%).

1. Additional facilities for small groups to be

served.

2. Additional equipment for ESL instruction.

3. Additional supplies (paper, workbooks, etc.) for

the ESL component.

Curriculum Components

The corponents necessary in the, instruction of

LEP students enr,311ed in vocational education programs

and not for ES are shown in Table 7. A component for

was considered necessary by 100%

of the participants-. The need for cultual understanding

was considered necessary by 87% of those who responded to

the question.

Special Materials for the. Instruction
of LEP Students

Table 8 shows that the reppondents perceived that

the instruction of LEP students'requires ESL materials

(84.6%), bilingual audiovisual materials for the occupational

area .e%). In addition, the table' shows that the respon-
.

dents did not perceive a need for bilingual (55.0%) or

target language textbooks (44.7%). The need for bilingual

or target 1 nauage textbooks was then analyzed in reference

4
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to the types of programs ;:he participants represented:

BliE and ESL. Table 9 shows that 61.3q of the RV:: stajf

sidered it necessary to have bilingual textbooks, whereas

33.3% of t,ie ESL staff considered it necessary to have thtm.

The targets language textbook were not rated as being

necessary by the ESL (10%) or BVE (51%) groups.

Summary of the Additional
Needs of BVPs

Responses to the first section of the questionnaire

referred to the additional needs of BVP in reference to

staff, staff skills, facilities, equipment, supplies,

and curriculum components. The additional needs of the

LEP students enrolled in VPs were perceived by the partici-

pants to include:

tor)

1. Language skills (for both student and instruc-

2. Cultural understanding (by both students and

instructors)

A smaller ratio of students to staff

Standards and Criteria for the **.

Objectives of Vocational Pro -
crams with LEP Students

As shown in Table 10, standards and their criteria

concerning program objectives and materials were considered

to be necessary by the respondents. The results of tne

data analysis are presented in two sets, the requirement

that subject matter and objectives meet the specifications
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Table

Te 'books Required for the LEP Students

Materials Scale

Education Programs
ESL BV

Cr % CF %

Bilingual Textbooks N 3 33.3 19 61.3

t
NN 6 66.7 11 35.5

U 1 3.3

Target Language N 2 10.0 15 51.0

Textbooks
NN 8 80.0 13 44.0

U 1 3.4

Code: N= Necessary, NN= Not Necessary, U= Undecided,

CF= the total number of times that answer was selected by

all the respondents, %= the percentage of the times the

answer was selected by all the respondents, ESL-- English

as a Second Language, BV= Bilingual Vocational Education

7 0



Table 1d%,

0,

Program Objective Standard and critorla

'Scale
BVE VE BOTH NONE

CF % CF % CF % CF
Standard:

Program objectives are consistent with
Vocational Education Program Course
Standards-1980 for the State of Florida 10 27.0 2 5.4 23 62.2 2 5.4

Scale 1 Scale 2
SA A U D SD BOTH BVE

i CF % CF % CF % CF % CF % CF %
Criteria:

.

A. The subject matter in this
program corresponds to the
program description specified
in the Vocational Education
Program Course Standards for
the State of Florida . 16

B. ObicCtives have been written
to cover the subject matter
in the progiam 9

55.1 10 34.5 3 10.3 0 0.0 0

37.5 12 50.0 2 8.3 1 4.2 0

BVE VE

Standard:

) Program objectives are consistent with the
EVE standards as specified by the major
funding source (federal, state, community,
other)

71

1

0.0 22 9_.7 1 4.4

0.0 15 93.8 1 4.2

Scale

130TH NONE
CF % CF % CF 8 CF'

5 13.9 5 13.9 25 69.4 1 2.Z

72



Criteria:
A. The matter in this

program corresponds to the
program description speci-
fied by the major funding
source

B. Objectives have been written
to cover the subject matter
in the program

Table 10--Continued

-§Carep- Scale 2
SA A U D ±SD BOTH BVE

CF % CF % CF % CF % CF % CF % CF %

9 32.1 19 b7.9 0 0.0 0 0.0 0 0.0 24 96.0 4 4.0

11 37.9 17 58.6 1 3.5 0 0.0 0 0.0 22 84.7 4 15.3

Scale:

BVE = The standard is appropriate only for students enrolled in Bilingual Vocational Education
VE = The standard is appropriate only for students enrolled in traditional Vocational Education

(the language of communication is English only)
None= The standard is not necessary for an effective BVE and/or VE programs
Both= The identified standard is equally relevant to BVE and VE programs

= Strongly Agree that the criterion described would have considerable impact in meeting the
standard in an effective BVE program

A = Agree that the criterion described would have a moderatc- impact in meotino standard
in an effective BVE program

U = Undecided that the criterion described would have any impact in meeting the standard
in an effective BVE program

D i Disagree that the criterion described would have any impact in meeting the standard
in an effective BVE program

'7

rn
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Table 10

Scale -- Continued
I

SD = StronglysDisagree that the criteLion described would have any impact in meeting the
standard in an effective BVE program

CF = The total number of times that response was selected by all the respondents
% = Percentage of the total time that response was selected by thoscv who responded to the questionnaire
f - The total number of times the response was selected within the school

4.,

Note: The percentage is calculated according to the number of responses to each question and not the total
number of participants.

t

7:J ..

70% ,
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of
i
the sponsoring agency in the State of Florida, and the

requirement that the program meets the requirements regarding

the subject matter and objectives for the specifications of

other funding sources. The first standard, "Program

objectives are consistent with VEP Course Standards-1981 for

the State of Florida" was found appropriate for both (BVE

and VE) by 62.2% of the respondents, and for BVE only by

27.0% of the respondents: a total of 89.2% for BVE plus

"both," VE only was believed appropriate by 5.4%. The

respondents reported that it was necessary for the standard

to be met.in an effective BVE and VE program in the-Stat,2

of Florida.

The criteria for the above standard were (a) the

subject matter in this program corresponds to the program

description specified in the VEP Course Standards for the

State of Florida, and (b) objectives have been written to

cover the subject matter in the program. These criteria

were four.: relevant (SA plus A) by 89.6% and 87.5%

respiecti-ely, of the respondents.

The second standard for program objectives that

referred to major funding other than state was perceived

as relevant to both (BVE and VE) by 69.4% of the responses

and only for BVE by 13.9% Of the responses. Thus, agree-

ment for the second standard for BVE plus both was 83.3%

of the total responses.

The criteria for the second standard were:
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(a) the subject matter in this program corresponds to

the program description specified-by the major funding

source, ? god (b) objectives have been written to cover the

subject matter in the program. These were found relevant

to the standard by 100% for criteria ,"a" ancr96.6% for

criteria "b".

In addition, 'both program objective standards and

their criteria were found relevant to both (BVE and VE)

programs. Table 10 show the analysis of the ratings

given by the participantsto the program objective

standards and their respective criteria.

Instructional Content Standards
.and Criteria

The analysis of data for the standard and criteria

for instructional content are contained in Table 11.

The first standard "Courses or units of instruction in

this program are based on defined or measurable compe-

tencies required for employment," was found relevant to

"both" by 65.0% of the respondents, and for BVE by 22%

of the respondents. The overall determination of this

standard by the participants was that the standard was

appropriate for "both" (BVE and VE).

Twd of the three criteria for the above standard

were: (a) the prOgram provides students with the needed

knowledge, skill and attitudes required for employment,

and (b) the exit competencies of the student are compatible

7
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Table 11

InstructionalContent Standard and Criteria
.

Scale

BVE. VE BOTH NONE
CF CF % CF % CF %

Standard:

Courses of units of instruction in this program
are based on defined or measurable competencies
required for employment

Criteria:
A. The program provides students

with)the needed knowledge,
skill and attutides required
for employment

B. The,Rxit competencies of the
student are compatible with
current employment practices
in the field of training,

C. The methods/sources that are
used in the development of
course orunits of instruction
are: (rate all choices)'

(1) Task analysis of
occupation

(2) Available curriculum
guides

(3) Textbooks
(4) Learning Task analysis

79

9, 22.;5

I

5 12.5 26 65.0 0 0.0

Scale 1
. Scale 2

SA A U D SD BOTH BVE
CF % CF % CF % CF I % CF % CF % CF

17

12

10

10

6

7

51.5

37.5

32.3

31.3

18.8
22.6

16

17

18

17

22

18

48.5

53.1

58.1

53.1

68.8
58.1

0

1

2

2

3

6

0.0

3.1

6.5

6.2

9.8
19.4

0 ,

2

1

2

1-`)
0

0.0

6.3

3.2

6.3
3.1

0.0

0

0

0

1

0

0

0.0

0.0

0.0

3.1

0.0
0.0

29

25

25

20

21

18

90.6

93.0

86.2

80.0
80.8
85.7

3

2

4

5

5

3

.9.4

7.0

13.8

20.0

18.2m
14.3°1
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Table 11--Continued
r

fit

(5) Subject matter expect
interviews

(
(6) Subject matter expdVt% ,

committees
/-

(7) Observation of workerstin
occupational area

(8) Special needs 'of students

4
14) Special chari eristics -

of students
4

Scale k
SA A U D SD '

'CF % CF % CF % CF % CF % CF

7

7

.12

15

14

22.6
.

22.6'

f38.7

48.4

4318

20

12

11

12

9

64.5.

38.7

35.5,
38.7

28.1

3

10

6

4*

9

9.7

'32.3

19.4

12.9

28.1

.1

2

2

0

0

3.2

6.5

'6.5
-0.0

0.0

0

0

0

0

0

0.0

0.0

;,O. cf

6.0

0.0

23

16

20

25

17

gcale 2-

BOTH BVE
% C1' %

I
,

88.5 i\11.5

94.1 1 5.9"

90.9 2 9.1`,/

92.6 2 7.4 1

'61.0 4 19.1

Scale:
BVE = The standard is appropriate only for students enrolled in Bilingual Vocational Education
VE jm The standard is appropriate only for students enkolled in traditional Vocational Education

(the langusage of communicationqs English only)
Both = The identified s,tandaccl is equally relevant to BVE and VE programs
None =The standard is not necessary for an effective BVE and/or VE preqram
SA = Strongly Agree that the criterion described would have considerable impact in meeting the

standard in an effective BVE program
A = Agree that the criterion described would have a mmlfuratp impact in meeting the. standard in

an effective BVE program
tl = Undecided that the criterion described would 'save any impact. in meeting the standard

in an effective BVE program

*
= Disagree that tile criterion described would have any impact in meeting the Standard

in an effective BVE: program
SD = Strongly Disagree that the criterion described would have any impact in mooting .the

standard in an effective BVE program
CF = The total number of times that response was selected by 'all the respondents
% = Percentage of the total time that response was'selected by those who responded to the question-

naire
crt

f = The total number of times the response was selected within the school

81
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Table 11
.

Note: The percentage is calculated according to the number of responses to
each question and not the total number of participants.

A

:0

83
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witn current crliployment practices in the fielid of traininq.

Both criteria-were found to be relevant for meeting the

standard, 1003; and 90.6% lespectively. by the respondents.

"Relevant" was defrned-hers as a criterion whose respondents

selected SA plus A a minimum of 60% of the tj,ile.

The additional criterion "The methods/sources that

are used in the development of ccurse or units of

instruction are" was fauna relevant for the standard ty

the participants as follows: (a) analysis of Occupation

(90'.4%)', (b) available curriculum guides (84.3%), (C) text-

books (8.4%), (d) learning task analysis'(80.7%), (e) sub-

ject matter interviews (87.1%), (f) subject matter expert

committees (61.3%), (g) observation of workers in occupa-

tional area (74.2%), (h) special needs of students (87.1%) ,

and .(1) special characteristics of students (71.9%). The

above stated standard and its criteria were also ..ound Perti-

nent to "both" (EVE and VE) programs by the respondents.

The responses indicated that there is a need for additional

resources when there are LEP students enrolled in VEPs.

Part II The Standards and Criteria
Necessary for Effective BVPs

The second part cf the gL4.stionnaire was concerned

with the identification of standards and their criteria,

. .4nich, when net, would indicate that the progi'am had the

proper components for effective VE of the LEP students

enrolled,
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For this segment of the study the researcher

utilized the standards and criteria included in the r orida

Vocational Education Instructional Program Review (VEIPR)

and those new ones identified by th^ review of literature,

interviews, and correspondence. Three analyses were used

in the idertification of the standards and criteria neces-

sary for effective BVPs. The standards were analyzed

b ad on e nominal scale of BVE, VE, both, or none data

to determine the relevance of each standard to BVE. A

standard was considered to be necessary for effective BVPs

in the event tlat "BVE" and/or "both" was selected by a

minimum of 60% of the respondents to the question.

Each criterion was rated ontwo scales, the first,

a five point interval scpe of Strongly Agree (SA),

Agree (A), Undecided (U), Disagree (D), and Strongly

Disagree (SD), was used to determine the validity cf the

*
criterion for meeting the standard. 'Ihe second scale

was "Both" (VE and BVE programs) or "BVP" only. The latter

scale was used to determine if the respondents who agree

that the criterio^ was necessary to meet the standard

believed that it was relevant in geeting the needs of all

students or only the LEP students.

Th3 criterion was considered t: be valid for the

standard if a Liirimum of 60% of the responses were SA and/or

A. For a criterion to be considered relevt.nt exclusively'

to BVE, a lainimum of 6Q% of the responses had to be BVE only.
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The standards and criteria were organized

by program components such as program objectives,

instructional content, advisory committee, and staff quali-

fications. Each standard and its criteria were examined

separately to determine the participant's perception as to

the relevancy of each standard to BVP and each criterion

to the standard and BVE.

The VEIPR for the State of Florida required that

the individual program objective be consistent with

i Vocational Education Program Course Standards for the

State of Florida for the purpose of funding and/or

refunding. The 1976 VEA and other federal_ funding sources

also require program objectivesto be consistent with the

objectives of the sponsoring agency. The standards and

criteria for program objectives in this study concurred

with the requirements to the major funding sources of

VPs in Florida.

Table 12 shows the analysis of data for the

standard and criteria for instructional content reference

to the "%ork Experience" program. During this study,

no Work experienceprograms were identified with which to

validate the findings. The participants' responses to, the

needs of the'"Wo-k Experience" programs are presente4,

but it was stated by a majority of the respondents that they

were not famil4=, with "Work Expe'rience4 programs. The

standard and criteria validated by the participants were ilut

I 86



1 4, Table 12
Instruoltional Content Standard and Criteria "Work Experience"

n

2. The "Work Experience" program is ..ssed
on Identified student needs

o_

Criteria:
A. The "Work Experience" program

was established dile to high
potential dropout rates of: *

(1) All students 6 21.4
(2) Limited English speaking

students 5 17.6

Ti. The program is continued based
on current dropout rates of:-
(1) All students 4 14.3

C. The dropout rate.; are sub-
stantiated by: (rate all)
(1) Schoo4 records 9 32.1
(2) Student sury 4 16.0

D. Dropout rates are recoi7ded by
dominant lanquage of the
Ltudent 2 7.7

Scale
BVE VE BOTH NONE
CF % CF % CF % CF %

3 8.11 2 5.4

1

30 81.1 2 5.4

Scale 1 ,

Scale 2

A U D. SD BOTH BVE
CF % CF % CF % CF % CF % CF I

r

]6 57.1 2 7.1 3 10.7 1 3.6 21 91.3 2 8.7

8 28.6 9 32.1 4 L4.3 2 7.1 9 81.8 2 1U.2

11 39.3 10 35.71 3 10.7 0 0.0 16 88.9 2 11.1

14 50.0 4 14.3 1 3.6 0 0.0 ]9 86.6 3 13.6
16 64.0 3 12.0 2 8.0 0 0.0 15 93.8 1 6.1

7 26.9 9 34.6 5 19.2 3 11.5 5 5.).6 4 44.4

Scale: next plge
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Table 12 Scale:
BYE = The standard is appropriate only for students enrolled in Bilingual Vocational EducationVE = The 'standard is appropriate only for students enrolled in traditional Vocational Education(the language of communication is English only)
Both = The identified standard is equally relevant to BVE and VE programs
None = The standard is not necessary for an effective liVE and/or VE programSA = Strongly Agree that the criterion described would have considerable impact in meetingthe standard in an effes'itive BVE program
A = Agree that the criterion described would have a moderate impact in meeting the standardin an effective BVE program
U = Undtcided that the criterion described would have any impact in meeting the standard inan effective BVE program
D = Disalve that the criterion described would have any impact Li meeting the standard inan effective 6VE program
SD ..,. Strongly Disagi-e that the criterion described would have any impact in meeting thestandard in an effective EVE program
CP = The tc,tal number of times that response was selected by all the respondents.

= Percenta,je of the total ti.Te that response was selected by those who responded to theqw:k:tionnair.a
f = ;I: total :lumber ,t times the response was selected within the school

kete, The perc:.ntage is calukated accor3ing to the number of rOsponses to each question andnct the total number.of
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incorporated into the state mcdel because validati_on -by

representatives from the area of instruction was not pos-

sible.

The standard "the 'Work Experience' program is based

on identified student needs" was found appropriate for

"both" by 81.1% of the respondents- to the question. The

criterion "The 'Work Experience' program was established

to high potential dvlpout-rates"-:-(a) -all students, and

(b) LEP students were found relevant by 78.5% and 46.2%

brespectively of.the respondents. Thus analysis showed that

the respondentt believe that LEP students should be

included with the main group and not identified separately.

The criterion "The program is continued based on

current dropout rates of all students," -4as not found

relevant to EVE Work Experience or. Work Experience in.

general. The responses from tSe participants indicated

that 53.6% believed that the criterion was relevant for

tne standard. The analyses of data from both groups

together further showed *_he respondent's/belief that the

criterion "The dropout rates are substantiated by:

(a) school records, and (b) student surveys" was found

relevant by 82.1% and 80.0% respectively. This criterion

was additionally found pertinent to "both" BVE Work

Experience and traditional Work Experience programs, with

a response of 86.6% (Part a) and 93.8% (Part b).
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-Th-e final criterion-"-Dropout rates are'recorded by

dominant language of the student" was not found relevant for

the standard to be met, with a response of 34.6% from the

participants. The criterion was also not found pertinent

for "both" or "11,17;4" only "Work Experience" programs with a

response of 55.6% and 44.4% respectively.

Advisory Committee Standard and Criteria

Table 13 shows the analysis of the respondents'

beliefs as to the composition and functions of an advisory

committee for VE Programs with LEP students and/or ES

students enrolled. The standard for the advisory committee,

"The program is supported by an orgaized and active

advisory commiteee," was identified as appropriate for

"both" by 77.5% of the respondents.

-The first criterion for the standard was divided

into four components. The-criterion and its components

were "The advisory committees that may serve this Program

are: (a) one countywide committee for all vocational pro-

grams, (b) a specific countywide committee for an occupa-

tioAal ar a, (c) school/college-wide advisory committee for

the s .c program only. The criterion was identified as

relevant for meeting the standard, in the event that a

minimum of 60 of the respondents selected SA plus A.

The analysis of data for the first criterion implied

that the respondents aid not believe that a county -wide

committee for all vocational programs (44.3%) and a school/



Table 13

Advisory Committee Standard and Criteria

Scale

BVE VE- BOTH NONE
CF % CF % CF % CF

Standard:

The program is supported by an organized
and active advisory committee

Criteria:
A. The advisory committees that

may serve this program are
(1) One countywide committee

for all vocational pro-
grams

(2) A specilic countywide
ooMmittee for an occu-
pational area

(3) School/college-wide cow=
mittee for all VPs

(4) An advisory committee for
the specific program only

H. The members of the advisory
committee should include
representation from the
following areas:
(1) Fnployers
(2) Supervisors and m.0
(3) Employees

0

Scale

0.0 4 10.0 31 77.5 5 12.5

SA

CF
A

t

SD BOTH BVE
CF % CF % Ci' % CF % CF % CF

10 32.3 4 12.9 3 9.7 11 35.5 3 9.7 11 91.7 A 8.3

7 24.1 18 62.1' 1 3.5 2 6.7 1 3.5 23 100_0 0 0.0

2 6.9 11 37.9 1 3.5 10 34.5 5 17.2 12 100.0 0 0.0

5 19.2 14 2 7.6 3 6.7 2 4.4 20 95.2 1 4.8

14 46.7 16 53.3 0 0.0 0 0.0 0 0.0 27 100.0 0 0.0'
11 36.7 18 60.0 0 0.0 0 0.0 1 3.3 21 100.0 0 0.0
8 26.7 19 63.3 3 10.0 0 0.0 0 0.0 26 100.0 0 0.0,1
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Table 13-- Contiiiyed

.---

ti
4

Scale 1 sCate -2-
SA A U D SD . , BOTH EWE

CF', % CF % CF % CF % CF % CF % CF %

(4) Former students 6 20.7 16 55.2 6 20.7 11 3.5 6 0.0 21 100.0 0 0.0
(5) Present students 1 3.7 15 55.6 1 3.7 9 33.3 1 3.7 17 100.0 0 0.0'
(6) Parents (high school level) 2 6.9 18 :62.1 6 20.7 3 10.3 0; 0.0 19 100.0 0 0.0
(7) Accreditation,, licensing,

and certifidation board
members 0 26.7 13 43.3 8 26.7 1 3.3 0 0.0 26 9').! 1 6.3

(8) Community leaders 6 20.7 17 58.6 4 13.8 2 6.9 0 0.0 15 93.7 0 0.0

C.

(9) Retired employees

The membership of the advisory
committee is representative of:

2 6.5 11 5.5 11 5.5 7 , 22.5 0 0.0 10 100.0 0 0.0

(rate all)
(1) Males 14 46.7 12 40.0 3 10.0 1 3.3 0 0.0 27 100.0 0 0.0
(2) Femal4s 13 43.3 12 40.0 3 10.0 2 6.7 0 0.0 25 100.0 0 0.0
(3) Ethnic groups living in

the pa 14 46.7 10 33.3 1 3.3 4 13.3 1 3.3 23 95.8 t 4.2
(4) Races, living in the area 12 41.4 12 41.4 2' 6.9 3 10,3 0 0.0 24 100.0 0 0.0

D. The functions of the advisory
committee are: (rate all)

.

(1) 1dcntifytng employment
opportunities for students 8 25.8 23 74.2 0 0.0 0 0.0 0 0.0 31 100.0 0 0.0

(2) Arranging for student use of
communiLy resources 5 16.7 23 76.7 2 6.7 0 0.0 0 0.0 28 100.0 0 0.0

(3) RecomMOnding equipment and
tools for the program 9 29.0 15 48.4 4 12,9 2 6.4 0 0.0 24 100.0 U 0.0

(4) Identifying cooperative work
*atos tot the students 9 30.0 15 50.0 4 13.3 2 6.7 0 0.0 20 100.0 0 0.0

(5) Evaluating the program 0 26.7 19 63.3 2 6.7 1 3.3 0 0.0 25 100.0 0 0.0
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'Table 13--Continued

(6) Identifying essential

competencies for
entering occupation

Scale '1 Scale 2
SA A U D SD BOTH BVE

CF % CF % CF CF % CF % -CF % CF %-

11 37.9 13 44.8 4 13.8 1 3.5 0 0.0 24'100.0 0 0.0
(7) Assisting in cultural

understanding 9 32_.1.16 57.1 3 10.7 0 0.0 0 0.0 26 92.9 .2 7.1"
(8) Providing and/or iden-

tifying bilingual per-.
sonnel to assist in the
classroom. when needed 6 20.7 15 51.7 3 10.3 3 1D.3 2 6.9 16' 85.7 . 3 14.3

Scale:

BVE -." The standard is appropriate only for student.; enrolled inBilingual. Vocational Education
VE = The standardis appropriate only for stticien' nrolled in traditional Vocational Education

(the language of communication is English . . - I

Both = The identified standard is equally relevant BVE and VE prArams
None = The standard is not necessary for an effectiv, BVE and/Or VE program

.

SA = Strongly Agree that thie criterion described would have considerable impact in meeting the
standard in an effective BVE program . t

A = Agree-that the criterion described would have a moderate impact in meeting the standard in
.r,:san effective BVE program '

U = Undecided that the criterion described would have any impact-in meeting the standard in an
effective BVE program

D = Disagree that the criterion described would have any impact in meeting the standard in an
effective BVE program .

Sp = Strongly Disagree that the criterion described woulhave any impactin meeting the
standard in an effective BVE prOgram

.

CF = The total number of times that response was selected by all the respondents
/ a

% Percentage of the total time that'response was selected by those who responded to the .--1

mquestionnaire
f = The total number of times the response was sealcted within the school

9 1 97
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college-wide advisory committee for all przigJems (44.8%) was

relevant to the standard.

The additional analysis of the data for the first
. .

-criterion*showed.that "a specific county-wide committee

for an occupational area" and "an advisory committee- for

the specific program only" were found relevant to the,
4

standard by 86.2% and 73.0% of the. respondents.

The members of the advis committee were identified

by the participants 'as relevant (a) emplorrs (100%) ;

(b) supervisors and managers (96...+5_, ,(c) employees #90,0%);

(d) former students (75.9%), (e) parents (69.0 %) , (f). accre-

ditation, licensing %nd certification board members (7J.0%),

and (g) community leaders (79.3%). The respondents did not

believe 'that the membership of the adyisory committee should

include (a) present students (59.3%.) and retired employees

(43.3%).
t *

The third criterion "The membership of the advisory

committee-is representative of (a) males, (b) females,

(c) ethnic groups living 'in the area, and (d) races living

in the area were all found relevant to the...standard by a

minimum of 80% of the respondgnts. Additionally each of the

components of the criterion was found relevant to."both" by

a minimum of 95* of the respondents.

The functions of the advisory committee wefe

identified by the respondets to be as'follows: (a) identi-

.

fying empioyment.opportunities for students (101%),
ft

9.3
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(b) .arranging fbr students'suse of community resources

, 03.4%), (c) recoramendkng eguipment'and tools for the '

80

- (770W, (d} identifying cooperative work sites for
. .

, ,

the (80%)-, "(e) evaluating the 'ptogram (90%),

t .

(f) identifying essential-competenqies for entering occupa- .

tion (82,.8%); (9)'-assisting in cultural understanding (89.3%),

and (g) providing, and/or identifying bilingual personnel to

I

?

assigt in the classroom when'needed (72.4%). The functions
lir

..
. .

of the advisory committee were additionally identified to
' '

be pertirient to °both" by more than 85% of the respones for

each 'component of the'criterion identified above.

Staff Qualification Standard
and Criteria

The. standard "The program is staffed by qualified

personnel" was identified as appropriate 1b 92.3% of the

respondents as, shown in Table 14., The criteria necessary to

meet.the standard for effective BVPs were identified by the

participant's as follows:' a program staffed by qualified

teachers/instructional-personnel in the following areas:

1. VocationAlEducation (97.3 %)

2,. Vocational Education and speaks English

and target language (89.2%)

3; Instruction of English as a Second Language

(ESL) (77.1%)

4. Multicultural understanding (75.0%)
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Table 14
. . 0

:Staff Qailifications St lard and Criteria
, .

.

4

Scale
. a

.VE . VE BOTH NONE
, 41. . CI % CF % CF % CF %

.Standard: A

The program is staffed by qualified personnel 5 12.8 3 7.7 31. 79.5 Oil 0.0

.

SA A
CF. % CF

Criteria:
A: The program is staffed by .

qualified teachers/instruc-l
tional persbnnel in the
following areas:' (rate all
areas)

(1) Vocational Educatioi 17 46.0 19-

(2) Vocational Education;
English, afid target .

language (s) . . , 14 37.8 19
(3) Instruction o glish

as a second lan uage 13 37.1 ,I4
(4) Multicultural understanding 11 30.6 14

B. The teacher/instructional
qualifications are validated
by: (rate all methods)
(1) Florida VE Certification
. (regulqf or temporaryS 20 55.6 14
(2) Approved by local school

board or Loard'of trustees 11 32.4 12

,

C. The program. is staffed by

quitlified supportive. personnel:
(rate all)

Scale 1 ,

Scale 2'
U D SD BOTH 1 BVE

A CF %

-I/

51.3., 1 i 2.7
.

.

51,4 2 5.4

40.0 1 2.9
44.4 5 13.9

,

38%9 2 5.6

35.3 3 8.8

I

CF % CF % CF % CF %
s

t.

....
.

..... .

/
'Jo-

0 0.0 0 0,0 .,2, 85.3 5 14.7
#

2 5.4 0 0.0 24 82.8. 5 17.2.

3 8.6 4 10.4 19 76-.0* 6 24.0
1 2.8 3 8.. 17 77.3 5 22.7

*
.

0 0.0 0 0.0 33 100.0 0 U.0

8 "23.5 0 0.0 24 96.0 1 4.0

i

A I.

\ %
II

,,
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Table 14-:Continued 1

(1) Guidance Counselors

Scale 1 !A Seale 2
A U D SD BOTH BVE

CF % CF CF %, CF % CF % CF CF %

(a) English speaking only
(b) Proficient in English &

3 8.6 P2 34.3
.

3 8.6 15 42.9 2 5.7 14 93.3 1 6.7

target language(s) , 11 30.6 18 50.0 2 5.6 5, 13.9 0- 0.0 22 78.6 6 21.4
(2) ,.:Fupi%tional Specialist

(a) English speaking only
(b) Proficient in English &

target language (s)

3

10

8.6

27:8

13

20

37.1

55.6

3

2

8.6

5.6

15

1

42.9

2.8

1

3

2.9

8.3

15

18

93.8

94.7

1

1

6.3

5.3
(3) Paraprofessionals

(a) English.speatinq only
(b) Bilingual English &

target Language(s)

2

12

5.9

36.0

13

17

38.2

51.5

4

2

11.8

6.1-

14

2

41.2

6.1

1,

0

2.9

0.0

13

20

86.7

68.0

2

9

13.3

31.0

Scale:

BVE .= The standard is appropriate only for students enrolled in Bilingual Vocational Education
VE = The standard is appropriate only f9Natudents enrolled in traditional Vocational Education

. (the language of communication is English only)
Both = The identified standard is equally relevant to BVE and VE programs
None = The standard is not necessary for an effective BVE and/or VE program
i8A = Strongly-Agree 'that the criterion described would have' considerable impact in meeting the

standard in an effective'BVE program
A = Agree that the criterion described would have a moderate impactin meeting the standard in

an effective BVE program
U = Undecided that the criterion described would have any impact in meeting thestandard in an

effective BVE program
n = Disagree that the criterion described would.have any impact in meeting the,standard in an

effective BVE program
SD = Strongly Disagree that Cheicriterion described would have any impact in meeting the ,standard

in an effective BVE program

N.. (
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Table 14 Scale: (conttnued)
CF = The total-nomber of times that response was selected by all the respondents

= Percentage 'Of the total timesthat-response was selected by those who responded to
the-questionnaire

f = The total number of times the response was selected within the school

Note: The percentage is calculated accotding to the number of responSes to each question and
not the total numberof participants. ,

e6.
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In addition, these staff qualifications were found pertinent,

to "both" by 77% or more of the respondents.

The methodology identified by the participants at
4.

relevant for the.walidation of teacher/instructional
4

qualifications are: (a) Florida VE Certification, srJegular

or temporary (94.4%) .and/or (b) approved by local' school

board or board of trustees (67.7%). The two identified

'mettiodS were believed pertinent to "both" b 1001% and 96.0%

$

ofthe respondents respectively. . .

i

The supportive personnel identified by the pa ftioi-

pants as appropriate for the instruction of LEP students

were: (a) guidance counselors who spoke English an target

language(s) (80.6%), (b) occupational specialist proficient

in English and target languge(S)- (83.3%), and (c) para-

professionals proficietit in English and target language(s)

(87.91). These criteria were additAonally found pertinent

to "both" by 68.0% or moire of the responlents.

The supportive personnel not found appropriate for

the inst ruction of LEP students were (a) guidance counselors,

(b) occupational specialkst who spoke English only (45.1%),

Ind (c)-paraprOfeetlonal who spoke English only '(44.1 %).

The criteria components not fcund relevant for .the

supportive perSonnel forprolvims with LEP students were,

further analyzp_ by the types of programs the respondents

rIqpresented, BVE or ESL. Observation of the data shown in

Table 15 indicates that the repondents reported that

105
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Table 15

Staff Qualiefications by Type of Instructor

I

r
s.

a

Scale

CF
BVE VE BON NONE

% CF % CF % CF %

Standard:

The program is staffed by qualified
3

Scale 1
U D SD

Am.

CF % CF % CF % CF % CF %
Criterion:
The program is staffe by

qualified supportive f)eisonnel: ESC 0 0.0 9 20.0 0 0.0 . 1 10.0 0 0.0 A

p. (l) Guidance
.

la) English speaking only BVE 3 32.0 3 12.0 3) 12.0 14 56.0 2 8.0
(2) Occupational Specialist

a) English speaking only ESL 0 0.0 8, 88.9 p 0.0 1 11.1 0 0.0
41 BVE 3 .11.6 5 19.2 3 11.5 14 53.9

(3) ParaprofessiorOals

(4) English speaking oldy'ESL 1 11.1 6°%66.7 0 0'.0 .2 22.2 0 G.0
BVE 4 4.0 7 28.0 4 16.0 12 448.0 1 4.0

Scale:

ESL = Staff -or English as a Second Danguage instruction
BVE = Staff of Vocational Programs, with LEP students enrolled
SA = Strongly Agree that.the criterion described would have a considerable impaCt in meeting the

standard in an effective BVE progrpr
A = Agree that the criterion described would have a moderate impact in meeting the standard in

an effective BVE program I
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Table 5 ,Scale: (continued)
U = Undecided that the criterion described would have any impact in meeting the standard

in an effectikve DVE program

Disagree that the criterion described would have any impact in meeting -the standard in
an effective BVE program

,SD = Strongly Disagree that the criterion described would have Any ii4oct in meeting the
standard in an effective BVE program

CP = The total number of times that response was selected by zdt the respondents
=''Percentage of the total time that response was se,,tected by those who responded to
the questionnaire

Notes: The numbers and 1(Atels are concurrent with those used in the plevious table and in
the guestioniire.

The percentage is calculated according to the total response:. to the question and not
the number of particApant:i.

. 103
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ESL English speaking suppOrt pecsonnel are relevant for the

as
1

LEP student; i.e. 77.8% or more of the re8pondents'gave this

response for the guidance counselor, occupational bpecialist,

and paraprofessional. The BVE personnel did nc.'believe that

the English only support personnel could serve the LEP(',

students enrolled in the program.

Facilities Standard and Criteria

Thestandard "The facility enables program objectives

to be taught" was believed appropriate by 100%of the respon-

dents, as 'shown in Table 16. The criterion was identipied'as

relevant to the standard when the respondents selected SA

plus A, a minimum of 60i of the time.

The first'crite0on identified as relevant for the

above standard was "The classroom labs or shops are adequate

for the instruction,of program objectives in*ithe following

areas: (a) size (82.1%), (b) -.tion i194.6%), (c) .,arrange-

ment (81.6.1), (d) maintenancc (79.5%), (e) accessibility for

handicapped (71.8%), (f) safety aspects (89.7%), and

(g) heating/ventilation (89.7%)." These-criteria components

were found equally relevant for "both" by the respondents

with a minimum response of 71.8% when a 60,% minimum was

needed to determine a criterion of component pertinent-to "both"

The second criterion, "Restrooms, dressing rooms-;etc.,

are conveniently located for: (a) males (100%), 0 females

(87.2%), and (c) handicapped (71.4)," was shown relevant for

the standard and pertinent for "both" types of p.ograms by

100% of the responses.
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Table '16

,
Facilities Sta4darLc and Criteria

Standard:

The facilitrenables program objectives
to be taught,

She
#,,BVE '. VE BOTH .tsiONE

CO % CF. % CF % CF 4

5. 12.8 00' 0.0 87.1

Sc `le 1 , Scale 2' -111i

SA A '0 D SD BOTH BVE
CF %SF____% CF % CF % CF % CF' % CF %

Criteria: , r

. .

A. The, classroom labs, or shops
are adequate fear theinstruc-
tion of program objectives in
the following areas:. {rate'"
'all areas) sfi,

a (1) Size 14 35.9 18 46.2 1 2.6- 6 15.4 0 0.0 28 87.5 4
(2) Location 15 40.4 20 54.1 0 0.0 1 2.7 1 2.7 30 85.7 5
(3) Arrangement 11 29.0 20. 52.6 1, 2.6 3 7.9 3 7.9 25 89.3 3
(4) Maintenance 8 20!5 23 59.0 5 12.8 2 5.1 1 2.6 28 90.3 3
(5) Accessibility for handi-

capped students 4 8 20.5 20 51.3 5 12.8 2' 5.1 4 10.3 28 100.0 0
(6) .Safety aspects 10 25.6 25 64.1 2 5.1 2 5.1 U 0.0 34 100.0 0
(7) Heating/ventilation 10 25.6 2- 64.1 1 2.. 6- 2 5.1 1 2.6 24 92:3 2
(8) Illwination 7 18.9 28 75.'i 2 5.4 0 0.0 0 U.0 32 '94.9 ,

4-

(9) Acoustics 9 24.3 25 67.6. 0 0.0 2 5.4 1 2.7 31 100.0 0

B. Restrooms, dressing rooms, etc.
are conveniently allocated for:

Cl) Male students 21 53.8 18 4G.2 0 0.0 0 0.0 0 O.0 37 100.0 U
(2) FJnale students 14 35.9 20 51.3 0 00 3 7.7 2 5.1- 34 100.0 '0
(3) Handicapped students 15 38.5 13 33.3 4 10.3 3 7.7 4 10.3 ,27 100.6 0

110

12.5
14.3

.10.7

9.7

0.0
0.0
7.7

5.9
0.0

0.0
0.0w
.0.0
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Table 16--Continued

.

(.
,Scale 1 §cale 2

EVE. ..SA A U

(5F-'"

D . SD BOTH
Fe1- CF CF , % CF CF % CF vt'

A 1 C. Restrooms, dressing rooms,
safety directions & charts
'are clearly marked in: '

.

(rate each one)
(1) English only 8 21.1 18 47.4 3 7.9 7 18.4 2 5.3 22 91.7 2 8.3
(2) International symbols 6 15.8 14 36.8 3 7.9 10 26.3 5 13.2 18 90.0 2 10.0
(3) 'Tar/et -languagels) only 0' 0.0 3 8.1 2 ,5.4 21 56.8 it 29.7 3-100.0 0 0.0
(4) English & target language(s) 7 18.4 20 52.6 , 1 2.6 6 15.8 4 10.5 20 80.0 5, 20.0

o

Scale:

BVE = standard is' appropriate only for students enrolled in Bilingual Vocational Education
VE = standard is appropriate only for students enrolled in traditional Vocational Education

(the language of communication is English only)
Both = The identified standard is equally relevant to BVE and VE Oiograms
None'= The standard is not necessary for do affective -BVE and/or VEprogram
SA = Strongly Agree that the criterion described would have considerable impact in meeting the

standard in an effective EVE program
A = Agree' that the criterion described would have a moderate impact in meeting the standard

in an effective BVE program
U a Undecided that the criterion described would have any impact in me-ting the standard in

an effective BVE program
D = Disagree that the criterion described would have any impact'in meeting the standard in an

effective BVE program
SD

4

= Strongly Disagree that the criterion described would have any impac, in meeting the standard
in an effective EVE'program:

CF y The total number of times that response was selected by all the respondents
= Percentage of the total time that response Was selected by those who responded to the
questionnaire

Note: The percentage is calculated according to the number of responses to each question and not
the total number of participants.

11
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.
The final criterion, "Restrooms, dressing rooms,

safety directions, and chart's are clearly marked

( English only (68.4%), and (b) English and tarcpiejlan-

guage(s) (71.1%),was found relevant for the standard to

be met. The components ok (a) international symbols

(52.6 %), and lb) target language only were not found

relevant by the respondents for meeting the standard.

,The analysis of the standard and -its criteria for the

facilitiet necessary for. he effective instruction_of

LEP students is contained in Table 16.
.------° /

The analgsie of the rejected, components
. .

*

in ref ertnce to the program. areas that the partiipants

repreSe* is shown ib Table 17. The analysis of data

showed that the ESL personnel believed thq use of inter-
, .i . ,___4,4

national sytbcils is` relevanitbut.not'theliN4E peisonnel:

Thi'lite of target language only was rejected by both
I

groups for meeting the standard.

Instructional Resources Standard
and Criteria

As shown in Table 18, the standard "Instructional!
e

resourcec are used to, meet program objectiyee was found

appropriate by 94.7% of the respondents for meeting the

needs of all VE students.

I 1 i
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Table 17

' Facilities Criterion by Type of Instrlibtor

The cla,ssromt labs or shops are
adequate for the instruction of program
blajoctives in the following:

Criterion:

C.

r

Restrooms, Airessing rooms,
safety directions and charts
are clearly marked'In:

(I) International symbols E,L 4 44.4 4 44.4 l LAlid 0 0.0 '0 0.0

0

6.9-10 34.5 2 6.9-10 34.5 5 17.2

Scide

Scale
DVE VE BOTH NONE

CF CF, % , CF % CF %

SA A U U SD

CF % CF % CF % CF % CF

ESL. Staff of- English as a Second Language instruction
syr :;t aft ofcational Programs with LEP students enrolled
sA Sttongly Aireethat the criterion described would have aconsiderable impact in'meetinq the

standard' in an effective BVE program
A = Aqteo that the criterion described woulA have a moderate impact in meeting the standard iri

an effective BVr-program
U Undecided that, the cliter.ion described would have any imt'act in mooting the standard in

an rtctive UVI progtam

.1 1 5

kr)
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Table 17 Scalett. (continued)
. '

D = Disagree: that the.criterion described sould have any impact in meeting the standard-
.. in an eftectivi BVE program

.

2 SD- = Strongly Disagree that the criterion described would have any impact in meeting the
standard in an efi§ective BVE program

CF = The total number of times that response was 1,elected by 'the respondents ,

1. = Percentage of:the total time that response was selected by those who responded
to the questionnaire

.

3/
Note,.: The numbers Slur-letters are concurrent with those used in the previous -t ab1e and in

. -

0

4

the qubstionnoi re.

r.. The percentage is calculated according to the total responses to OA! question and not
,

the number of participants.

49
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Table 18,

Instructional Resources Standard and Criterioi

St.Andard:'

Instructional resoureas'are used ti,
meet p4ogram objectives

Criteria:
A. The program has the following

instructional resources to
'attain program objectives.
(rate all resources)
(1) Tools and equipment
(2) Vocational instructional

materials in: (rate all)
(a) English only
(b) Englisn.G target

language(s)

(c) Target language(s) onl
(d) Components of Englis

target language needed
for occupation (i.e.,
bilingual secr9Itary)

(3} English as a second lan-
guage materials for the

cupational area
(4) nsumable supplies

7--Scale .7

BVE BOTH NONE
CF % CF CF % CF

3 7.9 17 2.6 33 86.8 01

Scale 1 Scale 2
SA A SD BOTH BVE

CF %

15 41.7

10 27.8

6 18.8
1- 2.9

13 36.1

12 35.3
132 33.3

CF,, 6% CF % CF % CF % CF % CF %

20 55,6 1 2.8 0 0.0 0 0.0 34 100.0 0 0.0

9 25.0 3 8.3 13 36.1 1, 2.8 17 44.4 1 544

19 59.4 2 6.3 3 9.4 2 6.3 21 75.0 7 25.0
2 5.9 5 14.7 17 50.0 9 26.5 2 66.7 I J3.3

,

16 44.4 3 8,3 2 5.6 2 5.6 20 76.9 6 23.1

13 38.3 4 11.8 1 2.9 4 11.8 15 '60.0 '10 40.0k
19 52.8 2 5.6 3 8. 3 0 0.6 2V 96.4 1 3.6,0

w



(5) Related Resources (equip-

ment, livestock, human
*

subjects, etc.)
(6) Audiovisual materials

B. Tools and equipment in this
program are similar to those
usedused in business a d'industry

C. Tools and equipmen have the
necessary safety devices

D. If tools and equipment, break,

service'is available to repair
them

E. Worn, broken or outdated tools
and equipment are replaced

F. Instructional materials in this
program are nondiscriminatory
in content toward: (rate, all)
(1) Males

(2) Females
(3) Races

(4) Handicapped
(5) Ethnic groups
(6) Limited English speapng

Scale: spe next page

Ss.

Table 18--Continued
-4---

Scale 1
.-

Scale 2
SA

CF %

SD BOTH WVE
CF % CF CFr % CF CF CF %

7 26.5 18 .52.9 6 17.7 1 2.9 0 0.0 26 92.9 2 T.1
11 29.1 23 62.2 3 8.1 .0 0.0 0 0.0 32 97.0 1 3.0

.11

16 47.1 18 52.9 0 0.0 0 0.0 0 0.0 33 97.1 1 2.9

15 42.9 20 57.1 0 0.0 0 0.0 0 0.0 34 97.1 1 1.9..

13 37.1 19 54.3 1 2.9 2. 5.7 0 0.0 31 96.9 1 3.1

12 33.0 16 44.0 1 2.9 . 6 17:0 1 2.9 27 46.4 1 3.6

17 47.2 17 47.2 2 5.6 0 0.0 0 0.0 33 97.1 1 2.9
16 44 4 18 50.0 2 5.6 0 0.0 0 0.0 33. 97.1 1 2.9
16 44.4 18 50.0 2 5.6 0, 0.0 Cr 0.0 33 27.1 1 2.9
16 44.4 17 47.2 2 546 ' 1 2.8 0 0.0 30 96.8 1 3.2
17 47.2 17 47:2 2 5.6 0 0.0 0 0.0 27 84.4 5 13.6
15 41.7 16 44.4 4 11.1 1 2.8 O. 0.0 28 90.3 3 9.7

A
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Table 18 Scale:
BVE . The standard is appropriate Anly for students enrolled in Bilingual Vocational Education
VE = The standard is appropriate only for students enrolled in traditional Vocational Education

(the language of communication is English only)
Both = Tne identified standard is equally relevant to BVE and VE programs
None = The standard is, not necessary for an effective BVE and/or VE prograth4

SA = Strongly Agree that the criterion described would have considerable Impact in meeting
the'standard in an effective BVE program

A = Agree-that the criterion described would have a moderate impact in meeting the standard
in an effective BVE program

U = Undecided that the criterion described would have any impact in meetini the standerd in an

:effective BVE program ,

D = Disagree that the criterion described would have any impact in meeting the standard in an
effective BVE program

SD = Strongly Disagree that the criterion described would have any impact in meeting
the standard in an effective BVE program

CF = The total number of times that response was selected ty'alI the respondents
% = Percentage of the total time that response was selected by those who responded to the

questionnaire
f = The total number of times the response was selected within the school

Not.': The percentage is calculated according to the number of responses to each question and

not the total number of parti-ipants.

1 9
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The criteria and/or its components (see Table 18)

were found relevant for the standard when a minimum of

60% of the participante seleeted SA plus A regpotse. The

first criterion, "The program has the following instruc-

tional resources'to attain program objectives," was found

relevant =by the respondents for. the following coirlionents:

(a) tools and equipment (97.2%); (b) vocational,instruc-
.

tion in English and target language(s) (78.1%); components'

of English and target language needed for occupational
--

area (90.6%); consumable supplies (86.1%); related

resources (equipment? 'livestock. human subjects, etc.)
.

(79.4%); audiovisual materials (91.9%); an6doEnglish as

a Second Language materials for the occupational area

(73.5 %). These identified, relevant criteria were addi-

tionally found pertinent to "bottr," with a 60% or more

response. A minimum of 60% of the respondents had to

select "both," for the criterion and/or its components

to be considered -ertinent to BVE and VE programs with

LTT student* enrolled.

The criterion components that were rejected by

,the participants for the above stated criterion were,

(a) vocational instructional materials.in English only

(52.8%), and.(b) vocational instructional materials in

target language(s) only (8.8%). The data were further

analyzed by-the program areas which the participant

121
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represented, BVE or ESL. The analysis showed the ESL
4.

staff (77.8%) .responded that English only vocational instruc-

tional materials are relevant for meeting the standard,

but not the BVE staff (44.4%) (see Table 19).

The criterion Instructional resources are used

to meet program objectives, was found relevant to the stan-

dard, 77.8% of the respondents selected SA plus A.

The'rekevant criteria ) tools and equipment in this

Program:are similar to thoss used in busftess and industry,

- (b) tools and eqUipment have the necessary safety devices,

(c) if tools and equipment break; service is available to

repair-them, (d) 'worn, broken or outdated tools and equip-

gent are replaced, and (e) instructional materials in-this

program are nondiscriminatory in content toward males,.

females, rac'es', handicapped, ethnic groups or LEP. These

above stated criteria were additionally found pertinent to

"both" with.a minimum response of 84.4% of the responses,

when a minimum of 60% response was required for a criterion

or its, component to be pertinent for "both."

Recruitment Standard and
.Criteria

The need for "an active recruitment program for

students" was a standard fOund.appropriate-by 78.9% of the

respondents to the question as shown in Table 20.
;?twl

The following criteria also 3h9wn in Table 20 were

identified by a minimum of 70% of the respondents to be rele-

vant for meeting the abovti standard:. (a) orientation
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Table 19

Instructional Resources Criterion by Type of Instructor

SA A U D SD

CF # Cr V. CF %

Standard:
instructional resources are
used to fleet program objectives.

Criterion:
A. The program has the following

instructional resources to
. attain program objectives

(2) Vocational instructional
materials In: ESL 4 44.4 3 33.3 1 11.1 1 11.1 0 0.0

(a) English only BVE 6 22.2 6 22.2 2 7.4 12 44.4 1 4.0

Scale:
ESL . Staff of English as a Second Language instruction

BVE-a Staff of Vocational Prograis with LEP students. enrolled

SA = Strongly Agree that the criterion described would have a considerable impact 'in meeting the

standard in an effective BVE program

A -% Agree that the criterion described would have a moderate impact in meeting the standard in

.an effective BVE program

U UndeCided that the criterion described would have any impact in meeting the standIrd in

an effective BVE program

D = Disagree that the criterion described would have any impact in meeting the standard in

an effective BVE program
SD = Strongly Disagree- that the criterion described would have any impact in meeting the

standard in .aneffective BVE program

126
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llitble 19 Scale: (continued)
CF = The total number of times that response was selected by the respondents
% = Percentage of the total time that response was selected by those who responded

to the questionnaire

=Notes: The numbers and letter# are concurrent with those used in'the previous table and
in the questionnaire.

The percentage is calCulated according td the total responses to the question
and not the number of participants.
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-Table 20

Recruitment Standard and Criteria

Scale
BVE' VE

CF % CF
BOTH

CF %

NONE
CF %

Standard:

The program provides an active recruitment
program for students 1 2.6 4 10.5 29 76.3 4 10.5

Scale 1 Scale 2
SA A U 0 SD BOTH BVE

CF %' CF % CF CF CF % CF '% CF
Criteria:
A. Orientation sessions are held

to acquaint students with the
program.

(1) multilingual staff par-
ticipate in recruitment
program 9 28.1 18 56.3 2 6.3 3 9.4 0 0.0 17 65.4 9 34:6

B. Printed information is provided
to acquaint students with the
program

(1) Printed material is pro-
vided in: (rate all)
(a) English only 3 10.0 10 33'.3 3 10.0 10 33.3 _A 13.3 11 91.7 1' 8.3
(b) Target langttage(s4 only
(c) English & target

1 3.3 4 13.3 8 26.7 12 40.0 5 16.7, 4 80.0 1 20.0

language(s) 16 51.6 11 35.5 2 6.5 2 6.5 0 0.0 ]4 51.9 13 48.1

C. Community resources that are
used to provide information to
prospective students

A

(1) The community resources
that are used: (rate all)

129
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Table 20 Continued

(a) Radio 6 TV
a.1 English only

Scale 1 Scale 2

CF
SA

% CF
A
A

U
CF % CF-

D
%

SD
CF %

BOTH
CF %

BVE
CF

.

%

programs 2 6.5 9 29.0 1 3.2 16 .51.6 9.7 9 90.0 1 10.0
a.2 Target language

program(s),
0.3 Both English and

target language

6 19.4 7 22.6 9 29.0 7 22.6 2 6.5 5 41.7 8 66.7

program(s) 10 31.2 '16 50.0 0 0.0 6 18.8 0 0.0 19 73.0 7- 27.0
(b) Newspapers,

b.1 English language
only

b.2 Target language(s)
2 -6.7 7 23.3 3 10.0 12 4111:0 6 20.0 8 88.9 1 11.1

only
b.3 Both English and

5 16.7 10 33.3 4 13.3 8 26.7 3 10.0 6 40.0 9 60.0

target language(s) 11 37.0 11 37_0 2 6.5 6 19.4 0 0.0 17 80.9 4' 19.1
(c) Social organizations

c.1 social services
agencies 7 23.3 21 70.0 2 6.7 0 0.0 0 0.0 13 70.4 8 29.6

c.2 Ethnic clubs 9 30.0 18 60.0 3 10.0 0 0.0 0 0.0 19 76.0 6 24.0

D. All students are encouraged to
enter the program: (rate all)
(1) Male 4 16 51.6 ,15 48.4 0 0.0 0 0.0 0 0.0 29 96.7 1 3.3
(2) Female 16 51.6 15 48.4 0 0.0 0 0.0 0 0.0 29 96.7 1 3.3
(!),From ethnic groups living

in the area 16 51.6 15 48.4 0 0.0 0 0.0 0 0.0 29 9b.7 1 3.3
(4) From r,7es living in the

area 17 54.8 14 45.2 0 0.0 0 0.0 0 0.0 24 92.3 2 7.7
(5) Limited English speaking 15 45.9 12 37.5 2 6.3 3 9.4 0 0.0 24 92.3 .2 7.7
(6) Handicapped 15 46.9 14 45.2 2 6.5 0 0.0 0 0.0 26 96.3

Scales see next page
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Table 20 Sc le:
bVE e Tile standard is appropriate only for students enrolled in Bilingual Vocational Education
VE = The tandard is appropriate only for students enrolled in traditional Vocational

Educ ion (the language of communication is Engliih only)
Both = The i eniified standard is equally relevant to BVE and VE programs
None = The tandatd i not necessary for an effective BVE andAT_VE program
SA e Strongly Agree at the criterion described would have considerable fhpact in meeting

the standard in as effective BVE program
A = Und ided that thecriteriOn described would have any impact in meeting the standard in

an affective BVE program,
U = Undecided that the criterion described would have any impact meeting the standard

in'an effective BVE program
.

D = Disagree that the criterion deScribed would have any impact in meeting the standard,
in an effective BVE program 1_

SD = Strongly Disagree that the criterion described would have any impact in meeting the
' standard in an effective BVE program

CF = The total number of times that response was selected by all the respondents
t a Percentage of the total time that response was selected by those who responded to the

No\questionnaire
f a The total number of times the response was selected within the school

Note: The percentage is caldulated according to the number of responses to each question and
not the total number of participants.
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Sessions are fields to acquaint students with th program,

multilingua staff participate in recruitment, (b) printed-

information is provided to acquaint students with the pro-

grams; printed material is provided in English ari target

language(s), and Cot community resources that are used to
a

provide information to prospective students; radio and T.V.*

in English and target language(s); newspapers in English and

target language(s); social organiiations, social services

agencies,'ethniC clubs; all stude'tt are encouraged to enter

the program, male, female, from e hnic groups living in

area, from races living in the area, LEP and Handicapped.

The criteria that were identified as relevant for the star:,

dard and cited above were additionally found pertinent

to "both" by the respondents with,a minimum response of

70% when only 60% was necessary for a cariterion and/or

its component to be considered pertinent to "both."

The criterion components that were rejected by the

data from the respondents that were analyzed: .(a) printed

information is provided in English only (43.33 %), target

language(s) only (16.7%), and (b) community resources that

are used: radio and T.V. English only programs (35.5%),

target language(s) only (41.9p; newspapers English language

only (30.0%) target language only (50 %). Further analysis of

the participants' responses to the rejected criteria com-

ponents by"program areas represented by the respondents indi-

cated that the ESL staff supported the use of'English cnly

13,4 .
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in all areas whereas the BVE personnel rejected it in, all

areas. (See Table 21.)

Admission Standard and Criteria
4

The standard "Admissions procedures for the program

are operational" were found appropriate for programs

with LEP and English speaking (ES) students by 94.5% of

the respondents to the question (see Table 221.

The criterion was identified as relevent'for the

standard when a minimum of 60% of the respondents'selected

SA plus A (see Table 22). The criteria that were identified

ae relevant for the standard above were: (a) academic

prerequisites are specified for students in targetlanguage
44

plus some English knowledge (64.7%), (b) students:enrolled

in the program are at proper grade level as specified in the

Course Code Directory-Public Schools 1980-81 (87.10; (c) the

admission procedures are developed by edministrators (91.2%),

and counselors (71.4%), (d) teachers assist in the selection

of students who entertheprogram (67.7 %); and (e) teachers

work with Student Service personnel to provide students with

information about occupations (90.9%) The above named

criteria with the exception of (a) were believedby at

least 0% of the respondents to be Tertinent to "both" when a

minimum of 60% was necessary to identify a criterion or its

' component as being pertinent. The criterion (a) Academic.

prerequisites are specified for students in target ":.anguage

plus some English knowledge was not found relevant (17:8%).



Table 21

- Recruitment Criteria by Type of Instructor

SA A U D SD ,

CF t CF i CF i CF i CF

Standard:.

The program provides an active
recruitment program for
students

Criteria:
B. ,Printed information is pro

to acquaint students with the
program
(1) Printed material is

provided in FSL
tal'English only BVE

C. Community resources that
are used to provide infor-
mation. to prospective stu-
dents

.0

(1) The community resources
that are used:
,(a) Rad1.6-6 TV

a.1 Engl',sh only pro- ESL
gram- 7.:. BVE

a:2 Target language EST.

programs BVE
(b) Newspapers
b.1 English language ESL

only BVE
b.2 'target language(s) ,ESL

only OVE

1 11.1 4 44.44 0 0.0 4 '44.4 0 0.0
2 9.5. 6 28.b 3 '..1 6 28.6 4 15.0

1 11.1 4 44.4 0 0.0 4 44.4 0 0.0,
1 4.6 5 22.7 1 4.6 12 54.s 3 13.6
1 11.1 2 22.2 0 0.0 6 66.6 0 0:0
5 '22.7 4 22.7 9 40.9 1 4.5 ,2 9.1

1 11.1 4 44.4 0 0.0 4 44.4 0 0.0.
1 AA 3 14.3 3 14.3 8 38.1 0- 28.6
1 11.1 3 33.3 1 11:1. 4 44.4 0 . 0.0 4
4 19.7 7 33.3 3 14.3 4 19.1 3 14.3 5;

Scale: see next page
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Table 21 Scale:

ESL = Staff of English as a Second Language instruction
BVE = Staff of. Vocational Programs with LEP students enrolled
SA = Strong* Agree that the criterion described would have a considerable impact in meeting

the standard in an effective BVE program
A = Agree that the criterion described would have a moderate -.1pact in meeting the standard_

in an effective BVE program
U =rUndecided that the criterion would have any impa, in meeting the standard in an

'effective BVE probram
D = Disagree that the criterion described would have any impact in meeting the standard

in an effective EWE program
'SD = Strongly Disagree that the criterion described would have any impact in .meeting the

standard in an effective BVE program
CF = The total number of times that response vas selected by the respondents 4

a Percentage of the .time that response was selected by those whp responded to the
questionnaire

,Nctes: The numbers and letters are concurrent with those used in the previous table and
in the questionnaire.

The percentage is calculated according to the total responses to the question and not .

the number of participants.

13i



Tabl 22

Admission Standard and Criteria

Scale
BVE VE BOTH NONE

CF % CF % CF % CF

Standard:

Admissions prckedures ,for the program are
operational 1 2.8-44 2 .5.6 33 91.7 0 0.0

Scale 1 2

SA A U D SD
mgcale

BVE
CV % CF % CF S CF % CF 'CF %

Criteria:
A. Academic prerequisites are

specified for students in:
(rate all)

(1) English only 7 20.0 8 22.9 5 14.3 12 34.3 3 8.6 13 86.7 2 13.3
(2) Target language plus some I

English knowledge 4 11.8 13 38.2 9 26.5 8 23.5 0 0.0 7 46.7 8 53.3
(3) English plus some knowledge

::%,1 of target language 1 2.9 19 54.3 6 17.1 9 25.7 0 0.0 12 60.0 8 40.0
.(47- T.vgist language(s) only 1 2:,..." 5 14.7 12 35.3 11 32.5 5 14.7 2 28.6 5 71.4
(5) English or target language(s) 6 17.0 0 28.6 8 22.9 10 28.6' 1 2.9 9 60.0 6 40.0

B. Students enrolled in the program
are at proper grade level as
specified in the Course Code
Dipmctory-Public Schools
1980-81 7 42.A 20' 2 26.5 2 6.5 0 0.0 25 100.0 0 0.0

C. The admission procedures are
dove epee*: (rate all)
( Administrators 1 26.5 22 64.7 1 2.9 5.9 0 0.0 21 96.7 1 3.31-,

13
0
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Table 22-Continued

Scale 1 Scale 2
A U D SD BOTH BVE ,

CF CF % CF CF CF CF % CF S

(2) Counselors 9 -26.5 22 64.7 1 ,2.9 2 5.9 0 0.0 21 95.5 1 4.5
(3) Teachers 8 22.9 17 48.6 1 2.9 9 25.7 0 0.0 23 95.8 1 4.1
(4) School support personnel 7 20.0 13 37.1 3 8.6 12 34.3 0 0.0 19 95.0 1 5.0
(5) Parents 3 9.1 5 15.2 4 12.1 13 39.4 8 24.2 7 87.5 1 12.5
(6) Community representatives 5 14.3 10 28.6 3 8.6 11 31.4 6 17.1 11 91.7 Y 8.3

D. Teacher(s) assist in the selec-
t

tion of students who enter the
program 6 19.4 15 48.4 5 16.1 2 6.5 3 9.7 20 95.2 1 4.8

E. The criteria used for student
admission into the "Work EXpe-
rience" program are: (rate all)
(1) Truancy problem 5 15.2 8 24.2 14 42.4 4 12.1 2 6.1 13 100.0 0 0.0
(2) Need work in order to con-

tinue education 10 30.3 16 45.5 3 9.1 3 9.1 1 3.0 24 96.0 1 4.0
(3) Deprived economically 7 23.3 19 63.3 3 10.0 1 3.3 0 0.0 25 96.2 1 3.9
(4) Negative attitude toward:

(a) work 4 12.1 12 36.,4 6 18.2 9 27.3 2 6.1 15 93.8 1 6.3
(b) -school 5 14.7 ,12 35.3 4 11.8 12 35.3 '1 2.9 17 100.0 0 0.0
(c) society '5 15.2 10 30.3 5 15.2 11 33.3 2 6.1 11 91.6 1 8.3

(5) Poor Self-concept 61M8-i. 12, 37.5 6 18.8 6 18.8 2 6.3 17 94.4 1 5.6
(6) Alienation 4 12.5 11 34.4 4 12.5 12 37.5 1 3.1 14 93.3 1 6.7
(7) Discipline problem 6 18.8 8 25.0 6 18.8 10 31.3 2 6.3 12 100.0 0 0.0
(8) Half-day -portormer

adativi span). 5 15.2 12, 36.4 5 15.2 10 30.3 1 3.0 16 94.1 1 5.9
(9) 04.*-ige in grade 5 12.8 21 52.9 3 7.7 5 12,8 5 12.8 23 95.8 1 4.2
(10) Not relating to classwork 6 18.2 14 42.4 6 18.2 4 10.0 3 9.1 7 8.8 1 12.5
(11) Lack of interest 9 28.1 8 25.0 5 15.6 9 28.1 1 3.1 13 92.9 1 7.1

141
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Table 22--- Continued

F. Teachers work with Student
Service porsonnel to provide
students with information
about occupations -

G. Students senate personnel help
develop flexible schedules to
meet special needs of "Work
Experience" students

Scale 1 Scale 2
SA / A U D SD BOTH _an_

CF % CF % CF % CF % CF % CF CF t

P.

14 42.2 16 48.5 0 0.0 1 3.0 2 6.1 29 96.7 1 3.3

14 42.4 11 33.3 5 15.2 1 3.0 6.1 24 96.0 1 4.0

Scale:
BVE = The standardis appropriate only for students entolledin Bilingual Vocational Education
VE = The standard is appropriate only :for students enrolled in traditional Vocational Edudation
Both = The identified standard is equally relevant to BVE and VE programs
None ="The standard" is not necessary for an effect0e EVE and/or VE program
SA = Strongly Agree that the criterion described would have considerable impact in meeting the

standard in an effective BVE program
A = Agree that the criterion described would have a moderate impact in meeting the standard in

an effective BVE program
U = Undecided that the criterion described would have any impact in meeting the standard in

an effective BYE program
D = Disagree that the criterion described would hAve any impact in meeting the standard in

an effective BVE program via

SD Strongly Disagree that the criterion described would have any impact in meeting the standard
in an effective BVE progtam

CF = The total number of times that response was selected by all the respondents
Percentage of the total time that response was selected by those who responded to the
questionnaire

143
0
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Table 22 Scale: (contihued)
f Is The total number of times the response was selected within the school

Note: The percentage is calculated according to the 'number of responses to each question'
and notthe total number of participants.
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The criteria that specifically refer tothe "Work

experience Programs" were reported-but not incorporated into

the.BVIPRC for the reason that few participants were familiar

with "Work Experience" and no programs identified. The cri-

teripopia6 were found relevant for the standard were: (a) the
Apo

criteria used for students admission into the "Work Experi-

ence",Aprogram are: need work in order to continue education

(75.5%),Ideprived economically (86.7%), over-age in grade

(66.7%), and not relating to classwork (66.6%), (b) teachers

work with Student Service personnel to provide students

with information about occupations (90.9%), and (c) stu-

dents' service personnel help develop flexible schedules

to meet special needs of "Work Experience" students (75.8%).

The previously identified criteria and their components

were also found pertinent to "both" by a minimum of 87.5%

of the responses.
et,

The criterion components,that.were rejected by.

the analysis of the participants' responses were:

(a) Academic prerequisites are specified for students in

English only (42.9%), English plus some knowledge of target

language (57.1%), target,language(s) only (17.7%), and

English or target language(s) (45.7%), (b) the admission

procedures are developed by: teachers (57.1%), school

support personnel 442.9%), parents 24.2%), and community

representatives (42.9%).
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The criterion for components that were rejected were

further analyzed in reference to the program areas that the

participaftts represented, ESL or BVE. The analysis of these

data showed the following: (a) English only prerequisites

for student admission were believed relevant,by "the ESL

1

(77.0%) staff but not the BVE (30.8%),.English plus some

knowledge of the target language was believed relevant by

the ESL (66.7%), but not the EVE (53.9%), target language(s)

only were not believed relevant by either group, nor was

the use of English pr target,language(s); (b) the admission

procedures.are developed.by teachers,was believed relevant

by the ESL(100%) but not by the BVE staff (42.3%) school

support personnel was believed relevant by the ESL (66.7%)

staff but not the BVE(34.6%)staff, parents were believed

relevant by the ESL staff (66.7 %), butt not by the BVE 8.3%

staff; community representatives were believed relevant by

the ESL (66.7%) but not the BVE (34.6%) staff (see Table'23).

The criterion components that were rejected for

/6

the "Work Experience" program were also further analyzed

by the progam areas the participants represented. It

wasp shown that each rejected criterion was believed rele-

vant by the ESL group but not the BVE group.
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Table 23

AdmissiOn Standard and Criteria by Type of nstructor

Standard:

Admissions procedures for the
program are operational

A. Academic preriquisites are
specified for students in:
(1) English only

(31 flglish'plus some

knowledge of target
language

(4) Target language(s)
only

C. The'ddmissions procedures
are dveloped by:

(3) Teachers

(4CSchool support
personnel

(5) paredts

E. The criteria used for
student. admission into
the "Work Experience"
program are: .

(1) Truancy-problem

148

O

A U D Sp
ct CF t CF % CF % CF 4

. v

1
v

ESL 5 55.6 2 22.2 1
.

11.1 1 11.1 0 0.0
BVE 2 7.7 6 23.1 4 15.4' 11 42.3 3 11.6

ESL 1 11.1 5 55.6 \() 0.0 3 33.3 0 0.0
BVE 0 0.0 14 53.0 6 30. 6 24.0 U U.0
ESL 1 12.5 1 . 12.5 0 0.0 5 62.5 1 12.5
BVE 0 0.0 4 15.4 12 46.2 6 23.1 4 15.4

ESL. 5 55.6 4 44.4 0 0.0 0 0.0 0 0.0
BVE 2 7.7 9 34.6 3 11.5 12 46.2 0 0.0
ESL 3 33.3 ,3 33.3 1 11.1' 2 22.2 0 0.0
BVE 0 0.0 9 34.6 11 42.3 3 11.5 3 11.F
ESL 3 33.3 3 33.3 0 0.0 3 33.3 0 0.0
BVE 0 0.0 2 8.3 4 16.7 10 41.7 8 33.3

ESL 4 ,50.0 1 12.5 .2 15.0 1 12.5 0 0.0
BVE 1 4.0 7 28.0 12 48.0 3 12.0 2 8.01_,

40
t-.
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Table 23 --Continued

M
__JUL_ SD
CF i CF i CF . % CF CF

(4) Negative attitude toward: 4
(a) work . ". ESL 4 50.0 4 50.0 0 6,0 0 0.0 0 0.0

BVE .0 0.0 8 32.0 6 74.0 9 36.0 2 8.0
CO; ichool- ESL' 4 50-.0 3 * 37.5 1 12.5 0 , 0.0 0 0.0

BVE 1 3.9 9 34.1 3 11.5 12 46.2 11 3.9
ic) society ESL 4 50,0 4 50.0 0 '.0.0 0 0.0 0 0.0

BVE 1 4.0 6 24.0 5 20.0 11 44.0 2 8.0
(5) Poor 'self-concept ESL , 4 50.0 4 50.0 0 0.0 0 0.0 A 0.0

BVE 2 8.3 8 33.3. a 25.0 6 25.0 2 8.3
:6) Alienatton ESL 4 30.0 3 37.5 1 12.5 0 0.0 0 0.0

BVE 0 0.0, 8 33.3 3 12.5 12 50.0 1 4.2
(7) Discipline problem ESL 4 50.0 2 25.0 2 25.0 ) 0 0.0 0 0.0

BVE 2 8.3 6 25.0 4 16.7 10 41.'' 2-. 8.3
(8) Half-day performer ESL 4 50.0 3 37.5 1 12.5 0 0.0 0 0."

(limited attention span-) BVE 1 3.9 *8 33.3 4 16.8 10 4a., 1 3.3

(11) Lack of interest ESL 5 62.5 2 25.0 1 12.5 0 0.0 0 0.0
BVE 4 16.17, 6 25.0 4 16.7 9 37.5 1 4.Z.

Scale:
ESL I. Staff of English as a Second Language instruction
BVE Staff. of Vocational Programs with LEP students enrolled
SA 4. Strongly Agree that the criterion described would have a considerable impact in meeting the

standard in an effective BVE program'
A .2g Agree that the criterion described would have a moderate impact in meeting the standard in

an effective FIVE program

U :0 Undecided that the criterion described would have any impact in meeting the standard in an

effective BVE program
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Table 23 Scalp'(continued)

D = Disagre that the criterion described would have any impact in meeting the standard
in an effective DVE program

SD = Strongly Disagree that the criterion described would have any impact in meeting the "-)
standard in an effective BVE program

CF = The total number of times that response was selected by the respondents
= Percentage of the total time that response was selected by those who responded

to the questionnaire

Notes: The number and letters are concurrent with those used in the previous table and in
the questionnaire.

The percentage is calculated according to the total, responses to the que'stion and
not the number of participants.
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Class Enrollment Standard
andoCriiiliOn

The standard "Classroom enrollment is limited to

permit students to attain the program objectives" was

believed appropriate by 4.4% of the respondents for "both"

and "BVt only" as shown in Table 24. A minimum of 60%

response both 'tooth" and/or "BVE only" was necessary for

the standard to be appropriate for the instructionof

LEP students enrolled in the'vocational programs.

The criterion for clais.enrollment also shown in

Table 24, "The enrollment is restricted to provide stu-

dents with the opportunity to obtain-program objectives"

waa percfived as relevant by 91.7% of the respondents.

. A minimum of 60% of the responses from the participants

was required to be "SA and/or A" for the criterion to be

identified as relevant for meeting the standard. The

criterion was additicTally identified as pertinent for

"both" types of programs, BVE and VE, by 96.6% of the

`respondents.
ff

Instruction Standard and Criteria

The analyses of data for the'standard and criteria

for the instruction of the LEP students enrolled in the

vocational program is shown in Table 25. The standard

"Instruction is organized in order to assist students

in meeting program objectives" was believed appropriate
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Table 24

Classroom Enrollment Standard and Criterion

Standard:

Clasaroom enrollment, is limited to permit
students to attain the program objectives

Scale .

HVE .VE BOTH NONE
CF % CF, 1 (CP S CF P---N

2, 5.6 2.8 32 88.9 1 2.8

Scale 1 Scale 2
SA A U D SD BOTH. BVE

CF % CF % CF % CF % CF % CF % CF %

Criterion:
A. The enrollment is restricted to

provide student with the oppor-
tunity to obtain program objec-
tives 21 58.3 12 33.3 0 0.0 3 8.3 0 0.0 28 96.6 1 .3.5

Scale:

BVE = The standard is appropriate only for students enrolled in Bilingual Vocational Education
VE = The standard is appropriate only for students enrolled in traditional Vocational Education

, (the language of communication is English only)
Both = The-identified standard is equally relevant to BVE and VE programs
None = The standard is not necessary for an effective BVE and/or VE program
SA = Strongly Agree that the criterion described would have considerable impact in meeting the

standard in an effective BVE program
A = Agree that the criterion described would have a moderate impact in meeting the standard in

an effective BVE program
U = Undecided that the-criterion described would have any impact in meeting the standard in an

effective BVE program
D = Disagree that the criterion described would have any impact in meeting the standard in an

effective BVE program
SD = Strongly Disagree that the criterion described would have any impact in meeting the standard

in an effective BVE program ,
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e 24 Scale: (continued)
The total number of times that response was selected by all the respondents

= Percentage of the total time that response was selected by those who responded to
the questionnaire

f = The total number of times the response was selected within the school

The percentage is calculated according to the number of responses to each question and
not the total number of participants.

Motes
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by 97.2% of,the respondents ,for "both" and "BVE only."

A criterion was considered relevant for meeting the Stan-,

dard in the event that a minimuk of 60% of the responses

were SA plus A.

The criterion that the respondents reported as

being relevant for meeting the standard are as follows:

(a) the methods of instruction that may be used in order

'for students to meet program objectives are: (a) instruction

is varied to accommodate individual learning style of stu-

dents (94.3%) and students progress at their own rate

through a series of tasks (97.7%), (b) the langpage(s)

that may be..used in the instruction of students are:

English and target language(s) (85.7%), (c) the instruc-

tional staff may be composed of: vocational instructor

it
who speaks English and target language(s) (100%), vocational

insttuctor who speaks English only and a paraprofessional

who speaks English and target language(s) (68.6%), vocational

instructor and a paraprofessional who speak English

and target language(s) (78.8%); vocational instructor,

who speaks only English (63.6%); (d) the evaluation

methodologies thatiMay be used for the program are:

a student's performance is compared with a predetermined

standard (82.9%), a pretest/posttest is given to determine'

individual student's achievement (84.2%); (e) student organi-

/

.
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zation activities are included in the program's instructional

component (83.3%); and (f) cooperative or on-the-job

instruction is provided for all students when needed (72.22%).

The criterion that the respondents did not report

as being relevant for meeting the standard was: the methods

of instruction that may be used in order for students

to meet program objectives are: (a) specific period

of time is allocated-to each courser or unit and students

are expected to master thc material within the time

period'(30.3%); (b1 the language(s) that may be used

in the instruction of students are: English only

(45.7%), and target language only (25.00; (c) the

instructor who speaks only English (50.0%); (d) the

evaluation methodology that may be used for the brogran

is: a student's performance is compared with that of

other students (25.00%) and (3) vocational student

organizations are supported by budgeted school funds

(52.8%).

The criteria analysis in Table 25 though rejected,

were further analyzed in Table 26 by program areas

which the respondents repFesented, ESL and BVE. The addi-

tional analysis of the data showed that: (a) the use'of

English only for the instruction of the LEP students

was-believed relevant by the ESL staff (77.8%) but not

by the BVE staff (34.7%); (b) the use of the target

language only, for the instruction of the LEP students
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Table 25

Instruction Standard and Criteria

Standard: .

Instruction is organized in order to
assist students in meeting program objectives.

Criteria:
A. The methods of instruction that .

may be used in order for students
to meet' program objectives are:
(rate all methods)

(1) Specific period of time is
allocated to each course or
unit and students are
expected to master the
material withih the time
period (time based)

(2) Instrjction is varied to
accommodate individual
learning style of.stu-
dents (individualized
instruction)

(3) Students progress at their
own rate through a series
of tasks (competency-
based)

159

SA

CF % CF

0 0.0 10

16 45.7 17

21 61.8 12

Scale-

BVE VE BOTH NONE
CFCF % . CF % CF %

2 5.6 1 2:8 33 91.7 . 00 0.0

Scale 1 Scale
A D SD BVE

% CF ,% CF % CF % CF' % CF %

30.3

48.6

35.3

2

1

1

6.1

2.9

2.9

15

1

0

45.5

2.9

.0.0

6

0

0

18.2

0.0

0.0

10

-32

28

100.0

97.0

93.3

0 0.0

1 3.0

2 i 6.7 to



Table 25--COnthnued

Cr
B. The language(s) that may be

used in.thejnstruction of
students are (rate all)

(1) English. only 10
(2) Target language(s) only 5

(3) English &target language(s) 12

C. the instructional staff may be
composed of: (rate all)
(1) Vocational instructor who

speaks only English 8

(2) Vocational instructor who 4

speaks English & target
language(s) 16

(3) Vocational instructor who
speaks English only &
a paraprofessional who
speaks English & target
language(s) 7

(4) Vocational instructor,&
a paraprofessionai,who speak
English & target langualWe(s) 14

(5) Vocational instructor who
speaks English & target
language(s) & a paraprofes-
-sional speaking English
only 6

D. The evaluation methodologies that
may be used for the program are:
(rate all)

Scale 1
SA A U D SD BOTH BVE

Scale 2

% CF % CF % CF % CF %

28.6 6 17.1 2 5.7 14 40.0 3 8:6.

15.6 3 9.4 41 3.1 21 65.6 2 6.3

34:3 18 51.4 0 0.0 5 14.3 0 0.0

22.2 10 27.8 0 0.0 1'4 ;8.9 4 11.1

44.4 20 55.6 0 0.0 0 0.0 ,o 0.0

20.0 17 48.6 1 2.9 1 20.0 3 8.6

42.4 12 36.4, 3 9.1 2 6.1 2 6.1

18.2 15 45.5 2 6.1 7 21.2 3 9.1

CF CF %

13 92.9 1 7.1

5 62.5 3 37.5
19 63.3 11 36.7

16 88.9 2 11.1

17 53.1 15. 46.9

11 45.8 13 54.2

11 42.3' 15 57.6

11 52.4 10 47.6

N
h.)

161 162
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(1) Student's performance is
compared with that of
"other Students.

(2) A student's performance
is compared with a pre-
determined standard.

(3, A pretest/posttest is
given to determine
individual student
achievement.

E. Students' organization activities
are included in the program's
instructional component.

F. The vocational student organ-
.izations are supported by
budgeted school funds.

G . 4 Cooperative or on-the-job

instruction is provided for
all students when needed.

Mible.25--Cositinued

Scale 1 Scale 2
SA A U 'D SD BOTH bVL

CF % CF % CF % CF A CF_ a '% CF % CF

1 2.8 8 22.2 3 8.3 17 47.2 7 19'.4 8 88.9 1 11.1

6 17.1 23 67 5 14 3 1 2.9 0 0.0 27 100.0 0 0.0

14 36.8 18 47.4 5 13.2 2.6 0 0.0 29 93.6 2 6.5

4 11.1 26 72.2 4 11.1 2 5.6 0 0.0 29 96.7 1 3.4

4 11.1 15 41.7 5 13.9 8 22.2 4 11.1 18 94.8 1 5.3

9 25_0 17 47.2 6 16.7 2 5.6 2 5.6 25 96.2 1 3_9

Scale: see next page
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Table 25 Scale:
BVE = The standard is appropriate only for students enrolled in Bilingual Vocational Education
VE = The standard is appropriate only for students enrolled in traditional Vocational Education

(the language of communication is English only)
Both = The identified standard is equally relevant to BVE and VE program,
,None = The standard is not necessary for an effect BVE and/or VE program
SA = Strongly Agree that the criterion described would have considerable impact in meeting

the standard in an effective BVE program
A = Agree that the criterion described would have a moderate impact in meeting the standard in

an effective BVE program
U = Undecided that the criterion described would have any impact in meeting the standard in

an effective BVE program
D = Disagree that the criterion described would have any impact in meeting the standard in

an 'effective BVE program
SD = Strongly Disagree that the 7riterion dercribed would have any impact in meeting the

standard in an effective BVE program
CF = The total numbin of times that response was selected by all the respondents
% Percentages of the total time that response was selected by those who responded to the

questionnaire
f = The total Aumber of times the response was selected within the school

Note: The percentage is calculated according to the number of responses to each question and
pot the total number of participants.



Table 26

Instruction Standard and Criteria by Type of Instructor

SA A U D SD
CF CF t CF CF t CF

Standard:
Instruction is organized in
order to assist students in
meeting program objectives

Criteria:
B. The language(s) that may be

used in the instruction cf
students are: ESL 5 55.6 2 22.2 1 11.1 1' 11.1 0 0.0

(1) English only BVE 5 19.2 4 15.4 1 3.9 13 50.0 3 11.6.

(2) Target language(s) ESL 1 11.1 2 22.2 0 0.0 3 33.3 3 33.3

only BVE 4 15.0 1 4.0 1 4.0 18 69.0 2 8.0

C. The instructional staff may
be composed of:

I

(1) Vocational instructor
who speaks only ESL 4 44.4 3 33.3 0 0.0 2 22.2 *0 0.0

English BVE 4 14.8 7 25.9 0 0.0 12 44.4 4 14.E

D. The evaluation methodolo-
gies that may be used for
the program are:
(1) A student's perfollmance

is compared with that
of other students ESL 1 11.1 1 11.1 3 33.3 4 44.4 0 0.0

(norm-reference) BVE 0 0.0 7 25.9 0 0.0 13 48.1 7 25.9

F. The vocational student
organizations are supported ESL 2 22.2 6 66.6 1 11.1 0 0.0 0 0.01,

by budgeted school funds BVE 2 7.4 9 33.3 4 14.8 8 29.6 4 14.ft

Scale: see next page
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C
, Table 26 Scale:

ESL = Staff "of English as a Second Language instruction
BVE = Staff of Vocational Programs with LEP students enrolled
SA n Strongly Agree that the criterion described would have a considerable impact in meeting

the standard in an effective kvE program
A = Agree that the criterion described would have a moderate impact in meeting the standard

in an'effective BVE program
U = Undecided that the criterion described would have any impact in meeting the standard

in an effective BVE program
D = Disagree that the criterion described Would have any impact in meeting the standard

in an effective BVE program
SD = Strongly Disagree that the criterion described would have any impact in meeting the

standard in an effective BVE program
CF = The total number of times that response was selected by the respondents

= Percentge of the total time that response was selected by those who responed to the
questionnaire

Notes: The numt:ms and letters are concurrent with those used in the previous table and in the
questionnaire.

The percentage is calculated according to the total responses to the question and not
`the number of participants.
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was rejected by both groups: (c) a vocational instructor

who speaks English 'only was believed relevant by the ESL

staff (7(7.8%) but not the BVE staff (40.7%); (d) the

evaluation of students by comparing their performance with

that of other students in'the class was rejected by both

groups; and (e) the support of vocational student organiza-

tions by schodl budgeted funds was believed relevant by the

-ESL staff (88.9%) but not the BVE staff (40.7%).

Student Job Placement Standard
and Criteria

The standard "Placement services are provided to

program completers and/or leavers" was believed appropriate

to "both" by 91.4% of the respondents as shown in Table 27.

The criteria that were identified as relevant for the

standard above were: (a) th placement of students is the

responsibility of the Occupational specialist (69.0%) and

the student (86.1%), (b) the placement of students who con -

7 plete or leave the program is#further assisted by the fol-

lowing agerties: Florida State Employment Services (94.4%),

potehtial employers in business and industry (88.9%), and

ethnic group organizations (63.9%), (c) aid for placement is

provided for: males (91.7%), females (91.7%), member minority

ethnic group (86.1%), minority race member (86.1%), LEP

(80.0%), and handicapped (88.6%). The further analysis of

data showed that the respondents believed tht these criteria

were pertinent for "both!' by a minimum of 73.1% of the

10



Table 27

Student Placement Standard and ,Criteria

Standard:
Placement services are provided to
program completers and/or leaders

CF

Criteria:
A. The placement of students is

the responsibility of:
(rate all)

(1) Vocational instructor 5

(2) Cooperative education
instructor 4

(3) Guidance, counselor 4

(4) Occupational specialist
(high school only) 9

(5) Student 6

,(6) Director 1

B. The placement of students
who complete or leave the
program is further assisted
by the following agencies:
(rate all)

(1) Florida State Employment
Services 7

171

Scale

tivE. DOH- NONE
CF % CF % CF % CF

2 5.7 0 0.0 32 91.4 3 8.6

Scale 1 Scale 2

SA A U D SD BOTH BVE

% CF % CF % CF % CF % CF % :CF %

13.9 10 27.8 3 8.3 14 38.9 4 11.1 14 93.3 1 6.7

10.8 14 37.8 2 5.4 13 35.1 4 10.8 17 94.4 1 5.6

11.1 15 41.7 3 8.3 100 27.8 4 11.1 18 94.7 1 5.3

25.0 16 44.4 1 2.8 8 22.2 2 5.6 24 96.0 1 4.0

16.7 25 69.4 0 0.0 4 11.1 1 2.8 27 93.0 2 6.0
2.8 6 16.7 3 8.3 20 55.6 6 16.7 7 100.0 0 0.0

allo

19.4 27 75.0 0 0.0 Ok, 0.0 2 5.6 32 94.1 2 5.9

172



(2) Advisory Committee members
(3) Potential employers in

business Aiid industry
(4) Ethnic group organizations

C. Aid for placement is provided
for program leavers and
completers
(1) Aid is provided for (rate

all): 4

(a) Males

(b) Females
(c) Member minority

ethnic group .

(d) Minority race member
(e) Limited English speaking
(f) Handicapped

D. Organized experience in the
labor market is provided to

(Workmeet program objectives
Experience Program)
(1) Parent and employer train-

ing agreements are avail-
able for each student

(2) All students in program work
(3) The program operates in

accordance with state &
federal labor laws

173

Table 27--Continued

Scale 1 Scale 2
SA; A SD BOTI BVE

CF % CF % CF CF EF CF CF %

3 8.3 14 38.9 2 5.6 14 38.9 3 8.3 15 93.8 6.3.1
o.

6 16.7 26 72.2 4 11.; 00 00.0 0 0.0 30 93.8 2 6.$
3' 8.3 20 55.6 8 22.2 2 5.6 3 8.3 21 95.5 1 4.6

11 30.6 22 61.1 U 0.0 2 ! 5.6 1 2.8 32 97.0 1 3.0
11 30.6 22 61.1 0 0.0 1 2.8 2 5.6 31 96.9 1 3.1

11 30.6 20 55.6 1 2.8 1 5.6 2 5.6, 30 96.8 1 3.2

11 30.6 17 48.5 3 8.6 3; 8.6 1 2.9 22 95.7 1 4.3
11 31.4 17 48.5 3 8.6 3 8.6 1 2.9 22 78.5 6 21.4
11 31.4 20 57.1 1 2.9 5.7 1 2.9 3p 96.8 1 3.2

2 6.1 15 45.6 12 36.4
I

Slk
6.1 2 6.1 17\94.4 1 5.6

2 6.1 12 36.4 9 27.3 8 27.3 2 6.1 13 '92.9 1 7.1

8 24.2 20 60.6 3 9.1 2 6.1 0 C..0 27 \96.4 1 3.(3°""

kr)
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.t Table 27-- Continued

4%.

Scale 1 Scale 2

SA A AV
CF % CF % CF % CF CF % CF . % CF %

(4) Student assignments to
employment situations aee
without bias towards:
(Work Experience Program)

A (a.) Males 11 33.3 19 57.6 '3 9.1 0 0.0 0 0.0 28 96.6 1 03.5

(b) Females 11 34.4 18 56.3 3 9.4 0 0.0 0 0.0 28 96.6 1 3.5

k (c) Ethnic group 12
,

(d) Race . 11

36.4

33.3

18

19

54.6'

57.6
'3

3

9.1
9.1

0

0

0.0

0.0

0

0

0.0
0.0

27

28

96.4

100.0

1

0

3.5

0.0

(e) Limited English speak-
ing ability l 10 31.3 16 50.0 6 18.8 . 0 0.Q 0 0.0 19 73.1 7 26.9

(f) Handicapped 1 100.0 0 100.0 0 0.0 0 0.0 0 0.0 1 100.0 0 0.0

(5) Student progrpss folders are
aVailable.to placement staff 7- 22:6 20 64.: 2 6"..5 1 3.2 1 3.2 25 1001.0 '0 0.0

(6) Student placement folddrs are
available to placement staff 10 30.3 20 60:6 2 6.1 0 0.0 1 3.0 25 100.0 0 0.0

A ,..-
11

Scale;
BVE = The standard is appropriate only for students enrolled in Bilingual Vocational Education

, VE = The standard is appropriate'only studenteenrolled in traditional Vocational Education

(the language, of communicatLon-is E lish.only)

i Both = The identified standard is equally relevant to BVE and BE programs /
. 4.

None = The standard is noE necessary for an effective BVE and/or VE program'
SA = Strongly Agree that the criterion described would have considerable impact in meeting the

standard in an effective BVE program
A = Agree that the criterion described would have a moderate impact in meeting the standard in

an effective BVE program 1-

U = Undecided that the criterion described would have any impact in meeting. the standard in w
o

an effective BVE program



Table 27 Scale: (continued)
EL = Disagree that the criterion described would have any impact in meeting the standard inan effective BVE program

.SD = Strongly Disagree that the criterion described would have any impact in meeting the
standard in an effective BVE progim

CP = The total-number of times Ulat re...onse was selected by all tne respondents% = Percentage Of 'he total time that response was selected by those who responded tothe questionnaire
f = The total number of times the response was selected within the school

Note: The percentage is calculated according to the number of responses to each questionand not the total number of participants.
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responses.

The criterion or its components that were not rated

as being relevant for the standard by the respondents were

further analyzed, as shown in Table 28, in reference co the

types of programs the representatives participated in ESL and

BVE. The analysis of the data showed the following:

(a) the placement of students is the responsibility of the

vocational instructor was rejected by both groups; coopera-

tive education instructor was believed relevant by the ESL

staff (60.0%) but not the BVE staff (44.4%); guidance coun-

selor was sound relevant by the EST. staff (66.7%) but not

the BVE staff (44.4%); and the program director was not

found relevant by either group; (b) the placement of students

who complete or leave the program is further assisted

by the Alollowing agencies: advisory committee members,

who were believed to be relevant by the ESL staff (88.8%)

but not the BVF staff (33.2%).

Student Placement Standard and
Criteria for "Work Experience
Programs"

The standard "Placement services are provided to

program completers and/or leavers" was employed by the

State of Florida, "Work Experience Instructional Program

Review Model" .41 not rated separately during this study.

The standard was validated during this study by the

respondents, for student placement in reference to "BVE and

both." The respondents were requested to express their

173
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belief as to the relevance of the criteria for meeting the

standard.

The criteria, shown in Table 28, were identified

as necessary for meeting the standard for student p:ace-

ment for "Work Experience Programs" when a minimum of 60%

of the responses for the criterion components were SA plus A.

The relevant criteria for meeting the standard

for work experieni , programs were: (a) organized experi-

ence in the labor market is provided to meet program

objectives, the program operates in accordance with state and

federal labor laws (84.9%); (b) students assignments to

employment stations are without bias towards: male (90.9%),

females (90.6%), ethnic group (90.9%), race (90.9%), and

LEP (81.3 %); (c) students progress folders are available to

placement staff (100%); students placement folders are

available to placement staff (90.9%).

The criteria rejected by the initial analysis of

data were further analyzed in reference to the program areas

represented by the participants, ESL and EVE. The analysis

of the rejected criteria, shown i- Table 28, for "Work

Experience Programs" showed the following: (a) organizee

experience in the labor market is provided to meet program

objectives; parnnt and employer training agreements art

available for each student was believed relevant by 100%

of the ESL staff and only '36% of the hVE staff; and all

students in program work was believe./ relevant for the

17J



OMB- NNW 1..111 MEMO MOM M. - OEM MEMO MEM IMMO OMEN BIM OWE

Table 28

Student Job Placement Standard and Criteria by Type of Instructor
0

SA A U D SD
CF t CF CF CF %- CF

Standard:

Placement services are provided
to program completers and/or
leavers

A. The placement of students is
the responsibility of: ESL
(1) Vocational instructor BVE
(2) Cooperative education ESL

instructor BVE

(6) Director ESL
BVE

8. The placement of students
who complete-or leave the
program is further assisted
by the following agencies:
(2) Advisory Committee ESL

members BVE

D. Organized experience in the
labor marks is provided to
meet program objectives (Work
Experience Program)
(1) Parent and employer

training agreements
are available for each ESL

,.,-, student BVE
(2) All students in program ESL

work BVE

Scale: see next page

1s

2 22.2 2 22 2
3 11.1 8 29.6
2 20.0 4 40.0
2 7.4 10 37.0

1 11.1 3 33.3
0 0.0 3 11.1

2 22.2 6 66.6
1 3.7 8 29.6

2 25.0., 6 75.0

0 0.0 9 36.0

1 12.5 6 75.0
1 4.0 6 24.0

I

0 0.0 5 55.5 0 0.0

3 11.1 9 33.3 4 14.

1 10.0 3 30.0 0 0.0

1 3.7 10 37.0 4 14.8

0 0.0 5 5.5 0 0.0

3 11.1 15 55.5 6 22.2

1 11.1 0 0,0 0 0.0

1 3.7 14 51.8 3 11.1

0 0.0 0 o.n 0 0.0 t-

12 48.0 2 8.0 2 8.0 4
w
,

.0 0.0 1 12.5 0 0.0

9 36.0 7 28.0 2 8.0

181
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Table 28 Scale:

ESL = Staff of English as a Second Language instruction
BVE = Staff of Vocational Programs with LEP students enrolled
SA = Strongly wee ehat'tturcriterion described would have a considerable impact in meeting the

standard in an effective Bve program
A = Agree that the criterioa described would have a moderate impact in meetino the standard in

an effective BVE program

Undecided that the criterion described would have any impact in meeting the standard 1.n
an effective BVE program

D = Disagree that the criterion described would have any impact in meeting the standard in
an effective BVE program

SD = Strongly Disagree that the criterion described would have any impact in meeting the sun-.

dard in an effegtive BYE Prcgram
CF = The total number of times Chet response was selected by the respondents
S 2 Percentage of the total time that response was selected by those who responded to the

questionnaire

Notes: The numbers and letters are concurrent with those used in the previous table and in the
questionnaire.

The percentage is calculated according to the total responses to the question and not
the number of participants.

1 S



136

standard by- 87.5%_of the ESL staf f _and only 28.0% of the BVE

staff. The analyses of the data from the participants'

responses showed the criteria were relevant for "both"-,
types of programs.

Student Follow -up. Standard ir

and Criteria

The standard "Data from follow-up studies are used to

make decisions regarding curriculum and program revision" was

believed appropriate by 86.1% of the respondents as shown in

Table 29. Appropriate here is defined as a response of at

least 60% from the participants for "both" and/or "'LIVE only."

'The criterion was considered relevant for meeting the

standard if 60% or better of the respondents selected SA plus

A. The criteria also shown in Table 29, that were identified

by the respondents as relevant in meeting the standard were:

(a) students are informed of the importance of follow -up

studies (91.4%), (b) students are informed of fol ow -up pro-

cedures (91.4%), (c, teachers/instructors receive placement

J and follow-up information each year for the purepurp e of:

hmaking program changes (80.0%); sharing wi school/college
r

administrators (70.3%); sharing with Board of Trustees (61.3%);

sharing with advisory committee (65.71%); sharing with

students currently enrolled in the program (65.710; and

(d) teachers assist in contacting former students (77.1%).

These criteria that were believed relevant for meeting the

standard were additionally believed by the respondents to be

pertinent to "both" with a minimum response of 93.3%.
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Table 29

Student Follow-up Standard and Criteria

Standard:
Data from follow-up studies are used
to make decisions regarding curriculum
and program revision

SA
CF %

Criteria:
A. Students are informed of the

importance of follow-up
studies 7 20.0

8. Students are informed of follow-
up procedures 7 20.0

C. Teachers/instructors receive
placement & follow-up infor-
mation each year for the pur-
pose of (rate all):
(1) Making program changes 5 13.9

(2) Sharing with school/
college administrators 5 13.6

(3) Sharing with Board of
Trustees (C.C. level only) 4 12.1

(4) Sharing with Advisory
Committee 5 14.3

Scale: see next page

Scale

BVE VE BOTH NONE
CF % CF % CF CF %

4 11.1 1 2.8 31 86.1 00' 0.0

Scale 1 Scale 2

A U D SD BOTH 8VE
CF CF % CF % CF % CF % CF %

25 71.4 1 2.9 2 5.7 0 0.0 28 93.3 2 6.7

25 71.4 1 2.9 2 5.7 0 0.0 29 93.5 2 6.5

22 61.1 2 5.6 4 11.1 3 8.3 25 96.2 1 3.9

21 56.8 6 16.2 2 5.4 3 8.1 24 96.0 1 4.0

15 45.4 12 36.4 0 0.0 2 6.5 16 94.1 1

18 5r.4 10 28.6 0 0.0 2 5.7 21 100.0 0 0.0

185 18.5



Table 29 Scale:
BVE = The standard is appropriate only for students enrolled in Bilingual Vocational Education
VE The standard is appropriate only for students enrolled in traditional Vocational Education

(-the language-o -oemmanitation is English only)

Both = The identified standard is equally relevant to BVE and VE programs
None = The standard is not necessary for an effective BVE and/or VE program .

SA = Strongly. Agree that the criterion described would have considerable impact in meeting the
standard in an effective BVE program

A = Agree that the criteribn described would have a moderate impact in meeting the standard
in an effective BVE program

U = Undec_ded that the criterion described would have any impact in meeting the standard in
an effective BVE program

D = Disagr e that the criterion described would have any'impact in meeting the standard in
an of tive BVE program

SD = Strongly Disagree that the criterion described would have any impact in meeting the
standard in an effective BVE program

CF = The total number of times that response was selected by all the respondents
% = Percentage of the total time that response was selected by those who responded to the

questionnaire
f = The total number of times the response was selected within the school

Note: The percentage is calculated according to the number of responses to each question ant not

the total number of participants.

15/ 199
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Staff Improvement Standard
and Criteria

The standard "The opportunity fir professional

improvement is provided in accordance with staff needs,"

was believed appropriate by 88.9% of the respondents

as presented in Table 30. A standard required only a

response of 60% of the participants to be identified a

appropriate. The criteria necessary for meeting the

standard were identified in that a minimum of 60%

responses were SA and A.

The criteria (see Table 30) necessary lto meet

the above standards were: (a) the staff development

needs of those responsible for the program are assessed

in the following areas:. cultural understanding,

(82.4%); vocational update (100.0 %); foreign

language skills (68.6%); inglish language skills

(80.0%); (b) inservice staff development workshops are

provided (94.4%); (c) inservice administrative"develop-

ment workshops are provided (83.3%); and (d) local fpds

are provided for travel to self -'development activities

-(69.4%). The criteria that the respondents identified

as relevant for meeting the standard were additionally

believed to be pertinent to "both" types of programs with

a minimum responseeof 87.5 %.

1S)
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Table 30

Staff Improvement Standard and Criteria

Apale
BVE VE BOTH NONE

-CF % CF % CF % CF %

Standard:

The opportunity for professional improvement '
is provided in accordance with staff needs 4 11.1 q 0.0 32 88.9. 0 Ob

Scale 1 .Scale 2
SA A

. SD 'BOTH . BVE
-CF -% CF % CAF % CF % CF % CF. % CF %

Criteria:-

A. The staff development needs
of those responsible for the
program are, asses in'the
following areas :e all)

(1) cultural und' .anding 9 26.5 19 55.9 6 17.7 0* 0.0 0 0.0 17 100.0 0 0.0
(2) vocational upc, to ,10 28.6 25 71.4 O 0.0: 0 0.0 0 0.0 0 0.0 0 0.0
(3) foreign language skills 4 11.4 -20 57.1 6 17.1 5 14.3. 0 0.0 21 87.5 3 J2:5
(4) English language'skills 6 17.1 22 62.9 7 20.0 0 0.0 0 0.0 27 100.0 0' 0.0
(5) Other (specify)

B. Inservice staff development
workshops are provided 8 22.2 2§ 72.2 2 5.6 0 0.0 0 0.0 30 75.0 2 5.3

C. Inservice administrative
development workshops are
provided 9 25.0 21 58.3 6 16.7 0 0:0, , 0 0.0 27.'96.4 1 3.6

Dc Local funds are provided for
travel to self-developmert
activities 9 25.0 16 44.5 3 8.3 5 13.9 3 8.3 24' 96.0 1. 4.00

Scale: see next page
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Tab's. 30 Sca . .
,

.BVE = The sta and is appropriate only for students enrolled in Bilingual' Vocational Education
VE = The standard is appropriate only for students 'enrolled in traditional Vocatjonal Education

(The language of communication is English only'
Both = The identified standard it:.-equally releyant to BVE and YE programs
None = She standard is not necessary for an effective BVE and/or VE program

4SA Strongly/Agree that the criterion. described would have'tonsiderable-impact to meeting the.
standard in an effective BVE program

.
.*

A = Agree .that the criterion aescribed would have a moderate impact in meeting t!ii)e s:andard ia
an effective BVE program ''

U = Undecided that the criterion described would have any im-ace in-meeting the standard in
an effective BVE program

D = Dipagree that tile criterion described would have any impact in meeting the standard in
. an effeative BV1 program

SD .= Strongly Disagree that the.criterion described would have* any impact in meeting the
s-lniard in an effective BVE progrm

, . - ,

CF = ' tal number of times thlt response was selected by all the respondents
% --7, age of the tOtPl time that response was selected by those who'resporKied to the

t_, annaire
,

f' = T. tal number of times .the response was selected-witiiin the

,tNote: The percentage is calculated according to, the number of responses to. each question' Ind not
tyre total number of participants.

*

19.:
O
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Administrators and Supervinds
Standard and Criteria

The standard "Administrators and/or supervisors

provide assistance .in program maintenance'and improve=

ment, was believed appropriate by 82.U% of the respondents

as shown in Table 31. A minimum of 60% responses was

required for the standard to be'identified as "app pri.ate._"

The criteria necessary for meeting the above stated

standard were identified when a minimum of 60% of the

responses for theliterion. or its components was SA

plus A.
I

The criteria identified as relevant to the avove
0 4

standard were: (a) the administrators and/or supervisors

who provide assistance: dean Of instruction (67.7%);

dean/director of occupational education; program lewder;
-6

local director of VE; county level vocational supervisor;

school principal or director. The previously identified

viteria for the above standard were additionally perceived

as pertinent for'"Ooth" by a minimum of 95.4.% of the

respondents.

-*



. Table 31

Administrators and lupervisos Standard afid Criteria

.

Scale
BICK 'NONE

CF % CF CF % CF

Standard:
/

Administrators and/or supervisors provide
in program maintenance and improvement.-

assistance
7 18.0 0 0 32 82.0 0 0

`Scale 1 SCiii-7

SA A - U D D_ __Rant
CF t CF CF %

T
CF % CF 1 t CF % CF %

Criteria:
A. The administrators and/or super-

visors who provide the assistance
are: (rate all)
14 Dean of Instruction (C.C. only) 5 14.7 18 57.9 10 29.4 1 2.9 0 0.0 22- 95.7. 1- 4.4
(2) Dean/Director of Occupational

Fducatipn (C.C. only) '5 14.7 22 64.7, 7 20.6 0 0.0 0 0.0 26 96.3 1 3.7
(3) Program leader (C.C. only) 5 14.7 20 58.8 9 26.5 0 0.0 0 0.0 17 100.0 0 OM
(4) Local Directih of VE (high

school only) 5 14.7 23 67.7 6 17.7 0' 0.0 0 0.0 26 96.3 1 3.7
-(5) County level Vocational Super-

visor (high school only) 6' 17.7 23 67.7 5 14.7 0 0.0 0 0.0 28 93.3 2 6.7
(6) School Principal or Director I

(high school only) 6 18.2 25 75.8 2 6.1 ,0 0.0 0 0.0 30 100.0 0 0.0

195
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Table 31 -- Continued

$

SCale 1 Scale 2
SA A U D ' SD BOTH BVE

CF ,%. CF % CF CF . %

k

CF % CF % CF %
(-5) Sharing with students

currently enrolled in
the program 5 14:3118 51.4 10 28.8'

D. Teachers assist in contacting
former students 4 11.4 23" 65.7 5 14.3

-0 0.0 2 5.7 21 100.0 0 0.0

1 2.9 2 5.7 21 100.0 0 0.0

FScale:
BVE = The standard is appropriate only for students enrol-ed in Bilingual Vocational Education
VE , = The standard is appropriate only for students enrolled in traditional Vocational Education

(the language of communication is English only)
Both = The identified standard is equally relevant to BVE and VE programs
None = The standard bk. not necessary for an effective BVE and/or VE program
SA *#Strongly Agree that the criterion described would have considerable-impact in meetithe

standard in an effective BVE program
A = Agree that the criterion described would have a moderate impice in meeting the standard in

an effective BVE program
U = Undecided that the criterion described would havi any impact in meeting the standard. in

an effective BVE program
D * Ditiagree that the criterion described would have any impact in meeting the standard in

an effective BYE program
SD = Strongly Disagree that the criterion described would have any impact in meeting the standard

in an effective BVE program
_S.F = The total number of times thatresponse was selected by all the respondents

% = Percentage of the total time that resporibe was selected by those who responded to the
questionnaire

f = The'total number,o4 times the response was selected 'within the school

Note: The percentage is calculated according to the number of responses to each question and not the
total number of participants.
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BVIPRC Development and Pilot
Test

The BVIPRC--was developed on the basis of the

145'

analysis of the data obtained from-the questionnaire

(QIV) andthe structural format mandated by the State

of Florida, Division of Vocational Education/ Bureau of

Vocational Pesqarch, Dissemination and Evaluation. The

specified-format-was the same as that employed in the

VEIPR,for the state. The VEIPR was a proceis model 'ofre

which the procedures are zomposed of a self-elfaluatiOn

.section, an on-site review/ verification by a consultant,

and conference with consdltant
t

and the school administra-

tor to discus's the outcome of then program review. The

program instructo( is involved only in the self-evaluatiod

and,on-site visit.of the consultant. Likewise, the BVIPRC

is 'CompOsed of a self-evaluation component and an on-site,

review. The conference with administrators, however,

was hetd only'with those supervisors who deired feedback.

TA obtain abetter Understanding of the methodology

employed during a program review the researcher accompanied

a program consultant during the program review at a

vocational technical center. The consultant also critiqued

thi BVIPRC (CII) for reliability of interpretation,

flarity of wording,ind validity of content.

4
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The BVIPRC was reviewed by the panel of experts

and revised
P
based on their recommendations and the

consultants The revisions were as follows: (a) the

letters th

form to th

t were to be sent with the self-evaluation

instructors and administrators were revised

to include) English'as a Second Language Programs (see

AppendixE), (b) the "evidences.for standards" portion

of the 'Direction Booleweie increased from the VEIPR, for

traditional VE, to include specific "eViderice) for stan-

dards for the BVE programs" (see Appendix h), (c) the

criterion,"the membership of the advisory committee is

representative of" was increased to include subject matter
I

experts and the handicapped, (d) the criterion "the program

t is staffed by qualified teachers /instructional personnel

were increased to includa subject matter experts,

handicapped, and Bilingual English as a Second Language

Instructor, (e) the word "regular" was changed to "stan-

dard" in reference to the teacher V.E. certification

acceptable for validation of qualifications# (f) the

area heading "VII" was gganged to read "Reofuitment and

Orientation Procedures are operations rather than

"Recruitment Procedures are Operational" (g) the criterion'.

"Orientation sessions are held to acquaint students with

program was increased to include guidance Personnel,

(h) the criterion community resources that are used'''. ,

209
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"SOcial Organization" was increased to include outreach

recruitment staff, (i) the criterion for class enrollment

wJ reworded in a positive way to' concur with the new

wording that was being introduced to_the VEIPR. Thf

revised criterion appears as "The number of students

enrolled in the class permits the students to,attain

program objectives"-, '(j) the response to the criterion

"fiat is the predominant method of instruction" was changed

from "check one" to "check all.that apply", (k) the
0

criterion "The placemit of students is the responsibility

Of: the "Cooperative education_ instructor" was changed,

to "Cooperative education coordinator", "student" was

,changed to read "student.himself/herself"; "director" was A

changed tolread "Director /Principal" and County Super-
.?.4.

visor was added to the selection of persons who provide

placement assistance, (1) the criterion "sharing with

school/college administratore for the use Of followruy.

studies was changedto "discuss with", (m) the criterion

supervisors and4admtnistrators who provide assistance

yes changa to include Assistant Principals, arid (n) the

criterion "Local funds are provided for travel to
A

'self-developing' activities" was changed to reed "Local

funds are provided for travel to staff for self-improvement

activities" (see Appendix E for pilot test BVIPRC).
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Upon the completion of instrument revisions, the

BVIPRC (.CIII) was pilot tested on the'previoLaly iden-

tified staffs that responded to the questionnaiie.

These were instructors of LEP students enrolled in voca-

tional programs: The pilot test consisted of the self-
c

evaluation that the participants completed prior to the

:isit by trre researcher for the Oh-site review. The

on-site review included an interview with lch participant
4

for the,purpose of determining the reliability of the

interpretation of the instrument and validity of the -

standards and their criteria (see Table 32).

The researchef reviewed the self-evaluation form

tp identify areas of discrepancy between the observed

and recorded data. The participant(s) and the researcher

then reviewed the instrument for further verification of

interpretation and validation of standards% The researcher

recorded the area that each criterion (BVE,AESL, both:

1

.

none) was perceiied by the participants tci be

most relevant for ,ithe .criteria. Table 32 shows that the

.criteria were revalidated by the participants as'relevapt

for both and BVE only by 60% or more of the responses

for each criterion. ,In addition, it was found that the

instructors believed that the same criteria could be.

used for all students (both LEP and English speaking)

except the use of target language for instructors. A

minimum of 60% of the responses to be considered was
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Tablil 32 (continued)
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necessaty for "both" and/or "BVE only" for the criteria

to be
4
perdeived by the researcher as,being relevant to

BVE.

'w`,Mhe BVIPRC (CIII) was further critiqued.by several.

of the staff at the Bureau of Vocational Research,

Dissemination and Evaluation. Their recommendatiohs' were

incorporated into the field test version of the BVIPRC

(CIV). The review by the panel of experts and the staff

of the BureauGof Vocational Research, Dissemination and

Evaluation did not provide data for analyses, their in put

was for structure and content. The suggestions of the review-
.

ere 'were incorporated into the field test model of the BVIPRC.'

The BVIPRC was develOped by .the researcher,

deleting those criteria whi.h, though found valid by the

questionnaire analysis and revalidation (the pilot test

analysis) were not, desired by the state personnel.

An example of such a deletion includes the use of pretest/

posttest as a method of student evaluation. The

areas .found to require rewording for clarity of

interpretation were revised as was the'introduction of

an.instruction.page at the beginning of the self-evaluation

form (see Appendix E). The original direction booklet

was identified as a BVIPRC Information Book; it contains

the definitions and purpo4se of the program review (see

Appendix E).
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The BVIPRC (Cl/Tr-Was than reviewed by the panel

of'experts and revised as needed. In addition, the

researcher developed an evaluation instrument, for the

.purpose of the.participanet evaluating the BVIPRC (CIV).

The BVIPRC (CIV) evaluation instrument was reviewed by

the panel of experts and revised as needed. The pexpose

of the BVIPRC evaluation was to provide the participants

with the opportunity to express, their beliefs as to whetber.

or not the purpose of program review,,as identified by

the State of Florida, was being accomplished. It further

provided the respondents with a chance to express their

beliefs asto the clarity of the instrument and validity

of contents.

Field Test BVIPRC

The field test was administered to a new group of

staff members that had been identified by the researcher

during the pilot test of the-BVIPRC by proces, of chaining.

The new participants in the study were administrators

and teachers_in vocational programs with LEP students

enrolled. This new group provided for a final review of

the'reliability of interpretation of the BVIPRC (CIV)

and the validity of its standards and their criteria for

BVE.

.
The procedure followed for the field test of the

BVIPRC (CIV) was: (a) the partiCpant's completion of

212
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the self-evaluation form andithe evaluationfqrm for

the component, and (b) the on-site visit of the researcher

for
//the

purpose of reviewing the self - evaluation responses
, -

witic-thi participant(s) and determining the reliability

of the inter retation of the BVIPRC (CIV). The participant-

a . 4

researcher i views also provided the respondents, with

an opportunity to'express their beliefs as to the methods

that could be used to improve the,, program review methodo-

logy (see Appendix F).

cbome of the teachers' /administrators' suggestions
V

provided during the on-site visit oethe researcher were: (a)

the use of a process.evaluation component to the BVIPRC

that would inaludeAthe participation of the students. The

students would be evaluated.for the skills that they were

reported to have-mastered. The evaluation team would include

experts from the field. BvaluatiOn forms would also be com-

pleted 1y.the students requesting them to express their

belief if the program was meeting their needs, (b) the use of

sWent follow-up studies for students and employers of stu-

) dents that have coMpleted the program and the distribution,of

this information to the program staff including the teacher.

Student and employer follow -up is a partof the

Florida Plan fdr Vocational Instructional Program ROiew

but the information ,obtained from this segment of the

evaluation isnot always provided tb the teachers.

Several of the instructors were not aware that thestudent

follow-ups, and employer follow -ups were conducted.
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The evaluation of the BVIPRC was administered

during the self-evaluation portion of the field test bylthe

participants and the datawime analyzed by the researcher at

a later time and shown in Table 33. A scale of "Yes" and "No"
f

was used to indicate if the instrument' provided the informa-

tion necessary to determine if the program(s) met_the require-

ments as specified by the State of Florida Fife 'Air Mini

Plan 1978-79, based on the state of-Florida Five Year Plan

for Vocational Education. A minimum of 60% of the respon-

dents had to indicate that the instrument met each require-
')

sent for it to be appropriate for the evaluation of BVPs.

-In'addition, the evaluation instrument provided further vali-

dation of the standards and criteria, as relevant to the

evaluation. of BVPs. Table 33 shows the analyses of data

obtained fro 1 the evaluation of the BVIPRC (CIV), The ana-

lyses of the evalulition instrument data showed that the respon-

dents believed that.the objectives of the program review
4^

specified in the State oard of Education, Five-Year State

Plan for Vocational Educzetion for the State of Florida,

were met by a minimum of 60':,6% of the responses.

The respondents who believed there was a need

for, improvement or change to the BVIPRC gave the following

suggestions as to the most effective way(s) that it coUld,

be determined "if the student needs were being met." The

. respondents to the. BVIPRC evaluation made the following

suggestions:
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"Speak to the students and check their exit

competencies under normal conditions."

"To obtain a better input, have students,

present and past, evaluate the program for meeting their

needs, interests and abilities."

"Use pretest/posttest to determine the English

competencies of the students."

b. Determine if the program satisfies the

requirements of the occupation or occupational field in

which the training is given. Comments:

"To obtain better evaluation, have program,

evaluated by people- in the field of training."

"If reviewing an IMT lab have specific questions

on areas of instruction being conducted."

"Need Spanish materials."

c. Determine i2 the prbgram meets the

requirements set for it by the,State noard of Education

for the operation of vocational education programs and

their related areas. Comments:

"Oz teacher was unaware of any

standards for students desiring entry into

the vocational programs."

)
.' Do you have any other suggestions that

would imp5 e this information? Comments:

"Classes should use audiovisual'materials."

4,U
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1. Were the-directions on the Self-Evaluation

Form clear and explicit? Comments:

Have one type of question throughout the

questionnaire. Remove the sometimes, never, always.

2. Was the information fofClompleting the Self-

Study Form clear and explicit? Comments:

3. Were there any standards and/or criteria that

you believe should be ceded or deleted from this instru-

ment? Comments: J

"Some se4t ns could be subdivided for the

vocational teacher and the ESL/IMT instructor."

"Standards and criteria are o.k., providing

materials are available. The questions concerning
4

administrative funding should be removed."

4. Do you belieme this instrument will prqvide

the'following information: :

a. Determine if the program meets the needs,

irlterests, and abilities of the students? Comments:

"In certain occupationoil areas, the success
1.4

can be determined by the number Of .students who pass

licensing or certification examinations."

"Students should be asked to evaluate the

program when they have completed, and their feedback

provided to the teachers"

217



164

"Need for new equipment.°

"Instructors should be paid to attend.up-

dating.ikillworksbops." ... !

4
"Pkovide additiona funds."

re

r

"Divide the instru nt so as to have.a section

for each - -the administrators,.teachers, support personnel

(guidance, paraprofessionals, occupational specialist,

etc.), and students:

The evaluation of the EVIPRCand the comments

of the participants suggest that there is a need for the

inclusion of the students and support personnel in the

evaluation of vocational programs with LEA;students
6

enrolled; The ESL classes that are provided through the

use of IMT funding may require the development of another

instrument aimed at their objectives.,

On-Site Visit Observations

The observations of the researcher and the sug-

. gesions of the participants for the improvemont of

vocational instruction of LEP students and the evaluation

of those programs are presented below in a summary. The

researcher obserVed the vocational programs in the State

of Florida that ranged from ESL prior to admission to

mainly target language instruction.

It was observed by the researcher that bilingual

vocational classes were conducted when the student

2S
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--potpulation was. mixed, "Anglo" (English speaking only)

and T,EP students." This was in the event that the

instructor was bilingual. Additionally, English dominant

instructors, withLEP students were heard instruc4ing the

,P

students in the target language and English. It was further

noted that in classes with LEP students of one target

ilanguage and instructors tha spoke the same language,

4, most of the communication was in the target language.

An administrator in one of these schools explained

that there had been a time when an ESL instructor had

been hired*and time provided, during the vocational

class time, for students to attend. The students

did not attend the ESL class but went directly to the

vocational class.

A bilingual vocational instructor stated his

belief that the job of the vocational instructor was to

instruct the occupational area, not English. If the

'students wanted to learn "English! it was up to them.

He further stated that if the regulation were changed,

not to permit'target language instruction, he would

instruct just in English: he was not being paid to do

bilingual education and/or teach the students English. ,

Another instructor said that "if they

(the students) cannot understand English, why should I

be bothered to teach them?" *These ideas presented by

21
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members of the various staffs were'found within the state of

Florida, and expressed some idea of the attitudes held by

instructors.-
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CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This study was designed to develop a process evaluation

component for bilingual vocational programs as part of the

Vocational Education Instructional Program Review in the State

of Florida. The model developed includes those criteria and

standards identified during the study as necessary for

effective BVPs. These identified standards and criteria

are in addition to those required for traditional vocational

education by the Florida Department of Education.

Summary

The data collection for this study was completed in

three parts. The first part required .an instrument to

be developed for the identification of the participants'

beliefs as to the additional staff, staff skills, materials,

facilities, equipment, supplies, and curriculum Components

required for BVPs in addition to those required for

traditional vocational education. The instrument also

provided for the standards and criteria which, when met,

would provide effective BVE.

The questions this aspect of the studY were designed

to answer were the following:
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1. What were the requirements for staff in

BVPs in addition to those required for tradi-

tional vocational staff in the State of Florida?

2. What were the facilities, equipment, and

materials needed for the instruction of Limited-Englieh-

Proficiency (LEP) students in vocational education in

addition to those required for English speaking students

in the State of Florida?

3. What curriculum components were needed for

the instruction of LEP students in vocational education

in addition to those required for the English speaking

°students?

4. What, if any, additional standards and criteria

relevant to BVE and VE have not been incorporated into

the VEIPR?
\

The instrument Wised in this study was a question-

naire which consisted of two sections, (a) the iden-

tification of the additional staff, staff skills, facili-

ties, equipment; suppliei, materials, and curriculum

components necessary for the effective instruction of LEP

students, and (b) the identification of the standards

and criteria that, when met, would indicate the provision

of effective BVE. The data collected by the use of the

questionnaire were used in the development of the BVIPRC.
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The second part of the study, the development of the

BVIPRC, Included review by the panel of experts and revisions

based on their recommendations. The revised BVIPRC was

pilot tested.

The third and final Segment of the study was the

sion of the BVIPRC based on the,_analysis of data from the.

pilot test responses and the suggestions-of several of the

staff from the Bureau of Vocational Research, Dissemination,

and Evaluation, Evaluation Section that had reviewed the instru-

ment. The revised instrument was field tested with BVE

personnel in the State of Florida.

The data collected in this three-part study weri

analyzed in three ways. The questionnaire (QIV) responses

were analyzed to determine the respondents' beliefs in

reference to the additional program and staff needs, sten-

dardsind criteria necessary for effective BVPs with the

State 'of Florida. The additional needs were identified by

the use of three analyses; the first was the identification

of the respondents' beliefs as to the number of LEP

students as compared to ES that could be effectively served

by instructional and support personnel in a vocational

program. The analysis of the responses was accomplished

by calculating an average for each schbol whose staff

participated, and then for the total responses. o

The additional needs for facilities, equipment and

supplies were determined by the use of the ratings giveil

223
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by the respondents on a scale of "less," "the same" or

"more" for each area. The analysis was by the use of cumu-

lative frequency and percentage.

The additional staff skills, curriculum components

and materials for BVPs as compared with traditional m

were determined by the use of a three:7point scale of

"necessary," "undecided" and "not necessary." The analysis

was by the use of cumulative frequency and percentage.

The data obtained during the pilot test of the BVIPRC respon-

ses were analyzed by the use of a scale'of "both," "BVE only,"

"ESL" and "not appropriate" to further determine the relevance

of the criteria for the standards. The analyses utilized

were cumulative frequency and percentage.

The field test of the BVIPRC was evaluated by the

respondents. The participants-indicated their belief as to

whether or not the information obtained by the use of the

BVIPRC would indicate the degree to which the program was

meeting the state of Florida objectives for vocational

education programs. The scale was a two-point "yes or no"

with a request for further information for those objectives

that were not met. The responses were analyzed by the use

of cumulative frequencyvand percentage.

The analysis of the data collected concerning

participants' perception of the needs of LEP students

and ES students enrolled in VPs, LEP students have numerous

special needs. The special needs identified during this

study were: (a) Personnel: the vocational instructor--
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bilingual or monolingual--can effectively. instruct

approximately half as many LEP students as English

speaking (ES) students. The ESL instructor is considered

necessary for the instruction of LEP students. The

support personnel, paraprofessionals, guidance, and others

were believed by the respOndents to be able to elfec-

tively sere fewer LEP students than ES students. The

number of students that can be effectively served by, the

support personnel was slightly less for the LEP than

the ES, but did not appear to require additional staff.

(b) Facilities: the facilities, equipment, and materials needed

for the instruction of LEP students were perceived to

be the same for the instruction of LEP and ES students

enrolled in vocational classes. Some respondents

perceived a need for additional facilities for smaller

group instruction. These respondents believed that the

LEP students were more effectively ipstructed in smaller

group situations than, traditionally usede their classes

for ES students.

(c) ,Curriculum: The curriculum components per-
.

ceived as necessary for the instruction of LEP students, and

not for the 'ES students, were language improvement (English)

and culture'(kmeripan). These additional components could'

provide the students with the communication and social shills

necessary for employment in their area of training.

f
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(d) Standards and Criteria: The 'standards and

172

criteria, which, when met, wouldiprovide effective VE for

the LEP students enrolled were identified by'the procedures '.

employed in this study. The initially identified standards

and criteria were reviewed by a panel of experts and re- *:3

vised as needed. The participants' in the study then expres-

sed thei- beliefs as to the validity of these standards and

criteria to VE programs with LEP,students enrolled.

The initially validated standards and criteria

were utilized in the developient of the BVIPRC to the

VEIPR for"the State of Florida. The component was then

pilot tested andlhinges made" as needed. In addition, the

pilot test participants revalidated the standards and

criteria for VE programs with LEP students enrolled. The

validation was conducted by means of a one-to-one inter-
a-

view between the researcher and the respondent.

(e) Validation of Standards and Criteria: The

revised BVIPRC was then field tested and evaluated by per-

sonnel who had not previously participated in the study.

The analysis of data from the evaluation provided further

validation of the standards and criteria for vocational

programs with LEP students.
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aoficlusions

The purpose of-this study was to develop the process

evaluation component for the State of Florida Education

Instructional Program Review (VEIPR) that was

applicable for vocational programs with Limited English

Proficiency CLEP) students enrolled.' The fdregolng material

in thimvstudy provides fulfillment of the initial task with

the developmeilt tf the Bilingual Vocational Instructional

Program Review Component ( BVIPRC). In addition, there

were experiences and findings and these enable the researcher

t0-make further conclusiOns, as follows.

-The BRIM provides the educational consultant an operational

evaluation instruwat witn tne information necessary to determine the

type of instruction being employed for meeting the needs of

the LEP students." The procedures employed in the development

of the BVIPRC included the identification of standards and

criteria which, when met, would indicate-that effective

Bilingual Vocational Education (iVE) was being provided.

The'standards and criteria were identified.as valid when'a

minimum of 60% of the respondents indicated that they were.

The 60% minimum response provided for a working majority
r

with a 10% error factor.

The standards and criteria were shown to be valid

in content and reliability of interpretalliOn by analyses of

the data obtained from the respondents who participated in

this three part study. which were: *(a) the completion of a
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questionnaire to identify initially the standards and

criter' CPI pilot testing, and Cc) field te'cing of the

components. The component also included c-1` _La found to

be invalid, but these were included for tne purpose of

alloWing school personn-1 to check off the procedures that

were employed to meet the needs of LEP students.

The accuracy of Interpretation of the standards and

their criteria was determined by thf respeasesof the parti-

cipants during the one-to-one interview conducted during

1.2

each'of the three parts of the s dy. The standards and

criteria found valid during this study are consistGeb with
4

the existing objectives of BVE as specified in the literature.

These facts suggest that the BVIPRC provides the information

necessary to indicate the type of program being

employed and to determine if the program is meeting the

standards and criteria identified as necessary for affective

BVE. The information obtained from, the component provides

data that can be used by the state department personnel for

decision making in reference to the programs-addressing

the needs of the LEP students enrolled.. This information ay

also be used to indicate the areas where improvement and/or

change is needed in order to'provide more'effective education

of the LEP students.

Recommendations

The findings.of this study'indicate that a majority

of the participants believe that product and context
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' evaluation should be added to the Process evaluation of

vocational programs with LEP students. The addition of

product ev4pation would-provide further indication of the

effectivenesillfvocational 'instruction of the LEP students.

The areas to be included in the product eval4tion section

of the program review are: student skill evaluation, and

student input in the area of program effectiveness. The .

skills necessary for the instructors of LEP students wouli

be included" in the context 'evaluation. The majority of

the participants believed that the evaluator or evaluation

team member(s) should be knowledgeable in the occupational

area being evaluated: for example, the review of a-shorthand

class should be by a stenographic supervisor.

The product evaluation segment of the program -review

should include the evaluation of the students to determine

if their occupational skills are adequate for their level*

attainment as recorded in their progress files. The students

who are evaluated should be randomly selected by the consul-

tant from the total studerits enrolled in the program. The

students should also be requested to express their beliefs

as to whether or not the program' meets their needs for voca-

tional instruction.

`The context evaluation segment of the BVIPR should

include the evaluation of the instructors to determine

whether or not they are skilled in the additional areas

identified as necessary for the instruction of LEP studentd,
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i.e. language target and culture target. The information

obtained should be used for the identification of the areas

in which staff improvement opportunities could be offered.

It is recommended that the Florida State Legislature

aporote funds that would provide for the additional

inItructors, identified during this study as necessary for

. effective BVE. This would provide for the reduced.teacher

studentratio that was believed to be appropriate by the

respondents for effective EVE.

The findings of this st also showed that LEP ,

students require additional educationcomoonents in cultural

skills (American ItairlStrae4 and limpage (English) . These ccmponents

are not consistently included in the BVPs and among Close

that do include them no,consistent levelswere identified.

Criteria shou'.1 be developed and included in the process

model, thus providing a standardized level for minimum

requirements for -these components. This information

would further indicate the effectiveness of the BVE being

provided.

Recommendations for Further Research

Based-on the findings of this study, the following

are recommended for further research:

1. A study ahould be ,undertaken to identify specific

methods of product evaluation to determine the

ability of the students (ES and LES) to perform

230



r.

177

the competencies required for entry into the

occupational area. This would indicate additional

instructional needs within th4 program, and

identify those procedures that are being emplOved

in the instruction of the LEP students.

An input evaluation model should be developed.and

implemented to identify effectivb procedures for the

instruction of LEP students. The need for effec-

tive procedures was shown by the repeated requests

by instructors for materials developed for the LEP

students. The information from the input evalua*

tion would assist those instructors not familiart

with the methods necessary for the instruction of

LEP students and would eliminate the need

to develop materials that have previously been

produced.

3. A follow-up system for program "leavers" and

"completeis" that provides the instructors with

follow-up data within a reasonable time should

be developed. The ,information from the recent

follOw-up reports could then be used by the in-

structors when they are evaluating and revising

their programs. The researcher found that few

instructors received follow-up data, and of those

who had received the information, it was several

years old.

231



178

4. The process evaluation model should be expanded
41.

to include criteria that when met would indicate

1
the degree to which the special needs of the LEPs

I-- are provided. The special needs identified

1 curing this study included English language
,m,

comprehension and American cultural understanding

The information obtained from the evaluation

should be used to identify instructors with

exemplary skill and employ them to assist others

in obtaining and utilizing these skills.

5. A meta evaluation of the BVIPRC'should be deve-

loped and implemented. The meta evaluation

would: Cal provide the information as to the

validity of t!he standardsand criteria for pro-

ducing students with the skills necessary for

4bemployment, and (b) determine if there is

'a correlatiqn between process evaluation and pro-
,

ductIoutbome.

The procedures employed in this study were those

required to develop a process model for the evaluation of

BVPs. The process model determines the quality of the

programs being provided. The respondents additionally

suggested the inclusion of prodllt evaluation, to determine

the effectiveness of the program- and context evaluation, to

identify the need(s) for dange in a program and identify new
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curriculum sources. These respondents also suggested an in-

putievaluation, for the identification and assessment of the

system's capabilities and strategies for overcoming dif-

ficulties in meeting project objectives (Apramson, 1979,

p. 141). The information context, input, process, and pre-

duct evaluation` would provide a system for program

improvement and determination of-grogram effectiveness.

O

J
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Population Identified
ay Location, by Need

Thr BVPs

181

Region

I

Columbia
Bradford
Suwanee

20pulation Need for BLVEPs

Flagler .

Indo Chinese
*Migrants
New Ghandan,
Indian
Korean

**Latin
*Migrants

No
No

Adults, especially
Koreans, i Spanish
speaking peoples

Depegaent on Cuban
influx

St. Johns **La tin No

Levy Vietnamese No

Putnam *Migrants Dependent on Cuban
influx

Duval Vietnamese No

Alachua Portug4:-
German
Vietnamese
Chinese

Okaloosa **Latin

1110 Vietnamese
Garman
Portugese
French

Santa Rosa **Filipino
Latin

Washington Vietnamese
Pakistan

Bay t Vietnamese

Wakulla
Jefferson

No

Dependent on Cuban
influx

No

No

Dependent on Indus-
trial growth

Marion **Latin Dependent on Cuban

Italian influx
**La

tinOrange Yes

Osceola Swedish No,

. German
**Latin
French
Vietnamese
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Population Identified
by Location, by Need

for SVPs

Region Population Need for BLVEPs

S =tilt

Lake

r7

DeSotb,4
Hardee
Sillsborough
Lee
Manatee'
Sarasota

V

St Lucy

Pale Beach
OkeeChohee

Martin
Sroward
Dade

*Migrants
Vietnamese

**La
tin

* *
Latin

**La tin

_Indo. Chinese

**Latin
Indo Chinese

***Mixed

**Latin

*'Latin
Nicaraguan

*
*Latin

*** Latin
Mixed

* "'Mixed

No
On Adult Level

No
Yes
No

Yes
Yes
No .

Dependent on Cuban
influx

No
-Strong Need

Yes
Yee
Yes

Migrants mostly Spanish speaking peoples and blacks

** Latin mostly Spanish speaking peoples

*** Mixed represent at least 42 different nationalities
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WM 11P 1111111 III= IMMO mow low

. State of Placid'

Milingual Vocational Sducation Pcoftome
Idontigied ay Telephans Survey Ccnducced

May II - June lt 1200

nejtall location
Contact
141KAWn Taleguone

Ptogcsa
,Statue

Vocational
Ptagtam

Population

*steed

gsesmbia
Nykele demo Aimee
toe eaceptioaal stdents James Jordan 404-4511-41131 Continuing General Viesnaheen

Colt LS'
swat Coast Cm. Col. Ctrimuis low 304+1611-133I Continuing Clotwal

ccccc Ed
All LISA ?op.

IV Pasco
Pasco Coalumbensive Nign ahat Reilly 504- 547 -4747 Tomminates f/$0 Agri. id Spanish

Pinellas 2(21 N. Cunt, Dig.
.ap

013-S31-3501 Fording (fund./ ESL 0 Vietnams,*

Manatee

Asom lot- Tan Caritas

p
Donald Whacked 013-75S-2441 Continuing ESL. Indo Chinese

V Collis(
Voc-Technical Costes Or. W. Petty 413-774-4635 Continuing Coemotolofic Spanisa

Dade
Masi SIoalog Adult CU. Os. Kell Bennett 305 -642 -0414 Continuing ISLVSI in Ind. Acts. Spanish

..... Sus. Id.. Haitian
Muth. id.

I

tvldsey Nopttna vo :tr. Or. Tom Csursay 30! 3:4 32:4 Cuailnuauy 41.1 Motel must. Spanish
Haitian

Nuns Wocld Ctc, Com. Col. Nancy two 30S -442-S:OS 'Nominates 7/00 I1LV2) Sus. (.4. Spanish

Adult td. tallish Ca. Dun Williams 30S-143-4520 Cantinutng iDnogficial) Spanish
SI.Vg Maatian

, &utty
' Isbell,* Nigh School Naitian

Clewiston Naga School mg. Dooley 413-67S-444S Continuing Aqtt. td. ' Spanish

MICCOSU4411

Maths
IndliniOW, Adult Cts. Mt. cstets 10S -S$1 -1040 Cantinutng On Nand Spanish

gat tallish as ascend language
"g$1. goglisteas second language (funded by Vocational tducatioN)
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Schools Used in Study

Collier County Vocational-Technical Center Program: ESL
3702 Estey Ave.
Naples, Florigia 33942

English Center
3501 S. W. 28 St.
Miami, Florida 33135

George Stone Area Vocational Center
Route 10, Box 530
Pensacola, Florida 32506

Gulf Coast?Community College
5230 West H'Way 98
Panama City, Florida 32401

Indiantown Adult Eduoltlen Center
P. 0. Box 336
Indiantown, Florida 33456

LaBelle Middle School
Ft. Thompson Ave.
La Belle, Florida 33935

Lee County Area Vocational-Technical
Center

wo Michigan Ave.
Ft. Myers, Florida 33901

Program: BVE
ESL

Program: ESL
VE

Program: ESL

Program: BVE

Program: ESL

Program: ESL

Lindsey Hopkins Educational Center Program: BVE

1410 N« E. Second Ave. ESL

Miami, Florida 33132 VE

'Miami Lakes Technical - Educational

Center
5780 N. W. 158 St.
Miami Lakes, Florida 33014

Program: ESL

' Miami Senior Adult Center Program: BVE
2450 S. W. First St.
Miami, Florida 33132

Miami Skill Center Program: ESL
50 N. W. 14 St. BVE
Miami, Florida 33136 VE

I
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Schools Used in Study (continued)

South Dade Adult Education Center
28401 S. W. 167 Ave.

Miami, Florida 33030

South Dade Skill Center
28300 S. W. 152 Ave.

Leisure City, Florida 33033

240

Program: ESL

Program: ESL
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Interviews
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Interviews

Adams, Susan B., Project Director, Bilingual Vocational
Education, Western Kentucky University, Departure
of Career and Vocational Teacher Education, 4 August
1980. /

188

Babcock, Marylin,'Director, Disseminaiton and Evaluation of
Bilingual Education, 6 June-1980.

Blumbeld, Lloyd, Director, Department of Adult Education,
Dade County,,Florida 8 July 1980.
Roy, (Ph.D),

Giehls, Program Director, Evaluation Section, Division of
Vocational Educaiton, state of Florida, May 1981.

Gunderson, Director of Bilingual Vocational Eddcation,
Department of Health Education and Welfare, Washington
D.C. 12 August 1980.

Hannenburg, Vera, DireCtor, Department of Grants and Evaluaitcn,
Board of Education, City of1New York, 3 SiPtember 1980.

Harrell, L. W., Section Director, Program Implementation Sec-
tion-A-Regional Cefices; state of Florida, April 1981.

Kanaarakis, John C. (Ph.D) Bilingual Education Specialist,
Department of Education, state of Florida, April 1981.

Labato, Norma, Bilingual Coordinator, Hillsborough County,
. Department of Education, state of Florida, 9 April 1980.

Lawrence, John g. Director, Division, of Public'Schools,
Adult and Community Education Section, D partment of
Education, Tallahasee,Floricia, 10 April 1980.

Maes, Daniel, Department of Migrant Education, Tallahasse
Florida, 9 April 1980.

Rezabek, Tele,,California Adviiory Council on Vocational
Education, Sacramento,.California, 8 July 1980.

Sanchez, Frank, 'Office of the Lt. Go ernor, TallahasAe -

Florida, 9 Apri1.1980.'

Troike, Rudolph, DireCior, Federa valuatiom Project for
Bilingual Vocational Education, Arlington, Verginia
19,June 1980. 4

Others
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De?artment Si Zucational
Le.t.igsni?

Yd.:anon:1 Education
b Souen Woodward

.904, 644-6298

The Florida State University

Tallahassee, Florida 32306

Mr. Garcia
Indiawown Adult

E'ducation Center

P. 0. Box 336
Indiantown, Florida 33456

Dear Mr. Garcia:

Occober 30, 1980. ft

190

Thank you for agreeing to participate in the study tc
identify the special.needs, standards acid cricetia aecessacy
for effective Bilingual Vocational Education Programs in the
state of Florida. The-information prdvided by this study
will be used in the development of the Bilingual Vocational
Education component to the Vocational Education Program Review
for Florida.

I am looking forward to meeting with you on Novemeber 5,
1980 at 1 pm.. Again, thank you for y'our participation.

Sincerely,

Mary A. Marangos
Research Assistant

/jks
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191
Questionnaire Narrative

My name is Mary Anna Marangos, representing Florida,State Uni-

versity. I am working on a project to identify th,./ standards and

criteria, which when met, would provide effective Bilingual Vodational

Education Programs.

I am asking for your help in the development of .the questionnaire

that will be used to identify those standards and criteria. With the

input of Bilingual Vocaticnal Educators we can develop a useful instru-Nitim.

cent.

I have provided you with the complete questionnaire packet and a

suggested critique outline,' however, please feel free to make any

comments directly on the directions, quesionnaire,_or critique form.

215



Name of School

Address

Date

192
Pilot Test Data (Questionnaire)--%

Time In Time Out

Telephone

Number of Participants
Number that were Teachers Administrators

erAras' Others(specify)

Time needed for oral directions:

reading directions:

review with example:

4" Time needed for completion of test;

Total time:

Other comments:
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f.

Critique Suggestions

Please feel free to write on any part of this questionnaire

paciet.

I. Cover Sheet

1. The cover sheet is appropriate. Yes No

2.. Parts of the cover sheet should be:

Added to (specify):

Deleted (specify)

Modified (specify)

II. Oral *actions

1. The oral directions are appropriate. Yes No

2. Parts of the oral directions should be:

Added to (sPecify)

Deleted (specify)

Modified specify)

III. Written Directions

1. The written directions cre appropriate. Yes No

2. Parts of the written directions should be:
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Added to (specify)

Deleted (specify)

modified (specify)

IV. Questionnaire

Purpose: To identify those standards and criteria,which when met,

would provide effective Bilingual Vocational Education

Standards

Criteria

1. The standards are appropriate for effective Bilingual

Voc'ation4 Education. Yes No

2. Some standards or segments should be:

Added (specify)

Deleted (specify)

Modified (specify)

1. 'The criteria are appropriate for the standard. Yes

No

2. Some criteria or segments should be:

Added (specify)

248



Criteria (cont'd)

Deleted (specify)

Modified (specify)

Additional Comments:

I

fr

Thank you for your cooperation.

249
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-College of Education
Department of Educational

Leadership
Vocational Education
206 South Woodward
(9041644 -6298 ,*

The Florida State Giversity
Tallahastee, Mega 32306

196

October 20, 1980

Mr. Antonio Nicolau
Solidaridad Humana
107 Suffo k Street
New York, New York 10002

Dear Mr. Nicolau:

Thank yoil for participating in the development'of an

instrument to identify those standards and criteria, which
when met, would proved effective-Bilingual Vocational
Education programs in the state of Florida. With the /4

participation, of knowledgeable personnel we will be able

to develop an,effective instrument.

/jks

Sinberely,

1

et-ii 0"

Mary A. Marangos
Research Assistant ,
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General Directions for Administering

The questionnaire can be administered to an individual or to a
group. Its purpose is to identify the standards and criteria necessary
for effective Bilingual Vocational Education (BVE).

Materials Needed

The materials needed to administ&r the questionnaire-are:

1. This set of examiner's directions
,2. 9pestionnaire
3. Pencils

Purpose ofthe Standards and Criteria Questionnaire

The purpose of the questionnaire is to identify the standards and
criteria necessary for effective BVE programs in the state f Florida.

The questionnaire ih'designed to focus on the areas of primary. interest
to the state; staff, curriculum, material, equipment, and supplies.

Directions Questionnaire Administration

1 .

Read to Participants
_ _

Thank you for agreeing to participate in this study to identify
the standards and criteria necessary for effective BVE programs in the

state of Florida. The results of this questionnaire will be used in
the development of-the-OVE-component -of- the-Vocational-Education Program
Review for Florida. Following the development of the component, it may

`be necessary for us to request your further cooperation.

The following pages Contain,m 'series of standards and criteria for

BVE. You are asked to decide whether each standard and criterion is
necessary for effective BVE program* Any feedback on items that you

feel should badeleted, modified or added is welcome.

Please write any comments or additional items on the back of the
pages and do not forget to write the number or letter of the standard

or criterion next to your` comments or items.

You will notice that your name is requested. This is done only

in case there is difficulty interpreting any comments and we need

to ask you for additional information. You need not give your name or

background information if you do not wish. Your response, along with

those of others who respond will be summarized, thus, your respOnse.

will remain anonymous.

A
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General Directions
Page -2-

Please turn to Page One of the Questionnaire as I read the

directions.

Task I.

a. Read each of the standards on the questionnaire.

b.' Circle the Program for which each standard is the most
appropriate as follows:.,

1) Bilingual Vocational Education (BVE). BVE programs are
designed to provide students with vocational skills and
knowledge of vocational English nece*sary for entry level
employment in the occupational area of instruction. The
languages of -communication in the BVE program are English
and the'dominikt language of students in attendance.

2) Vocational Education (VE). VE programs are designed to
prnvirlo athriontn with vocational skills necessary for

entry level employment in the occupational area of
instruction. The language of communiction in the VE
program is ENGLISH.ONLY,

3) Both (BVE & VE)., The identified standard is equally rele-
vant to BVE azi VE programs.

4) None. The standard is not necessary for effective BVE
and/or IA programs.

c. If a standard identified as apprwriate for VE onlyA2) or
not appropriate None (4)1 DO NOT RATE THE CRITERIA, go to
the next standard.

Task II.

a. Read each criterion for those, standards appropriate for BVE
or Both.

b. Circle the response that most nearly represents your feeling
as to the degree you agtee with the appropriateness of the
criterion for the standard i n effective BVE programz.

c. In making your response, circle 1, 2, 3, 4, or 5as follows:

4, 252
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1. Strongly Agree (SA) if the criterion described would have
considerable impact in meeting the
standard in effective BVE programs.

2. Agree (A) '

36 Undecided (U)

4. Disagree (D)

if the criterion described would have
a moderate impact in meeting the stan-
dard in effective BVE programs.

if you arc not certain whether or not
the criterion would have ary impact
in meeting.the standard in effective
BVE programs.

if the criterion described is not
necessar in meeting the standards
in effective BVE programs. .

5. Strongly Disagree (SD) if the criterion described would
have negative or no impact in meeting
the standard in effective BVE programs.

d. If a criterion is identifed as Disagree (4) or Strongly Disagree (5)
-go to the next criterion, DO NOT DO TASK III.

Task III.

a. For each criterion determine if it is appropriate for BVE or BOTH.

b. In mak4 you response circle 0 or 1 as follows:

0. Both the criterion is appropriate for BVE
and VE programs.

1. BVE ONLY the criterion is appropriate for BVE
only.

Before returning the forms, please be certain that you have responded
to all items. Are ehere any questions?

Thank you for your cooperation,

. 253



College of Education The Florida St Ate University
C partment of Educational Tallahassee, Florida 3206

Leadership
Vocational Education
206 South Woodward
(9(.4) 644-6298

A

Thank you for supporting the, study to identify those
criteria and standards for vocational education programs for
the Limited-English-Speaking (LES) students in the state of

Florida. The analysis of the data from this study will be
used in the development of a component for the Vocational
2ducation Program Review in Florida which may be used for an

equitable review of Bilingual Vocational Education and
Vocational Education programs that have a substantial number

of LES students.

We are locking forward to your further support of

this study. Only with the cooperation of personnel who are
knowledgeable in the area will we be able to develop an

effective instrument.

/jks

Thank you again for supporting the study.

254

Sincerely,

Mary A. Marangos
Research Assistant

}011ie B. Thomas
Project Director
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BVIPRC Pilot Test Materials
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College of Education
Department of Educational

Leadership
Vocational Educatio
2C6 South Woodward
19O4) 644-6298

The Florida State University
Tallahassee, Florida 32306

202

As per our conversation on, January , 1981,_I am enclosing a copy

of the pilot test for the Self-Study Program Review form for prOoranis

with Limited English-Speaking (LES)' students. These are programs iden-

tified as Bilingual Vocational (W), Vocational English as a Second

Language (VESL) with traditional Vocational Education (VE) and traditional

Vocational Education without a VESL component.

In order to pfoduce a useful Probjraft Reviei4 Component to the

Vocational Education Instructional Program Review for the state of Flor-

ida, it is important't1 have your cooperation and input. Please complete

the enclosed program review form for your program, and return it to

me on February ,
1981, when I will be in your school to conduct the

On-Site segment of this study. If youhave any additions, deletions, or

modifications please write them on the form. I would appreciate the

opportunity to disCuss your recommendations and/or4puggestions for

the development of in-efficient Vocational Educati,on Program Review

instrument for programs with LES students during the On-Site visit.

I look forward to meeting with you in the near futdre and appre-

date your willingness to cooperate:

ti

/iks

Sincerely,

Mary Anna Marangos
Research Assistant



College of Education
Department of Educational

Leadership
Vocational Education
206 South Woodward
(904) 644-6298

The Florida State-University
Tallahassee, Florida 32306

ti
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I

2 0 3'

Your program has been selected and permission obtained from your

supervisor/administrato to be a site for
a field test for the development of the Bilingual Vocational Educa-
tion component of the Vocational Education Program Review for the
state of FlOrida. For the success of this project your cooperation
is most important. Enclosed is a copy of the Self-Evaluation form
that is intended-for the instructors/administrators of Bilingual
Vocational Education progiais in the state of Florida.

Please completntheenclosed form, for your program, andreturn
it tome by when I will be conducting an on-site
program review. If you have any additions, deletions, or suggestion`
please write them on the form. When we meet, at the post review con-

ference on I would like to discuss your recommendations
.and/or suggestions with you.

/jks

Thank you for your cooperation.

I 257

Sincerely,

Mary A. Marangos
Research Assistant
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4.

A PILOT TEST

204

THE VOCATIONAL EDUCATION INSTRUCTIuNAL PROGRAM REVIEW

. IN THE COMMUNITY COLLEGE AND ADULT EDUCATION CENTERS

IN FLORIDA FOR BILINGUAL VOCATIONAL AND

VOCATIONAL ENGLISH AS A SECOND LANGUAGE PROGRAMS4

Directions for Completing Self-Study Form

258
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WHAT IS THE VOCATIONAL EDUCATION INSTRUCTIONAL PROGRAM REVIEW?

In t;-.' present case, the researcher is attempting to adapt the pro-

gram review procedures to BVE and LES programs. Thus, no state

staff will be involved in this review. The influx of Limited English
Speaking (LES) students into the educational system of Florida has
presented a new demension to vocational education. The needs of the

LES students are in certain aspect greater than those of the English

speaking student. The state of Florida in order to meet the needs of
all its students has authorized the reexamination of the vocational
program review instrument.

The Zollowing pages contain a program review instrument designed to
determine whether or not the needs of the LES students are being met
in vocational programs that they are enrolled in. The researcher
is requesting that you, as an instructor of LES students, complete
the instrument for your program. In addition, would you make any
additions, deletions, or modifications that you feel are necessary.

In its usual form program review is a joint evaluation of individual
vocational education programs by instructors, school administrators,

and regional program consultants. The purposes of such a review are

directed towad insuring that vocational instruction: (1) meets the

needs, interests, and abilities of students; (2) satisfies the require-

ments of the occupation or occupational field in which the training
is given; (3) meets the requirements set for it by the State Board
of Education for the operation of vocational education programs.

WHY ARE THE REVIEWS OF VOCATIONAL PROGRAMS CONDUCTED?

The primary purpose of program review is program improvement. Per-

iodic evaluation is an excellent means of Assuring that corrective
action is taken as problems arise. In addition, there is the contin-

ued emphasis throughout the educational community on accountability.
The Florida State Plan for the Administration of Vocational Education
under the Vocational Amendments of 1976 contains provisions for pro-

gram evaluation. The program review process is a standardized procedure
designed to meet th. needs and requirements of local, state, and

federal agencies.

HOW WILL THE PROGRAM REVIEW PILOT TEST WORK?

The researcher will provide the local Bilingual Vocational Education
(BVE)/VOcational English as a Second Language (VESL)/ Vocational
Education (VE) educational agency with program self-study forms.
These forms list the standards which will be verified by the researcher

during a later on-site visit. A review form will be completed by

the re and correspond to the self-study forms filled out by

th /VESL/v1: staff. The pilot program self-study form is designed
to assist the researcher in developing the final version of the BVE/
VESL/VE Program Review Component for programs with LED students in
the state of Florida Vocational Education Program Review.
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HOW WILL THE PROGRAM REVIEW PILOT TEST 'BE EVALUATED?

206

The BVE/VESL/VE staff who respond to the program self-evaluation will

also review the contents of the instrument for its validity in eval-

uating BVE/VESL/VE programs with LES students id the state of Florida.

That portion of the study will provide the participants with the oppor-

to make i.ddtions, deletions, and modifications to the standards

and criteria previously identified.

ON-SITE VISIT

After the self-study forms are completed the researcher will make a

scheduled visit to the educational agency to conduct a verification

of the self-study review with teaehe3s involved in the particular

programs.

The major aims of the on-site visit are to determine the extent to

which thr report reflects actual conditions in the institution, and

to supplement the self-study report with additional data and-

documentation.

Points covered by consultants include:

1. Obtain rationale for recorded answers

2., Review evidences
3. Allow opportunities for additions and/or revisions

4. Assess quality above and beyond what is recorded on the

self-study form

5. Relate findings to teachers in a develop ntal and

conocructive way '

Working from self-study forms and in t.irect consultation with the

teacher(s) involved, the researcher will complete the working copy

of the BVE/VSEL/VE program.

After completion of the on-site visit, and exit conference will be

conducted with the agency head and participating staff to discuss

the results of the review.

The major aims of the exit conference are to:

1. Determine the validity of the identified standards and cri-

teria for BVE and/or VESL/VE programs with LES students in

the state of Florida.

2. Determine discrepancies in the interpretation of the standards

and criteria by the instructors and/or researcher.

3. Determine if the program review instrument and data reviewed

provide some assurance' that the program is or is not effective.

4. Review suggested modifications, additions, and deletions with

staff. All responses, including suggested changes, will have
been summarized with those of others who responded. Thus, tne

individual respondents will remain anonymous.
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POST-VISIT ACTIVITIES

An oral report of the program review findings may be made to the
educational agency if such a report is requested by the pre-review
negotiations.

WHO IS RESPONSIBLE FOR THE VARIOUS PHASES OF THE PROGRAM REVIEW PROCESS?

Phase I - Program Self-Study

Researcher ' o Identify institutions and programs to be reviewed

o Submit plan and timeline for accomplishing goals

o Arrange and conduct a planning conference with edu-
cational agency administration to determine the
schedule for on-site visits and the establishment of
reporting procedures

o Conduct orientation for educational agency staff and
provide in-service training on the use of instruments
if requedted by the head of the agency

Local Educational o Plan and conduct self-study program review and return
Agency completed self-study forms to researcher

Researcher o Review the completed self-study forms androther data
relating to the program following on-site visits

Phase II -On site Visit

Local Agency o Make ail necessary local arrangements for on-site visits

Researcher o ConduCt an effective on-site verification of the
self-study review

HOW WILJA THE PILOT TEST OF THE BVE/VESL/VE PROGRAM REVIEW INFORMATION
BE USED:

o The data will be analyzed to determine the validity of the
standards and criteria for reviewing the effectiveness of
these programs in Florida.

o The data willitse reviewed to determine the reliability of
the interpretation of the standards and criteria by participants

o The data will provide the information necessary forIlereeloping
the %nal version of the BVE/VESL/VE Program Review domponent
!or programs with LES students for the Vocational Education
Program Review for the state of Florida
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SUGGESTED EVIDENCES FOR STANDARDS REFER TO NUMBERED TIMES IN SELF-

STUDY INSTRUMENT FOR OCCUPATIONAL. AND COMMUNITY COLLEGE PROFICIENCY

PROGRAMS

Standard 1 o Written program objectives
o DOE Program description
o Course description
o Written course description that is provided to

students and parents

Standard 2 o Written program objectives
o Copy of funding source standard specifications

o Course description
o Written course description that is provided to

students and parents

(a) Engaish
(b) Target language(s)

Standard 3 o Course outline for syllabi
o Defined performance outcomes
o School procedure for modification of performance outcomes

o Criterion-referenced measures for each defined performance

outcome
o Task analysis(es) of occupation(s) for which the program

is designed
o Curriculum guides
o Textbooks and other resource materials (English and/or

Target Language(s)

o Manpower studies
o Diction,ry of Occupational Titles

Standard 4 o List of advisory committee memers (by occupational

position, by race, by nationality, by language groups)

o Schedule of advisory committee meetings

o Minutes of advisory committee meetings

Standard 5 o Teacher's Certificate
o Special permit
o Copy of letter specifying approval of school boarc'

o Direct observation in classroom

Standard 6 o On-site observation
o DOE Design Criteria for New Facilities (State Board of

Education Administrative Rules)
o Electrical outlets
o Plumbing services
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Standard 7 o On-site observation
o Plan for equipment replacement
o Tools and equipment inventory
o Department budget
o On -site observation of available materials and consum-

able supplies

Standard 8 o Brochures (if available) (English, Target language(s)
o Program handbook (English, Target language
o Employment information related to business and

industry

o Interest batteries (english, Target language)
o Aptitude tests (English, Target language)
o Achievement tests (English language)
o Interview with student service perionnel
o Interview with selected students (LES)
o Written justification for those students not at

appropriate grade level
o Written criteria for admission into class (if any 'exists)

Standard 9 o Written criteria for admission into program/course
o Brochure (if available) (English, Target language(s))
o Program handbook (English, Target language(s))
o Interview with student services personnel
o Number and percentage of male and female students
o Number and percentage of students enrolled, by race,

by nationality, and language group
o Student goals and surveys
o College catalog
o Number and percentage of persons in non - traditional

fields
o Career resource center
o Career education program and material

Standard 10 o Class enrollments
o Laboratory size and equipment (on-site observation)
o Class schedule
o Instructor schedule

Standard 11 o Defined performance outcomes for each program or course
o Criterion-referenced measures for eachOefined perfor-

mance outcome
o Topical outlines
o Skill charts (English, Target language)
o Student profiles
o Evaluation reports

o. Vocational student organization membership roster and
prograi of activities

o Conperative or on-the-job placement records
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Standard

Standard

12 o School policies and procedures for placement
o Placement records
o Interviews with placement personnel

13 o Copies\bf folloit-up studies or placement records
o Written recommendations for curricular or program

change based on enalysis student follow-up data
o Reports submitted to Board of Trustees
o EzaMples of revised course outlines
o Minutes of curriculum committee

210

14 o Interviews with instructors.
o Interviews with administrative and supervisory personnel

Standard /5 o Staff development surveys (with special needs component
for LES teachers, cultural, languages, etc.)

o Instructor's individual plan for staff development
o In-service components
o College staff and program development plan and report

GLOSSARY OF TERMS*

Advanced Placement - Acceptance of a student in a program at a higher
level than usually assumed by entering students

Articulation - The relationship of an instructional program at one
level to similar or related programs at another level

Bilingual Vocational Education (BVE) - EVE programs are designed to
provide students with skills and knowledge of English necessary for
entry level employment in the occupational area of instryction.
The languages of communication in the BVE program are ENGLISH and

the DOMINANT LANGUAGE of the students in attendance.

CCD (Course Code Directory) Code - The number code corresponding to
programs and/or course offered in specific area or fields as
outlined in the 1980-81 Course Code Directory

Competency - The abili (including knowledge, skills, and/or attitudes)

to perform a spec task or duty successfully

Coordinating Council- A group organized to review total vocational
education, adult general education, and community instructional
services programs within the vocational planning district (region)
to make needed offerings and prevention of unwarranted duplication

Criteria - Standards by which decisions can be made

Criterion-Referenced Measure.- A measurement device based on performance
objectives which evaluates learners on the basis of ability to
complete a task in a given situation according to a pre-set standard.
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Dissemination - The production, delivery, and distribution of products

to identified target groups

Employability Skills - Human relation skills required to obtain and
keep a job

Entry Level Knowledge - The minimum knowledge required to function
effectively in initial employment

Evidences - A basis for supporting or proving response

Fundamental Occupational Proficiency Cours - Instruction in
competencies common to a cluster of pations for the pur-
pose of developing skills, knowledge" attitudes for advancement
into the next level of an occupations proficiency program,

InstrUctional Program Descriptions Bulletin - An inventory containing
a descriptive analysis of vocational programs offered in Florida

Integral - A term which qualifies some element or part as essential for
completeness

Laboratory - A facility designed to provide instruction in the use of
tools and equipment in an occupation

Limited English Speaking - One who cannot effectively communicate in
the English language

Manipulative Skills - Proficiency in handling and operating tools or
machines,,and in designing, shaping, forming, or fabricating
various objects.

Occupational Proficiency Program - Same as occupational preparatory
described below

Occupational Preparatory Program - A competency-based program of
instruction specifically designed to prepare a person for employ-
ment in an occupation or cluster of closely related occupations in
the occupational fields of Agri-business and. Nairural Resources

Education, Business and Office Edcation, Distributive Education,
Home Economics and Industrial Education.

Performance Objective - A statement of what the learner must do, in
observable and measurable terms (same as behavioral objective)

Pre-Vocational Program - A program of instruction designed to provide
orientation to and exploration of experiences with the kinds and
levels of work in a broad range of occupations
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Program Area - The vocational area in which instruction takes placia, such

as Agriculture, Home Economics, etc. When completing the form use

the following official abbreviations.

AG - Agriculture
BU - Business
CH - Consumer & Homemaking
DE - Distributive Education
DO - Diversified Occupations
HG - Home Economics - Gainful

HL - Health
IA - Industrial Arts
IN - Indus.trial Education
PS - Public Service
SP - Special Programs

Sequence - The arrangement of instruction in a consistent and logical

manner .

Service Area - See Program Area

Standard - A condition set as a measure or basis for comparisoh

Supplemebtal Program - A program for persons currently employed who
need training in order to update, or upgrade skills to achieve

stability, or advancement in current job position

Target Population - The group(s) who are being served by the program

Task Analysis e7 A list of operations and procedures performed by work-

ers in a specific occupation; may include materials and equipment

Vocational Planning District (Region) - A geographic area that encom-

passes the boundaries of a community college district and all

public school districts contained therein.

utilized on the job

Units of Instruction - A subdivision of a program curriculum

and developed in various lesson plan groups

Vocational English as a Second Language (VESL) - Instruction
necessary for the occupational. area
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Program Requirements for Bilingual Vocational Education in Fldtida

School Data Sheet

Name of School Occupational Area(s)

Language Groups Represented in Bilingual Vocational Education Program(s)

A

B E

C

Number of Students in each Language Group

A

8

C

F

F

Numoer If Bilingual Vocational Education $.7.aff

Respondent's Background Information

(Response Optional)

Name

Position Subject Area

Language(s). other than English. spoken :

(check one) Oral Fluency : Native Good Fair Poor

A

B

C
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Program Peauiremiots for Bilingual Jocational Education in Florida

The purpose of this phase of the study is to identify the addi-
tional staff skill, facilities, equipment, supplies, materials, and
curriculum components necessary for effective Bilingual Vocational
Education Programs in the state of Florida. The comparison you are
requested to make is between the regular Vocational Education program
(V22) and the Bilingual Vocational Education Program (BVEP).

I. Staff

Researchers have studied the ratio of students to staff that
will permit effective education of the students enrolled in the pro-
gram, but no conclusive data was obtained. We would like you, as
BVE personae', to espies, your opinion as to the appropriate ratio
of students CO staff in effective BVE and VE programs in Florida.
Express your opinion by placing the number of students in the space

provided
position

below. Be sure to mate two entries for
is not necessary place a zero (0) in the

each item.
space.

VE

If the

BVE

1. Vocational Instructor who speaks English only 1/ 1/

2. Vocational Instructor who speaks English and

target language(s) 1/ 1/

3. Papaprofessional who speaks English only 1/ 1/

4. Paraprofessional who speaks English and the

target language(s) 1/ 1/

5. English-asa-second language instructor 1/ 1/

6. Guidance person who speaks English only 1/ 1/

7. Guidance person who speaks English z.nd the

target language(s) 1/ 1/

8. Occupational specialist who speass English

only 1/ 1/

9. Occupational specialist who speaks English

and the target languageisl 1/ 1/

10. Community volunteer who speaks English only 1/ 1/

11. Community volunteer whd spears English and

target language(s) 1/ 1/

12. Others (specify) 1/ 1/

4
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Staff Skips

The skalL that make a vocational elacator a bilingual vocational
educator have been identified. We iibuld like you to express your feel-
ing as to,wh et or not these skills are necessary for the staff in
effective IV!. but not in YS programs. Circle N. NN. or L as below.

Necessary( (N) The skill is necessary for staff in effec-
tive SVEAs.

Not Necessary (NN) The skill is not necessary for the staff in
a NEP.

Undecided (U) You are not sure if the skill is necessary
in an.effective BVEP.

Language Skills:

I. The SYS staff speak and '.'

understand the target
language(s)

2. The SYS staff read and write
the target language(s)

3. Jther (specify)

Cultural Skills:

l. The SYS staff is sensitive to
students' cultural attitudes
towards learning

Not Un-

Necessary Necessary decided

N NN U

n NN U

N NN U

N NM

2. The 111M staff is sensitive to
students' cultural beliefs a-
bout social structure tatl4ding
family and authority figures N NN

3. The SYR staff are sensitive to
cultural stigma associated with
sows words at expressions N NN

4. Others (specify)
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III. Curricelum

Not Un-

Necestary Necessary i decided
The additional curriculum coupon-
ents"necessary for effective AVE

programs, but net for VE are:

1. Language improvement componerit(s) j1 SN U

2. Cultural understanding component(s) N SN U

3. Others (specify)

IV. Natoiiall

The material necessary for effective
EVE programs. but not for effective
YE programs are:

1. Bilingual textbooks

2. Textbooks in target language only N NN

3. Engliihianguago materials pre-
pared for students with Limited
English Speaking Ability (LESA) N NN

4. Audio-visual materials that are
specific for the occupational
training of the Hatted English
speaking

S. Translation of vocational materials
prepared by the staff N SN U .

6. Others (specify)

V. Facilities. Ecuipment, and Surilies

The facilities. equipment, and supplies necessary for effective
vocational ecucation have been specified.. The ones necessary for
effective BVEhavo been suggested. Would you express your feel-
ings as to whether or not the facilities, equipment, and supplies
necessary in BVE are less, more, or the same as those in VE.

1. The facilities necessary for effective SVEPs are I Circle One

more, less, or the same as those for effective VEPs.

Of more or less specify*
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2. The equipment necessary for effective BVEPs are: Circle One
mom least or the same as those for effective VEPs.

If more or less specify:

3. The supplies necessary fur effective BVEPs are: Circle Cne

mom less or the No' is those for effective VEPs.

If sore or less specify:c

VI. What suggestions would you make for the vocaponal instructor who
has sultilanguage limited-English speaking students in the class?

:43
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Questionnaire to Identify Standards and Criteria

for Effective Ptlingual,Vocational Education Programs

Thank you far agreeing to participate in this study and to express

your opinion wt the standards end criteria that, wh.o set, would

indicate the provision of effective Bilingual vocational Education
(BM. The results of the questionnaire will be ust4 in the develop,

nent of the OV! component of the Vocational Education Program Review

foi the state of ?twits.

The following pages contain a series of standards and criteria

obtained from a review of the existing la and Vocational Education

(vE, programs. You are asked to decide whether each standard and
criterion, when met, will result in effective IV! programs.

Any feedback on items that should be modified. de:stod, or

added is welcome. All input from SW personnel is relevant and necessary

in order to devise a useful evaluation system.

Please write any comments or additional items on the back of the

pages. and /2 22t forget to write the number or letter of the stahr...ud

or criterion next wyourcrements or item.

You will notice that your name is Lquested. This is done only

in case there is difficulty in interpreting any comments and we need

to ask you for additional information. You need not give your name

if you do not wish to. Your responeas, along with those of others

w respond, will be summarised. Thus, your temporise will remain anonymous.

There is a separate sheet with the definitions of terms for your co:sentence.

Tasx I.

A. need each of tbe standards on the questionnaire.

S. In making your responses, circle 1,2.1. or 4 an aelowi

A. Bilingual Vocational Education (BVE1- EVE programs are

designed to provide students with skills and knowledge
of vocational English necessary for entry level employ-

ment in the occupational area of instruction. The lan-

guages of commuoication in the BVE program are English

and the dominaPt language of studen:s in attendance.

2. Vocational Education (V2I: VE programs are designed to

provide students with vocational skills necessary for entry

level employment in the occupational area of instruction.
The language of -ommunicAZV" in the V! program is Enolieh
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Task I. B (cont'd)

3. tiftlMLndifes The identified standard is equally rele-

vant to BUS and SE programs.

4. mar The standard is not necessary for an effective
BYE and/or Vi. program.

C. If 4 standard identified as appropriate for YE only (.) or
not appropriate L4222 (4) do not rate the criteria( go to the

next standard.

Task II.

A. Read each criterion for those standards appropriate for a'rE

or

B. Circle the response
as to the degree to
of the criterion as
has been met.

that most
which you
a measure

nearly represents your feeling
agree with toe appropriateness
of wnether or not he standard

C. In making your respeisia.cirolw 1.2.3.4. or 5 as below:

1. Strongly Agra. (SA)

2. Agree (A)

3. Undecided

S. Disagree (D)

if the criterion described would
have considerable impact in meet-
ing the standard in an effective
BVE program.

if the criterion described would

have a moderate impact in meet-
ing the standa-1 in an effective
B SI program.

if you are not sure whether or
not the criterion would have any
impact in meeting the standard in
an effective BSI program.

if the criterion described is not
necessary in meeting the standard
in an effective BYE program.

S. Strongly Disagree (SO) if the criterion described ...mild

have negative or no impact in
sheeting the standard in an effec-

:.
tire BYE program.

D. If a criterion is identified as Rielue (4) or Strongly Dis-
agree (S) go to the neat criteria. do not do TASI III for this

particular criterion.

273
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Task III.

A. For each criterion determine if it is appropriate for BIM
or BO TV

B. In making your response circle 0 or 1 as below:

0 - both The criterion is appropriate for RUE and VI

1 - AVE bnly The criterion is appropriate forBVZ only

Before returning the forms. please be sure that you hayi responded to

all items. If you have any questions aoout this; please ask the adminis-

trator.

Thank you for your cooperation.
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Bilingual. Vocational education Standards and4cittria

Purposes To determine the standards and criteria. which when set. will

result in effective SV2 progress.

L. Program (*tenting

Standards (Circle one. it 2 es 4 is selected skip to next standard)

1. Program objectives are consistent with Sv2 Vi 30T1 MONS

vocational &lunation Program Course
Standards - 1980 for the state of Plorida. 1 2 3 4

Criterias(If 3.4 or 5 is selected snip to next criterion or standard)

SA

A. The subject setter in this program
corresponds to the program descrip-
tiom specified to the vocational
education Program Course Standards
foc-the state of Placid'. 1

S. Objectives have been writtem to
cower the subject matter in the

program. 1

Standards

2. Program objectives are consistent

with the Se! standards as specified
by the major funding source (federal.
state. community. inhale).

Critter:At

SA

A. The subject matter in els program
coaresponde to the program deserip-

tics specified by the major funding

source. 1

8. Objectives have been wimps to
cower the subject matter in the

program 1

A U 0 50 SOTS
0141T

SVC

2 3 4 5 I 0 1

2 3 t 5 0

8V2 V2 D012 Non

1 2 3 4

01117

A 0 J SD 30T2 IVZ

2 3 4 S A 1

2 3 4 S 0 1

2 7 5
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II. Instructional Content

Standard: (1: 2 or 4 is selected skip to next standard)

1. Courses or units of instruction in this BVE VE BOTH toiNE

program are based on defined or measure-
able competencies required for employ-
ment. 1 2 3 4

Criteria: (If 3 4 or 5 is selected skip to next criterion or s;andard,__-__--

SA
A. The program provides students with

the needed knowledge, skill and

attitudes required for employment. 1

B. The exit competencies of the stu-
dent are compatible with current
employment practices in the field
of training. 1

C. The methods/sources that are used
in the derelopment of course or
units of instruction are: (rats

all choices)

(1)

(2) Available curriculum guides

(3) Textbooks

(4) Learning Task analyses

Task analysis of occupation 1

1

1

1

(5) Subject matter expert interviews 1

,6) Subject matter expert cOmmittees1

(7) Observation of workers in occu-
pational area 1

(8) Special needs of students 1

v.; Special characteristics of
s %udents 1

(10) Ot "4r (specify) 1

276

ONLY
A U 0 SVE

2 3 4 5( 0 1

2 3 4 5 1 0 1

2 3 4 5j! 0 1

2 3 4 5 0 1

2 3 4 5 0 1

2 3 4 5 0 1

2 3 4 5 0 1

2 3 4 51 0 1

2 .3 4 5 0 1

2 3 4 5 0 1

2 3 4 5 0 1

2 3 5 0 1

0
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II. Instructional Content (cont'd)

Standard: (If 2 oc 4 is selected skip to next standard)

2. The 'Work Experience,program is based BV! VE BOTH WrIE
on identified student needs. 1 2 3

Critecia:(If 3,4 or 5 Is selected go to next criterion or standard)

A. The *Work Exririence program was
established due to high potential
dropout cotes of:

SA A U D SD 80TH
ONLY
Eve._

(1) All students 1 2 4 5 1 0 1

(2) Limited English Speaking
students 1 2 3 4 5 0 1

B. The program is continued based on
current dropout rates of:

(1) All students 1 2 3 4 5 0 1

C. The dropou' rates are substantiated

by: (rate all)

(1) School records 1 2 3 4 5 0 1

(2) Student surveys 1 2 3 4 5 0 1

(3) Other (specify) 1 2 3 4 5 0 1

D. Dropout rates axe recorded by dom-
inate language of the student. 1 . 2 3 4 5 0 1

REMINDER: Pleas! answer all items for the determination of the standards
and criteria which, when met, will result in effective BVE c.lootans.

III, Advisory Committee

Standard: (If 2 or 4 is selected skip to next standard)

1. The program is supported by an organised $VE VE BOTH ,.ONE

and active adviscay committee. 1 2, 3 4
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III. Advisory Committee (cont'd)

Criteria:.If 3,4 or 5 is selected skip to next criterion)

A. Th. advisory committees that may
serve this program are: (rate
all committees)

(1) One county-wide committee for
all vocational programs.

(2) A specific county-wide oar
sittee for an occupational
wee.

( ; OChowlicOlirge-vide advi-
sory committee for all
vocational programs

(4) An advisory committee for
the specific program only.

B. The members of the advisory com-
mittee should include representa-
tion from the foliating areas,
(rate all areas)

(,) Employers

(2) Supervisors A Managers

(3) Employees

(4) iformar students

(5) Present xttle_nte

If) Parents (high schOol level)

(7) Accreditation, licon.:ing, A

certification baud ambers.

tit Comm:may leaders

(9) hetiseff Employees

0) Other (specify)

ONLY
SA- A U D SD ROTH BVE

1 2 3 4 S 1
A

1 2 : 4 5 1

1 2 3 4 5 1

1 2 3 4 5 1

1 2 3 4 5 0

1 2 3 4 5 0 1

1 2 3 4 5 0 1

1 2 3 4 5 0 1

1 2 3 4 5 0 1

1 2 3 4 5 0 1

1 2 3 4 5 0 1

1 2 3 4 5 0 1

1 2 3 4 5 0 1

1 2 3 4 5 0 1
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III. Advisory Committee (cont'd)

Cr Luria:

C. The membership of the advisory
committee is gevesentative of:
(rate all)

(1) Males

(2) Females

(3) Ethnic groups livinr in the
WOO

(4) Races living in e.s area

(5) Other (specify)

D. The functions o! the advisory com-
mittee arst(rsce all)

(1) Identifying employment oppor-
tunities for students

(2) Arranging for student use of
community resources

(3) Recommending equipment and
tools for the program

(4) Identifying cooperative work
sites for the students

(5) Evaluating the program

(4) Identifying essential compe-
tencies for entering occu-
pation

(7) Assisting in rultural under-
standing

(I) Providing and/cm identifying

bilingual personnel to assist
in the classroom when needed

SA A 0 0 SD ROT))

ONLY
BVE

1 2 3 4 5 1

1 2 3 4 5 1

1 2 3 4 5

1 2 3 4 5

1 2 3 4 0

1 2 3 4 5 1

1 2 3 4 5 1

1 2 3 4 5 1

1 2 3 4 5 1

1 2 3 4 5 0 1

1 2 3 4 5 0 1

1 2 3 4 5 0 1

1 2 3 4 0 1
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IV. Staff Cualificationa

Standard:

6

1. me program is staffed by qualified SVE V! SOTS NOME
persommtl. 1 2 3 4

Criteria:

COOLY

S. 30111 IlvESA A U
A. The program is staffed ty quali-

fied teachers/instructional pec-

&canal in the following areas:
Irate all areas)

1

(1) Vocational Education 1 2 3 -4 5 1

(7) Vocational Education. English.
and target language(s) 2 3 4 5 1

(3) Instruction of English as
a second language 1 2 3 4 S 1

(4) Multicultural understanding 1 2 3 4 S. 0 1

S. The teacher/instructional quali-
fications are validated by:
(rat, all methods)

(1) Florida VE Certification
(regular or temporary) 1 2 3 4 S 0 1

(2) Approved by local school
board ac board of trustees 1 2 3 4 5 0 1

C. The progrmsiestaffed by qualified
supportive personnel: (rate all)

(1) Guidance Counselors

(a) English speaking only 1 2 3 4 5 0 1

(10) Proficient iriEnglian 6
target language(s) 1 2 3 4 5 0 1

(2) Occupational Specialist

(al English speaking only 1 2 3 4 S 1

(b) Proficient in English 6
target lanquage(s) 1 2 3 4
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IV. Staff Qualifications (coned)

SA A U D SD BOTH
ONLY
BVE(3) Paraprofessionals

(a) English speaking only

(b) Bilingual English 4
target language(s)

1

1

2

2

3

3

4

4

5

S

0

0

1

1

REMINDER: Please answer those items for the determination of the standards

and criteria, which anon met, wIll result to effective BVE programs,

V. Pwcilitiss

Standard:

1. The facility enables program objet- AVE VE BOTH NONE
time to be taught 1 2 3 4

Criteria:

ONLY
SA A U D SD BOTH BVE

A. The classroom labs. or shops ate
adequate for the instruction of
program objectives in the following

: (rate all areas)

(1) Sint 1 2 3 4 5 1

(2) Location 1 2 3 4 5 1

(3) Arrangement 1 2 3 4 5 1

(4) Maintenance 1 2 1 4 5 1

(5) Accessibility for handicapped
students 1 2 3 4 5 1

(6) Safety aspects 1 2 3 4 5 0 1

(T) Heating/ventilation 1 2 3 4 5 0 1

(S) Iliumination 1 2 3 4 5 0 1

(5) Acoustics 1 2 3 4 5 0 1

(10) Other (specify) 1 2 3 4 5 0 1

7
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V. Facilities (cont'd)

Criteria:

s. sestrooms. dreaalnq room. ate.

are convoniontly located for:

SA A V 0

(1) eels students 1 2 1 4

(2) rmaplo students 1 2 3 4

(3) handicapped students
1 2 3 4

C. RN:grooms. dressing rooms, satiety

directions 6 Chaste us clearly

marked ins (rate each one)

(1) English only 1 2 3 4

(2) International symbols 1 2 3 4

(3) Target language(s) only 1 2 3 4

(4) English 6 target language /s) 1 2 3 4

VI. Instructionalitesources

Standard:

1.
Instructional resources are used to

meet program objectives

Criteria:

A. The wove* has the following in-
structional resources to attain

program objectives. (rate all

resources)

(1) Tools and equipment

(2) vocational instructional sa-

t:trials ins (rate all)

(a) English only 1 2 3 1 5 O. 1

(b) lish a target lam -

(s) 1 2 3 4 5 0 1

(C) sit language(s) only 1 2 3 4 S j 0 1

ONLY

SO BOTH . BUZ

5

5

5

5

0

1 0 1

0 1

S 0 1

5 0 1

5 I d 1

BOTH NONE

,3 4

ONLY
sVE

1. 2 1 4 5 1 0 1

(d) -Components of English a
target language needed for

occupation bilingu-
al secretary) 1 2 3 4 5 0 1

228



VI. Instructional Resources fcont'd)

229

SA
(3) English as a second language

materials foc :he occupa-
tional area 1

(4) Consumable supplies 1

(5) Belated Resources (equip-
sent, livestock. human
subjects. etc.)

(4) Audio visual materials

(7) Other (specify)

1

1

1

B. Tools and equipment in this program
are similar to those used in busi-
ness and industry. 1

t. Tools and equipment have the nec-
essity safety devices. 1

D. If tools and equipment break, ser-
vice is available to repair then. 1

Z. Note. broken or outdated tools and
equipment are replaced 1

F. Instructional materials in this pro-
gram are nondiscrisinatity in content
towards (rate all)

(1) Niles 1

(2) Females 1

(3) nacos 1

(4) Handicapped 1

(5) Ethnic groups 1

(6) Liafted English Speaking 1

A U 0 SDI BOTH
ONLY
BYE

2 3 4 S 0 1

2 3 4 5 0 1

2 3 4 5 1

2 3 4 5

2 3 4 S

2 3 4 5 1

2 3 4 S 1

2 3 4 S 1

2 3 4 S 0

2 3 4 5 0 1

2 3 4 5 0 1

2 3 4 5 0 1

2 3 4 5 0 1

0

2 3. 4 5 0 1

2 3 4 5 9 1

PXRINOtat !lease anemic these items for the determination of the standards

and criteria, width when set. will result in effective BYE
programs.
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VII. Recruitoent

Standard:

1. The program provides an active recrait- BVE VC BOTH NONE
sent program for students. 1 2 3 4

Criteriat

SA A U D SD
otrLY

9C13 BYE

A. Orientation sessions are held to
acquaint students with the program.

(1) Multilingual staff participate

in recruitment program

B. Printed information is provided
to acquaint students with the
program

(1) Printed material is provided
int (rate all)

(a) English only

(r) Target languages) only

(c) English a target Ian -

guage(s)

C. Community resources that are used
to provide information to pros -
patio. students

(1) The community cascara*s that
are used+ (rate all)

(a) Radio 4 TV

a.1 English only pro-
grams

a.2 Target language

progcaale)

a.3 loth English and
target language
prat mats)

1 2* 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 S

1 2 3 4 S

2S ,

0 1

0 1

0' 1

0 1

230
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Li

VII. RecruitmentilCont4)1
SA A U 0 SD DOTS

aliLY
SW

(11( NersOMpars,,cf b.1 English langwy. '
only

b.2 Target language(s)

only 4

1

1

2

2

3 4

3 4

S

5

0 1

1.

6.3 Both English and
tasget language(s)

(c) Social Organisations

c.1 social services
agencies

1

1

2

2

3 *,

3 4

S

S. 0 1

c.2 Ethnic duos . 1 2 3 4 5 0 1

D. All students are encouraged to en-
ter the programs (rate all)

(1) Male 1. 2 3 4 5 0

(2) Female 1 2 3 4 5 0 1

(3) From ethnic groups living
in the area 1 2 3 4 S 0

(4) From races living is the

area 1 2 3 4 S 0

(5) Lisitad English Speak-
ing 1 2 3 4 S 0

(t) Handicapped 1 2 3 5 0 1

VIM deLAP1291 No,

Standards

1. Admissions procedures for the program SvE VIE DOTI NOME

are operational 1 2 3, 4

285

231



12

VI/I. AdTissions (ccnt'd)

Criteria:

1%.

ONLY

SA A L n 20 BOTH BW.

A.I.Acsdemic prereguisites'are speci-
fied for st.dents in: (rate all)

(1) English only 1 2 3 4 5 0
./

(2) Zaraet lanNane score

English enowleage 1 2 3 4 5 0

(3) Shg113 4 71.s soTe kno.leoge

of ta-c lax:tiage 1 2 3 4 5 0

ii; 'range .dagets; only 1 2 3 4 5 0 1

,5, Enolisn target Ian-
1 2 3 4 5

3. Students encored in the program
are at proper grade level as
specified in tne Course :ode Di-
rectory-Peolic Schools 1980.411 1 2 3 4 5

c; The admission Procedures are de-

veloped bys (rite all)

0 1

(1) Administrators 1 2 3 4 5 0 1

(2) Counselors 1 2 3' 4 5 0 1

(3) Teachers 1. 2 3 4 5 O. I

(4) School s.ipport personnel . 2 3 4 S 0 1

r

(5) Parents I 2 3 4 5 0 I

(6; CoTmen.tyyepresentatives 1 i 3 4 5 0 I

(7) Other (specify) 1 2 3 4 5 0 1

O. TeachWs) assist in the selection
of st.idets who enter the program. 1 2 1 4 5 I 0 1

a

286
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$

VIII. Admizsions tcon.t)

E. The criteria used for student
"admission into the 'work Ex-
perience' prograi are: (rate
all) 410

-.(1) Truancy prblem

(2) Need work In order to con-
tinue education

(3) Deprvied econmecally

t.4 Negative attitude toward:*

(a) work

(b)' school'

(c) society

(5) Poor, %elf -concept

(6) Alienation

(71 Discipline probtem

(8) calf -day performer (limited

attention span)

(9) Over -age sirl grad*

10) Not relating to classwork

ill) :Lack%of Interest .

'(12) Other (sripclfy)

F., Teachers work with Student Ser.
'vice personnel to providi students
with information about occupations

O. Stueent6 service personnel help
deOelop flexible schedules to meet
special needs of Norktxperience'
students

233

SA A U D SD, 'BOTH
ONLY
SVE

1 2 3 4, 5 0 1

1' 2 3 4 S C'

1 2 3 4 ,5 1

1 2 3 4 0 P,

1 2 3' 4 g 0
41/

1 2 3 4 0 1

1 2 3 4 S 1

1 2 3 4 ,5 o 1

1 .2 3 4 S o 1

A 's

1 2 3 4' 5 o 1

1 2 3 4 5. 1

1 2 3 4 .5 1

1 2 3 4 1

1 2 3 4 1

1 2 3 4 S '0 1 t.

,4

1 2 3 4 1

2S7
A
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14,
8

r

IX. Class shrlImeht

Standards

1. Classroom enrollment is limited to evr VC ,E0TM NCNE

permit stud is 0 attiin the prg-
gram ob3act yes. 1 2 3

Criteria:
ONLY

SA A _I/ W Sr" BCTI SW'
"he enrollment is cestricted
lovide students wit? the spporl.
tunity to obtain prtoass obje-
tives 1 2' 3 4 i 1,11

X. Instruction

Standen:

1 Instruction isworganized in order IV! BOTH NONE

to assist students isrmeetvg pro-
gram objectives. 2 3 4

Criteria:

The methods of instruction that.;
may be used in order for students
to meet program objectives are:
(rate ail methods)

(1) Specific period of time is
allocated to egch course or

unit and students are expect-
ed to master the saterial
within the time period.
(time based)

ONLY

SA A U .D SD actor

1 2 3 4 i

(2) Instruction is varied to ac-
co:misdate individaal :earning

style of students. (individ4-

.a.lized instruction) 1 2 3 4

(3) Stalehts progress at their

own rate thrOugh a series of
tasks. (competency-based) 1

0 1

0

2 3 4 5 I 0 '1

,

A

.4

288V
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I

'1. Inst:%:tticn (cont'd) a
1

% , 0=
SA A 0 0 31:1 BOTH BVE

B. 'Me leguagcs) that may be ialid in t

the instruction ofi Students are:

Irate all)

(1) .Inglish only' 1 2 4 5

(2), Target ling(age4s) caly 1 2 3 4 S

(3) English s target languagefs I, 2 3 4

'Me inistrUttlonal staff'may mo

composed Of: (rate all)

(1) Vocational instructor was
speaks oAly Englash. , 1 2' 3 4 5

:TS) vocational.thstrucybc who Speaks

Engthmh i target-tanguage(s) t 2 3 4 5

(3) vocational witractore
who speaks foolish only 4 a pars-
psofessaonak who spears English

fr target language(i) 1 2 3 4 5 0 1

4

(4) Vocational Instructor s t part -

professional tiho speak English

t tact* 1angLagotta: 1 2 3 14 5 0

(5) Vocational instructor who speaks
English ktarcet languair(s) 4 a
pacaprofossio:411 speaking Eng-

lish only -1 2 3 4 5 0 1

0 1

0

0 1

r
1

;. The evaluatich motpodoldgies that may

be use for-the proems rre:"(rste all)

(1) A-stt.deht's performance is com,T4red

with tmat_di =hoc st.dents

(nosta-reIrtnce) 1 2 3 4 5 0

(2) A student's performance ta, calm-

*cod with a predetermined scan--

Ford Cogitation cefeconce) 12 34,5 0 1

((3)
A psetest/posttest is given to

determine individual student

achtevenat 1 2 3 4 5 0 1

F

299
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1S.

X. Instruction (cont'i)

E. Student .organisation activities

are included in the proven's
instructional componeAt.

F. The vocational student organ-
izations Ate supported cy
budgeted school funds.

eative or on-the -loo itCdoo'___r

struction is provided for all
students vixen needed.

REMIUDZS: ?loose answer :nese items !cm the cetermicet:on of the stan-

,.. dards and cri :-ris needed roman effect:me 3V2 program.

236

ONLY

85A A SD 1 SOTS SVC

1 2 3 4 '5 0 1
7.

1 2 3 4 5 0 1

1 2 3 4 5 0 1

X:. Student Job Placiment

Standard:

4.

t. 'Placement services .are provided to
rogram completer, and/or leavers

C:iteria:

-

A. The placement of students is the

responasbillty oS: (rate all) 1
. .

(1) Vocational instructor

(2) Cooperative education it
Sir=tat

(1) Guidance counselor

(4) OccUpational specialist
(high School only.).

(5) Student

(6) Director

(7) Other (specify)

A
-If

SA A

SIM . 111 BOTH NON

'1

U

2

..e)

0 SD

3

30TH

4

0
J2NLY

3VE

0

1 2 1 i .5 0 1

1 2 3 4 5 0

1 2 1 4 0 1

1 2 3 4 5

1 2 1 4 '5 0

1 2 3 4 5 0 1

1 2 3 4 s

.29e
II
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A

O

41
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Xf: Student Placement (cont'd)

B. The placerentof_stUdents who

1

SA A U 0 SD

.
complete or leave the program is
further assisted ty the follow-
ing agencies: (rat. .all)

(1) Florida State Employment
Services 1,.2

(2) Advisory Committee membefs 1 2

(3) Potential employers in bus-

ing:I:Land ind.Astry 1 2

;4) Ethnic.groap organizations 1 2

(5) Others (specify) 1 2

J
C. Aid for placement :s provided for

as, program leavers and completer.

I

(p Aid is provided for: (rate

all)

(a) Males 1 2

(b(1,Femtles

(c) Member minority ethnic

1, 2

group 11 2

(d) Minority race member 1 ..A2

.3 f4 5

3 4 5

3 4 5

3 4 5

3 4 5

ti

ONLY
BOTH BVE

0' 1

0 1

5 1

3 4 5 0 .1.

3 4 5 0 1

3, 5 0 1

3, 4 ! 0 1

(e) Limi4ed'English speaking 1 2 3 4 5 O. 1

1 2103 4 '5 0 1(fl nanoizapped

D. Organized expeuenle in the labor
market is provided to meet program
oclectives (#fork Experience Pre-
gram)

e

tl) Paient and employer training
agreements are available for

tech student 1 2 3 4 5

(2) All 'VUdents in program work 1 2 3 4 5

(3) The program operates in ac-
cordance with state 4 faders'

1. 2 3 4 6labor laws

291
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2

11.0"...
XI. Stadent Job Placement (coned)

ONLY
,A

4, abzignments to
employment stations: are
witnout bias.towards:
(Work Experience Program)

(aJ male 1

(b) female 1

(c) ethnic group 1

S

(3) race 1

,(e) limited English speak -

tog ability 1

(f) other (specifyis,_____ 1

(1) Student progress folders are
available to placement staff 1

(61 Student placement foldere are
available to placement staff 1

AIL. Student follow-up

Standird: 4

1. Data from follow-up studies are used
to make decisions regarding curricu-
lum and program revision

Criebria:

A

A. Students are Inford of the im-
portance of follow-UV studies

Students are informed of follow -

A. procedures
a
S.

C.

SA

1

1

achers/inktructors receive place -

m nt 4 follow-up information each

year for the purpose of: (rate all)

(1) Making program changes 1

(2) Sharing with school/college
411 administrators 1

2j2

238

A U D Sp Punt SW

2 3 4

2 3 4

: 3 4

2 3 4

2 3-4

S

5

5'

S

0

0

0

0

0

1

1

1

1

1

2 3 S 1,.
.

2 3 4 5 ) 0

2 3 4 5 " 0

BVE VI BOTH gONE

1 2 3 4

0

ONLY
A U D SD BCTH BVE

2 3 4 5 1

2 3 4 5 0 1

e 3 4 S 0 1

2 3 4 5 0 1

I.
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(37
XII. Student Follow-up (cont'd)

ONLY
SA A U

(3) Sharing with Board of
Trustees (C.C. Level
only) 1 '2 3

(4) Sharing with Advisory
Committee 1 2 3

(5) Sharing with students cur-
rently enrolled in the
program 1 2 3

C. Teachers assist in contacting
former students 2 1

XIII. AdT.nistrators and St.pervisors

Standard:

D SD BOTH 9VE

4 5 0 1

4 5 0 1

45i0i
1

4 5 tl 0 I

A.1.9!!1%:?rarnr5 ard.'nr -,IporV!,:nr1 pig- P.17 qM nr.lr

vide assitance in program main-
tenance and improvement. / 1 2 3 4

Criteria:

q5ILY

A. The administrators and/or super-
,:isors who pfovisle the assistance.

J are: (gate ill)

(1) Dean of Instruction (C.C.

SA A U D 3D I BOTH eve

only) f 1 2 3 4 .5 0

(2) Deaft/Directoc of Occupation-
al Lducation (C.C.only) 1 2 3, 4 5 0 I

(3) PrOgras Leader (C.C.only) 1 2 3 4 5 0 1

(1) Dicector of VE_Local

(high scnool only) 1 2 3 4 5 0 1

(5;' County level Vocational
Supervisor (high school

(4)

only)

ichool ftinicpal or Dir-

1 2 3 4 5 0

ector (high school only) 1 2 3 4 5 0 1

(7)1. Other (soecify),. 1 2 3 4 5 0 1

--
`.1

294
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XIV. Staff Improvement

Standard:

1._ The opportunity for prof e al
improvement is provided it4z5pr-
dance with staff needs

. .

CrIteria:

A.

SA
The staff development needs
of those responsible for
the program are assessed in
the following arias: (rate all)

(1) Cultural understanding 1

(2) Vocational update 1

(3) Foieign language skills 1

(4) English language skilld 1

r-,
(5) Other (specify) 1

B. Anservice.staff development
workshops are provided 1

C. Inservice administrative de
velopment workshops are
provided 1

D. Local funds ark provided for
travel to self-development.
activities' 1

240

BVE VE 80TH NONE

1

A I! 1

2

SD

3

OTH

4

ONLY
BVE

2 3 4 5 0 1

2 3 4 5 0 1

2 3. 4 5 0 1

2 3 4 5 0 1

2 3 4 5 0 1

2 3 4 5 D 1

2 3 4 S 0 1

2 3 4 5 C 1

- Additional Comments are welcome:

294
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F....VALUATION CF BVENESL PROGRAM REVIEW cor?onElr 241

DIRECTIONS: response that most nearly represents ycut feellrga as to the
appropriateness ci tOr standard and its criterion for evaluating tr.* effectiveness of
SVE/VESL programs in the state of Florida. Mve any additional comments in the space
provided or at tne end of this Instr.:mint. The Standscu/CrIteria Is appropc a to for

' {Both) Not
BVE 6 VESL

A Acceptable

2 ,IVE only

M Minimally

3 VESL

met,

3

only

needs improvement

4 Appropriate Comments

net N Not met

4

Standard I.

A. 1 2

. e.
1 2 3 4

A M

Standard II.

s.

A. : 2
4

3 4 ...

8. 1 1
.4-- .

. 3 4

A N

Sliendard III.

---_

A. 1 2 3 4

S 1 27f 3

C:1. 1. 2
P 3 . ..

4

1

2..1 2 4

/ 4
3 1 . / 2. 3 , 4

-

4, 1, 2 3 4

5 . 1 2 3 4

6. 1 2 3 1

1. 1 .
--__

2 3 4

S." 1 2

4--

3 4

g. 1 2 3

To _...._

4

A

Standard IV

4I 2

2

2

N

3

;295
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2
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a
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4
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71
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e

242
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.

I

ei

U"

A

A 4

A

J. 1 ,2 3 4.

4. 1 2 3 4

6.

.
4

2

--..-
3_ -
3

4

i 2 4

8. 1
2 3 4

19. 2 3 4

1
1.

2 3

3.

2 3

3

3
....._

3

4!

)

2

4.

A

Standard V

1. 1 ..

-
24
2

4 i
4

4

.4_M

2 3

2. 1

' 3. 1

...,2 3

3

4

4

4. 1 2 3 4

5 1_ 2 3 4

1. 1

4

3_

3

4

4

4

2. 1 2

1. 1

2

2

2

3

-3
a. 1 3 4

2 » 3 4

...1.

4

a. 1 3

3. 1 2 3.

a 4 _I_
v

2 3 4

...:to
t
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a

244

3 4

C. 2 3 4

D. 12 3 4

E. 1 2 3 4

F. i 2 3 4

.. 1 2 3 4

2.1 ,
2 . .1 4

4..25 ' 2 3 4

4. 1 2 3 4

5 ., 2 3 4

6. 1 2 3 4
r .

_A :4

A.

D.

1.

Starchard 7111

1. I 2 3 4

2. 2 3 4

3. 1 2 3 4

,.. 3 4

2. 2 3 4

.
3. 1 4

1.

a. 2 3 4

0. 2 3 4

c. 1 2 3 4

(a)

.1 1 2 3 4

4. r 1 2 3 4

.
a.31 2 3 4

298
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A..

.;tar.dat d

1 1

, 2. 1

AI

2 ,3 4

2 3 4

a 4

ft
,

3. 2 3_4.

t
ea.

I

2 3 . 4
.

...
2. - 2 3 4

C.

3. ..._ 2

4
a

3 4

r
.1. 1 2 3 4

t..
2. 1 "I 3 4

2 3 1 .

4. - 2 3 1

5. 1 2 3 4

.-",

k.

D.

: . 1 2 3 4

if: 3 4

l'' I; 2 3 4

a

C.
1. 2 3 1

1 2 3 4
F.

G. a_
A M N

A.

Si.Endacci XLI

1 2 3 4
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248

A.

'a.

Standard a:V

1 2 4

2 3 4

C.

1. 1 . 2, 3 4

3. 1 1 3 4

1 2 3 4

7"."

Standard XV

A. 1 2 3 4

8. i 2 a 3 4

1. 1 ' 3 4

2. 1 2 3 4

3. 1 2 3 4

4....-1_ 3 - 4.

1
C.

2 3---- 4

D. 1 2 3 4

E. 1 2 3 4

a

302
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/

BVIPRC Field Test Materials
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C.Illege :-..t Edu,..ition The Florida Stre University

Tallahassee. Florida 3:306Department of Lin...tt.or..t:
LeAdership

AdAEatwAnon
1-414icrEkkic.i.min

f.t,IcAtitm.d Au.dmwrati

-

As per our conversation on March , 198,1i I am enclosing dcopy
-of the lield'test Of the Self-Study Program' eview forms for programs
with Limited English 2rOficiency4(LEP)' studets: These are plograms

,
identified as Bilingua, Vocational(BV), Vodational English as a
Second Language (VESL) with, traditional Vocational Education (VE) and
traditional Vocational Education with LEP students .and no VESL

component. A
.

)

c,

Please complete the enclosed program review form-for yo r program(s)

and return. it

250

0

me on March\ _, 1981, when I will be in yo school to

conduct the on-pkte segment of the program review: Pt you eve any

additions, deletiong, or modifications please write them on the form.
When we meet for the on -site segment of- this,study, I would appreciate

° the opitiorttunity'to discuss your recommendations and/or suggestions for
the tdevelopment of an iffici4nt VE program review instrument for programs

with LEP students.

P I look forward to seeing you in the

N for your cooperation and support.

/jks

A

uture. Again, hank you

Sincerely;

Mary A a Marangos
Researc Assistant

3,04
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Collide of Eclucat.on
IDsp.irirnent of Eduational .

Leadership
Vocational Education
I206 South Woodward
1904) 644.6298

1

I

A

The.Fioc.da Staff University
Tallahassee. FIcrula 32306

rj

I

251

Your program has been seletted to be a figla'test site'for the develop-

ment of a component to the Vocational Education Program Review for the state

of Floridadand permission obtained from your administrator

This coMponent will be for voaltional and related programs. with Limited,'

English Speaking (LES) seudentsv, For the success of this project your coop-
eration is most importaptIn anticipating your willingnesS to cooperate

I have enclosed a cop of the Self-Evaluation form intended for the
administrators/instructors of tnese programs.

Please
me on Hard}
the on-site,

suggestions
conference,
for improvi

/jks

.complete the enclosed form for your program, and return it to
.,41 81, when I will be at your school to conduct or schedUlk _

RrogtClview. If you have any additions, deletions, or
please uirite them on the form. When we meet for the on-site

I would like to discuss your recommendations and/or suggesti
ng the component.

'I look forward to your cooperation.

Sincerely,

Mary A. Marangos
itsedich Assistant

"no
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THE VOCATIOIAL EDUCATION.INSTRUCTICNAL PR RAM REVIEW

IVTHE COMMUNITY COLLEGE AND ADULT EDUCAT 'N CENTE

IN FLORIDA FOR BILINGUAL VOCATIONAL FROG

VOCATIOpAL-ENGLISH AS A SECOND4LANGUAGE PROGRAMS, AND

VOCATIONAL EDUCATION PROGRAMS WITH LIMITED ENGLISH
b

PROFICIENCY STUDENTS

O

Itiformation for Completing self -Study Form

F.S.U. Vocational Education Study

Document No. 4

MOW- 2/81
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HAT IS THE VOCATIONAL EDUCATION INSTRUCTIONAL PROGRAM REVIEW?

In the present lese, the esearcner is adapting program review pr8-

cedurs to programs with Limited nglish Proficient '(LEP; students

enrolled. Thus, no sta will be involVed in thi.t review. The influ:,

of LEP students into the ducatic al system of Florida his presented
a new dimeiton to vocation I education. The needs,of theLEP.stu-

dents are .0 .certain aspects greater than those of the English speaking

students.' The state of Florida, in order to meet the needs of all its

student, his authorized the reexamination of the vocational program

review instrument.

253

The following pages contain a program review instrument designeeLto

determine whether or not the needs of the LEP students are being met

. in vocational programs that they areenrolled in. The researcher

isiequesting that you, as an instructor of LEP stpdents, complete the

instrument for your, r ram. In addition, please make any additions,

deletions, or modifi ons you feel necessary.

In its usual form, program review is a joint evaluation of-individual

'vocational education pr6;rams by instructors, school administrators,

and regional program consultants. The purposes of such a review are

directed. toward insuringthat vocational instruction: (1) meets the

deediinterests, andabilities of students; (2) satisfies the require-

ments of the occupation or occuoational.field in which the training

is given; and (3) meets the requirements set for it by the State Board

of Edudation for the operation of vocational education programs.

WY ARE THt REVIEWS OF VOCATIONAL PROGRAMS CONDUCTED?

The primary purpose bf program review is program improvement.' Pe-

riodic.evaluatbeh is an excellent means of assuring that corrective

action 4s taken as problems' arise. In addition, there is,_ the contin-,

ued emphasis throughout the educational community on accountability.

The Florida State Plan for the Administration 'of Vocational"Education

under the Vocational Amendments of 1976 contains-provisions for pro;

gram evaluation. .The program review process is a standardized
procedurs designed to meet the needs and requirements of local, state,

and federal agencies. ,

HOW WILL THE PROGRAM REVIEW FIELD TEST WORK?

The researcher will provide the local Bilingual Vocational Education

(BVE), Vocational English as a Second Language (VESL), Vocational

Education (VE) educational agency with program self - study forms.

These forms list the standards which will be verified by the researcher

during a later on-site visit. Oteview fdrm will be completed by

the BVE/VESL/VE staff. The field test self-study form is designed to

assist the researcher in developing the final version of tne BVE/VESLZ

VE Program Review Component for programs with LEP students in the state

of Florida Vocational Education Program Review.
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HOW WILL THE PROGRAM REVIEW FIELD TEST BE EVALUATED?

The BVE/VESL/VE staff who respond to the program se.tf-evaluation will i

also revi.ew the contents of the instrument for its validity in eval:-

uating BVE/VESL/VE-programs with LES students in the state of Florida.

tjhat portion of the study will-provide the participants with the oppori

to make additions, deletions, and modifications to the standards

# and criteria previously identified

ON-SITE VISIT

After the self-study forms are completed, the researcher will make a

scheduled visit to the educational agency to conduct a verification

'of the self-study review with teachers involved tne particular

programs.

The major aims of the on-site visit are to determine the extent to

which the report reflects actual conditions in the institution, and

to supplement the self-study report with additional data and

documeptation.

Points covered by consultants include: ?,

1. obtain rationale for.recorded answers

2. Review evidence
3. Allow opportunities fos-additions and/or revisions

4. Assess quality above-1d beyond what is recorded on the

self-study form

, 5. Relate findings to teachers in a' developmental and

constructive lay

Norking from self -study forms and in direct contUltation with the

teacheris) involved, the researcher will complete the working copy

of the BVE/VSEL/VE'prOgram.,

After completion of the on-site visit, and exit conference will be

conducted with the agency head and Rarticipating staff to discuss

the results of the review..

The major aims of the exft conference are to:

1. Determine the validity of the identified standards and cri-

teria for BVE and/or VESL/VE programs with LEP students in

thestate of Florida;

2. Determine discrepancies in the interpretation of the standards

and criteria by the instructors 7d/or researcher.,

3. Determine if the program review instrument and data reviewed

provide some assurance that the program is or is not effective.

4. Review suggested modifications, additions, and deletions with

staff. All responses, including suggested changes, will have

been summarized. with those of others who responded. Thus, -the

individual responcients will remain anonymous.
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POST-VISIT ACTIVITIES

An oral report of tne 'prosram review ifindings may oe made to the

educational agency if such a report is requestod 'oy tne pre-revi

negctiationa.

WHO-IS'RESPONSIBLE.FOR THE VARIOUS PHASES CF THE PROGRAM REVIEW PROCESS?

Phase I - Program Self -Study

Researcher

o.

dentify institutions and progvams to be reviewed

Nok q

o Submit plan and timeline for acComplishing goals

o Arrange and conduct a planning conference with edu-

cational agency administration to determine the
schedule for on-site visits and the establishment of

reporting procedures

o Conduct orientation for educational agency staff and

providd in-servicetrainipg on the use of instruments
if requested by the head of the agency

Local Educational c Plan and conduct self-study program review and return

Agency ,
coMPeeted self-study forms to researcher

Researcher o Review the completed self-study forms and other data

relating to tke program following on-site visits

Phase II -On Site Visit
MM.

Local Agency

Researcher

AO

o Make all necessary local arrangements for on-site visits

o Conduct an effective on-site verification of the

self-study review

HOW WILL THE FIELD TEST OF THE BVE/ ESL/VE PROGRAM REVIEW INFORMATICN

BE tae6H,

o The data will be analyzed to determine the validity of the
instrument in determining if effective education.is being

provided to the LEP students enrolled

o The data will be reviewed to determine the reliability of
tho interpretation of the standards and criteria by participants

0-

. 0 The data will provide the information necessary for developing

the final version of the.BVE/ ESL/VE Program Review Component
for program with LER students for the ,Vocational Education
Program Review for the state of Florida
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SUGGESTED, EVIDENCE FOR STANDARDS REFER TO NLMBERED ITEMS IN SELF-

STUDY INSTRUMENT -FOR OCCUPATIONAL AND COMMUNITY COLLEGE PROFICIENCY1
-/ PROGRAMS

Standard 1 o Written.provram objectives

o DOE Program description'

o Course description
o Written course description that is proyided to

students and parents

E

Standard 2 o,-Writen program objectives
o C of funding source standard specifications

o Cdfltse description

,o Written coursedescription that is provided to

Standard 3 o

o

o

o

o

o

o

students and 'parents f

(a) English
(b) Tar,ft- language(s)

Course outline for Syllabi
Defined performance outcomes
School procedure for modification of performance outcomes
Criterion- referenced measures for each defined performance

outcome
Task analysis(es) of occupation(s) for which the program
is designed

CUrriculum guides
Vextbcooks and other resource mater ials (Englii,sn and/or

o

Target Language(s)
Manpower studies

0 Dictionary of Occupational Tit1^7

Staryerd 4 o

o

o

List of advisory committee memOer (by.occupational
position, by race, by nationality, by language groups)
Schedule of advisory committee meetings
Minutes of advisory committee meetings

Standard 5 -0

o
o*

o

Teacher's Certificate
Specitl permit
Copy of letter' specifying approval of school board
Direct observation in classroom

Standard 6 o

o

On-site observation
DOE Design Criteria for New Facilities (State Board of

o
o

Education 'Administrative Rules)
Electrical outlets
Plumbing services
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Standard 7 o On-site observation

o Plan for equipment replacement

o Tools and equipment inventory

o Department budget

o On -site observation of available materials andrconsum-

able supplies

2'57

Standard 8 o Brothures (if available) (English, target language(s))

o Program handbook (English, target language)

o Employment information related to business and

industry .

o Interest batteries. (English, target lgnguage)

o Aptitude tests (English, target language)
o Achievement tests cEnglish language)

o Interview with student service personnel

o Interview with selected students (LEDs)`

o Written justification.for those students not at

appropriate grade level

o Written criteria for admission into class (if any exists)

\Standard 9 o Written triiria for- admission into program/course

o Brothure (if available) (English, target language(s))

o Program handbook lenglish, target langUage(s)).

o Interview.with student services personnel

o Number and percentage of male and female students

o Number and percentage of students enrolled,by race,

o Student goals and surveys
i/

by nationality, and language grqup

o College catalog

o Number and percentage of persons in non-traditional

fields

o Career resource center

o Career edudation program and material

Standard 10 o Class enrollments

o Laboratory size and equipment
.

(on-site observation)

o Cies schedule
o ts3Instructor schedule

Standard fl o Defined performance outcomes for each program or course

o Criterion-referenced measures for each,defined perfor-

faience outcome

o Topical outlines

o Skill charts (English, target language)

o Student profiles
o Evaluation reports

o Vocational student organization membership roster and

c--"Nprogram of activities

o Cooperative or.on-the-job-placement records

311



I.

I 258

.Standard 12 o School policies and procedures for placement
o Placement records
o Interviews with placement personnel-

Standard 13 o Copies of follow-up studiesor placement records
o Written recommendations for curricular or program

change based on analysis student follow-up data
o Reports submitted to Board, of Trustees
o Examples of revised course outlines
o Minutes of curriculum committee

',Standard 14 o Interviews with instructors
o Interviews with administrative and supervisory personnel

Standard 15 o Staff development surveys (with special needs component
for LEP teachers, cultural, languages, etc.)

o Instructor's individual plan for staff development
o In-service components
o College staff and program development plan and report

GLOSSARY OF TERMS*

Advanced Placement - Acceptance of a student in a program at a higher
level than usually assumed by entering students

Articulation - The relationship of an instrtictional program at one
level to similar or related programs at another level

Bilingual Vocational Education (BVE) - BVE programs are designed to
provide students with skills and knowledge of English necessary for
entry-level employment in the occupational area of instruction.
The 14nguages of communi:.;aLion in the BVE program are ENGLISH and
the DOMINANT LANGUAGE of the student in attendance.

CCD (Course Code Directory( Code - The number code corresponding to
programs and/or course offered in specific area or field as
outlined in the 1980-81 Course Code Dire tory

Competency - The ability (including knowledge, skills, and/or attitudes)
to perform a specific task or duty successfully

Coordinati,Ig Council - A group organized to/review total vocational
education, adult general education, and community instructional
ser'ices programs 'within the vocational planning district (region)
to make needed offerings and prevention bf unwarranted duplication

Criteria - Standards by which decisions can be made

Criterion-Referenced Measure - A measurement device t?ased on,nerformance
objectives which evaluates learners on the basis of'ability to
complete a task in a given situation according to a pre-set standard.

p
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Diseeminaltion - T(e production, delivery, and istributicn of products

to identified target groups

Employabilitl, Skills - Human relation sills requiied to cbtain and
keep a job

Entry Level Knowledge - The minimum knowledge required to function
effectively in initial employment

Evidences - A basis for supporting Or proving response

Fundamental Occupational'P- roficiency Course - Instruction in
competencies common to-a cluster of occupations for the pur-
pose Of developing skills, knowledge, and attitudes for advancement
into the next level of an occupational proficiency program

. ,

Instructional Program Desc r ons Bulletin - An inventory containing
a descriptive analysi f vocational programs offered jn Florida

Integral A term which i lifies some element or part as essential for
completeness

Laboratory - A facility designed to provide instruction in the use of
tools and equipment in an gtcupation

Limited English Proficiency ) - One who has difficulty in under-
standing, speaking, reiding,.or writing the English language

Manipulative Skills - Proficienc,A is handling and operating tools cr
machines, and in designing, shaping, forming, or fabricating
various objects

t

ti
Occupational ProfiCiency Program -'Same as occupational ftepara_ory

described below Y

Occupational Preparatory Program - A Capetency-based program of
instruction specifically designed tb,prepare a person for employ-
ment in, an occupation or cluster of closely related occupations in
the occupational fields of Agri-business and Natural Resources
education, Business and Office Edcation, Distributive Education,
Home Economics and Industrial EducatiOn.

Performance Objective - A statement of wnat the learner must do in '
observable and measurable terms (same as behavioral objective)

Pre-Vocational Program - A program of instructior..designed to provide
orientation to and exploration of experiences with the kinds and
levels of work in a broad range of occupatichs
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rUnits of Instruction - A subdivision of a progtan curriculum arranged

and developed in various lesson plan groups

Program
as

260

Area - The ocational area'*in which instruction takes placei such

Agriculture., Home Economics, etc. When completing the form, Ase

the following official abbreviations.

AG - Agriculture
BU - BusinesS
CH - Consumer & Homemaking
DE - Dist,ributive Education
DO - Diversified Occupations
FIG - Home Economics - Gainful

HL - Health
IA -.;nduserial Arts
IN - IndustrialhEducation
PS - Public Service
SP - Special programs

Sequence - The arrangement of instruction in a consistent and logical

manner

Service Area - See PrograMArea

Standard - A condition set as a measure or basis for comparisonN

Supplemental Program - A program for persons currently employed who

need training in order to update, or upgrade skills to achieve

stahility, or advanceMent in current job position

Target Population - The group(s) who are beicg serveciaby the program

Task Analysii - A list of operations and procedures performed by work-

ers in a qpecific occupation; may include materials and equipment

utilized on the job

Vocational Planning District (Region) - A geographic area that encom-

passes the boundaries of a community college district and all

public school districts contained therein.

10.

Vocational English as a Second Language (VESL) - Instrudtion in English

necessary for the occupational area
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VOCATIONAL EDUCATION INSTRUCTIONAL PROGRAM REVIEW

C-C*JPATiONAL PROFICIENCY AND COMMUNITY COLLEGE

FIELD TEST

261

DATE OF REVIEW ADMINISTRATOR"S SIGNATURE

SCHOOL DISTRICT PERSON COMPLETING SELF-STUDY

SCHOOL

NUMBER OF LIMITED ENGLISH SPEAKING STUDENTS ENROLLED IN THIS PR

LANGUAGE(S) SPOKEN BY LIMITED ENGLISH SPEAKING STUDENTS IN THIS PROGRAM:

1. 3.

2. 4.

PROGRAM CCD
AREA CODE

PROGRAM/COURSES TITLE TEACHER(S) NAMES CERTIFICATE
NUMBER

F.S.U. Vocational Education Study
Document No. 4.1
MAN 2/81
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DIRECTIONS FOR MARKING YOUR RESPONSES

262

On the following pages you will find a series of standards and

criteria that may or may not be necessary for effective education for
vocational and/or related'subjectS with Limited li Proficient

Students ehrolled. You are asked o review your program for each

criteria in reference to its stand1rd. ,

.

There are no right or wrong answers, so do not hesitate to
respond toeach statementlexactli.as your situation is.

Directions:

A. In making 4pur responses place a check in the column tha.
most nearly represents the program you are reviewing.

1) Yes --the criteria is met in this p;ogram.

2) No -- the criteria fs not met in this program.

3) Not Applicable (N/A) --the criteria is not appropriate

for this program

4) To Some Degree --the criteria is not completely met.

, 5) Used --the method is used in this program

6) Used to Some Degree --the method is used to some degree,

but not always

7) Not Used --the method is not used in this program

8) Do Not know --you do not know if the criteria is met

for your program.

B, In the event that your situation is not described please

, make any comments in the space(s) 'provided or,-on a separate

sheet of paper.
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%.J:AT!T,!L i7:STRLCT:;N,IL PROuF;',1

PRUFiCi'l:tCY 4N: CC:.!'LNITY

!. -0DGRAM C.BJECTIVES Aii,;ONSISTENT WITH THE VOCATIONAL EZUCATION POOORk!
COURSES STANDARDS - 1:6u FOR DETERMINING ELIGIBILITf 2R ;TE FUI.DING

YES '10

A. Owe tne'swoject natter in cats arogrs correspond to the progras
description specified 1A 7ocaclonal Ed..cation Program Course
Standards- -1M10 for determining eaigibility for weighted ff.!

funding?

O. Have oojectives can written to cover WI* kuoject matter .0
this prodigal

II. PROGRAM OBJECTIVES ARE CONSISTENT WITH HE !TANDAv'S ys SPECIFIC
BY THE MAJOR FUNDING SOURCE (FEDERAL CRAM STATE, 7ER) :t "IF to

A. The funding for this program is provided by 'specify,

I.

/11

Tne subjectlla
tionspecidtt

C. Objectives have boom written to cover the sup:loot wetter in the
moires.

in this program corcasponds toj.le program alacrip-
the major tdnding source.

YES

!II. COURSES OR UNITS OF INSTRUCTION IN:T4IS °ROGRAM ARE BASED ON DEEINED
OR MEASURABLE COMITEKIES FIECUIRED FOR DRAMMENT

yrs go
A. The plograprovides students with the needed knaledge, 21tLiii, and

attitudes required for employment.

O. The exit competencies of the student as* :nose necomeagY for es-
plcrieent in tne field of training.

- s USED

TO 3C1 C nOT

USED OCCan USW
C. The methods/sources that are 'iced in the development of

course 3t units of instruction Are.

263

I. Task analysts of occupation

2. Ayala/A*1e curricula guides
INIMNA WIMP&

1. Tentbooks

4. Learning test analyses

S. Subject matter expert interviews .1
S. Sale,ect matter *sport committees .. !OM

7. Cbsecvstign of workers in occupations' area

i. Special needs of students

9. 'Special cim:ectecistice of ocarina .11.0

.0. Other (Specify)

IV, THE PROGRAM IS SUPPORTED BY AN ORGANIZED AND ACTIVE ADVISORY COMMITTEE

YES .O
A. Does this program have an advisory committee/ (If YO qo to Section VI

S. If /le whet kind of advisory committee this program?

I. A 'prosaic county-vide committee foe an occupational area.

2. School/college-wide advisory committee for all vocational
' programs.

1. As advisory committee for this specific program only.

4. Other lipecify)

317.
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.t ..y .proi,%cAr.Dn fr:3 taut

WILOw4n4 _sec* 4.; teat

a.

Lapio.j.c.

Smpecvlsoss orb manages.

taplapsee

4. yoga.. acidotic.

S. Present students

ascents :high school level,

7. accreditation, licensing. and Certification aoasd saabota

.C. ry.ents.

ctmot

a. Calmeenity . enders

,. 4141niatrators

O. The asabossnip of the advisory conaltte. Ls reptesentative of:

that apply)

(chic. all

1. mat.. 4. Mandicapped

2. females 7. OtIlot:speCtfil

J. nano group' living in the ass.

4. Bases living in the Idea

S. iumlect matter experts

i. TA PROGRAM IS STAFFED BY QUALIFIED PERSONNEL

A. me .7.rograal a staffed :041/fled ter.ctsval;Inatr.ctor.$)

In the to:Lorin, avow tcheck all that apply)

1. 0cational Education

2. Jocatinnal Cducation. English. and target lanqua4e4s)

3. eg4Lah as Second Language ;BBL) inattuction

S. ESL allingual person in :asset languagets) 'specify)

S. malslc4ltaral uadftstanding

B. The tem:nu/Instructional qualifications are validated by:

apply)

L. Florida A certifieltion (temporary or standard)

2. apptoved by local senora boas* or ward of trustees.

3.

(Check all that

aegtalss ar temporary rioelds Sachet's ctrtificate
with other than appropriate coverages Ms met all
occupational emperisoce requirements prescribed as a

ptetaguilite to appropriate certification, and as sign

approved by the scnool ward to %awn out-ot -field

Yoe' ptbgcas 10 staffed by qualified supportive personnels
tt Ni slip to VI, if /01 oc yo SOME GEGSCE enact( all that

APPIY4

1. Guidance counselog(si
a. Proficient in foglisb and cosset language(s)

2. Occupational Spenialistial
a. fie:idiott in tallish and target lanquede(s)

J. rasapcolessionalts)
. '!lingual in English and target lanquage(s(

AA1
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C 04,a%maw OULU
.,:w ow...roam ow

3. aesstacoss, dressingrepeo. etc. ate conveniontly locatec

and easy to woo Oys

1. Kale etudfets

2. resole ISAIORCS

3. Plyescally handicapped students

Awattoorts, Jr's/ling snows.
satiny ditections and ChAtts are

cSeirly melted: '

1. Tt longuogessis aged to identify then ass,

s. English Only

0. Target lanquagets) only

indilan and totget languogets:

d. Internotionml crawls

IIthot (specifY1

Vii. INSTRUCTIONAL REStlICES ARE USED TO MEET PROGRAM OSJECTIVES

A. Does this program hove the following instructional
resources

needed for twdents to attain
program oo3ectives?

Instr6ctionel msterills

a. Instructional aatortals ate written in,

1.4 ,EngiLsn only

2.a English and :argot longuageisl

3.s T3Efict :141mgmego:s1
only

4.8 Components of English and target language(s)

-1" nosdod tor ocdpstion (e.g.. 011.1qual

secretory)

o. 'English as a second Isnguego notsriols for uhis

plotters.

c. Audi. vil$041 Witet44111
(If MO twig to 4.,,t( Yd 01

TO $ ONt OEMS cheers ones

1. Melia° only

_2. inel2sn rid target lonewageso

J. 111#08. Urssuagoiss onli
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4. 1atg443 .n trio inuct.mi .141 n-n-

4lseciAtnatOty in content COWA[34

1. Males

2. resales

3. Paces

"4. Handicapped

S. Lthr1C Groups

_ 4. Limited toiliss Spooking

2. Tools and Cquipmenti

a. Tools ofd equipment in this program ars similar

to those used in business and industry

b. Tools and equipment neve the necessary safety

devices

C. If cools and equipment bcsam. service 14 avail-

aele for corsairs

4. worn. brown. oc outdated [...els and .gulpeant

ass ceplacod

J. COOSOMOO:41 supplies

4. !Masted resources (equipment. livestock. human sub.

)4C1O. 0t4.

S. Other (specify)

VII!. RECRUITMENT AND ORIENICON PROCEDURES ARE OPERATIONAL

A. Orientation sessions ars held to acquaint studints with
the program OZONE ADMISSIO1 Ill N or 2/6 skip to Ri

If Lia or TO Ant =Om the staff that participate in
the orientation soar tCheck all that apply)

1. adid4ACO personnel

2. vocationsi instructors

3. Multilingual stall

. Other (opstuty)

I. Stinted elicitation OdidtiAlle are provided to the ptospec-

tivra studnntS for this program (It a or itai skip to 0)

1. if /11 or Miggairdi the lanquage(s) LS/use

a. tallish only

b. Tingst Lamm/401s) only

e. Tallish Sad target lanqusgste.

ro iCKE

LS :Etmxt 4. 4,A

4

.11 41111

266
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Zonnun4t, IIISC4ZO. us 4ncluaeu t. pia.vide Ado:mo-
tion to pcospectms ateeenta

The coo unity snacuscis used .so:

a. Radio and TV (If NO cc DO !IQ ?Now snap to 21

a.I inelaS only

a.2 Tasting languagole) cnly

4.1 &Islam and target language(s)

o. mewspapess at 4R of GO NOT 1N skip to :(

0.1 tallish language only

O .2 Tasi!et languagets) only

0.1 loch Collin& and target ianquagetei

c. Social Ocgansaacions at 40 of ?pump::
*Wm skip to 0)

c.1 Social service AlAnCi&S

c.2 Stimic clubs

Outreach seccuitsent staff

c.4 Other (specify)

0. Ali StUdenti ass encouraged to enter the program in-

I. nal*,

1. Females

3. attain gtoupaliving in the

4. Races living In Us, scot

I. Limited Milian Speaking

4 Nandicoppod

ACM

IA. ADMISSION ANDICTURES FOR THIS ADANA ARE OPERATIONAL

A. ACAdelle.pgigelpill4t01 Age Apeelfied toe students at

29 act, c0 x, it iig or 70 SC441 awn the languagets)

Witty

..._,,..1

1. Mills& only

2. Tifeet language pine acne ingiSsis knowlseiv,

3. Dal 11s0 paws sopa tameledle of target Lenguagetsi

4. Tasget 'ammo's(*) only

S. Studeats eneoLimi in tie WOWS 4f4 at proper grade
loyal as specified in tamp Course Code directory -
hallo( /sneak 16$0-61

tr
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VIp

C. :1 :S. 4S atItten ;aittiltCat:4n 10/41/.4....41 tat each

Student not VW Jtide at Vain 10.417*

0. Thai admission pecceJares ate deviairmor b WnClit 411
that apply)

4. Adminitratots

2. Advtrioty ConnOteme

I. Ccuaselocs

4. !embers

S. Other {specify)

t. ?wherein) assist in the selwelon of students "no
ants" NN program

ti
X. CLASS ellOUPENT IS A ACTCR *ICH PERMITS TWE ATTAIN-

mEmr OF PROGRAM OBJECTIVES SY E>34 STIVENT

A. Ono Um sumeoc of ;masons onsollea in the glass per -
lit taw attainment of pogrom oplectivant

44
Al. INSTRUCTION IS CAGAN IN ORDER TO ASSIST STI.CENTS IN

'FETING PROGRAM OBJECTIVES

A: 'het ace the sedoesnant msthod(s) of tnetructtool
:atom all cast apply)

1. A apecitsed pottod of tams is allosatek to 'doh
*outs" uplt and stints ago "spieled to mien'
the rectal within a tam petted (time bonne)

3. Inetzuetlea Is warted to accommodate lndlwadusl
leerntng styles of students

J. Unionist era's*** at those own rate thfough
swum of tasks mompotenty-wads

S. The lantbaege(s) in the linttmetion of students is/arel
loose" one)

S

1. Million only

_2. Tassot lanquageos may

3. Mellah and target lanymove(11

.:. The Instructlonsl seat Is composed of (check one)

1. Instructor vu speaks inoilsh only

t. Inouye:if who mosso tmlish and'tarlet
tut/pm/nisi IstrantTY/

3. IAStZuCtOlt who speaks ShIllsb only And a
pecaprotesslonal who spears intlash and
target /amosselta) iepeall;)

4. Instromor and a pasopeodessimal who speak Ems.
IMO and Mims lampoimMOI isPeeltY)
I neM mat Parepeolessional

S. 'Marotta; who soma Small* mid target
langoosols) sod pstaptelessloost speaking
Sheilah only Ispeattyl
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4

6

O. *net .a uva cedomiaani limed ut in

title program? -Cheek arid/

L. A st44ont's pertoesmince 411 managed 4.cn
that of *time students tneen-colecnncnns.

A stddoner pectodonca .1 zompated rtes
a prodotecrinod stasdeed :criceeion ree.
*fenced).

osganizetion activities are incl.Ided In tne pro-
gram*. instructional COS11040ftt

.
r. fhe velest101141 student 4/44A1444.0nS are supported by

oudgetad school: fund..

Cooperative of onthe.300 instruction id. provided for

all studio's Iowa needed.

r
504C.

_fie s

g 1 1. PLACINENT SBIVICES ME PRNIDED TO PROSSNI CCMPLETERS OR
12.01713

A. Too placement of students is toe responsibility of:
icier% all east apply/

1. Vocational laillttlaCtOt

COOrtelltivr education coordinator

1. Ciiidooci conneeles

4 Occupational specialist

S. tudant bunion/herself

a. Oicactor/frlocipal

7. County Supervisor

O. Otto: :spy:lily) .°

2.4°The placement of students the aomplaioed leave the progeam
is fusing( :waisted by the tolleeing 4100101441 ,check all

that apply)

1. flosids State Omployeent idievies4

2. Advisory Committer:members

3. 1,9484t141 employers in busisets and industry

_a. tenni° sloop odanisations

S. Ilene of ten above

4. Dorl7t Maw

7. °Cheri:opacity)

..t. Aid tot placement la pedeldad for program Leavoes and

completes.'

1. Aid la peOvidod equally foci

a. Hales

a. females

a. Minority :Mania group members

323.
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a

1. minor.i/ Avatar

o. Loire.) engirn Spewing

1. nandicarW4i.

mil. ZATA FRCr FOLILtruP STLDIES ARE USED TO MAKE MCISICNS REGARD-

ING CORICULAR AND PRCGRAm REVISION

A. Students ors misused of the Importance of folloarup

scuarti

S. Students ort informed of tali,. -up procedures

Teachorsiinetv.ictors receive) placement a :01100..up .nfurs-

&iron from students and employees eacn lass

O. if IQ of ILISSJEAS. how as tine information used?
tChisO4 all tnat apply)

1. Mating proem changes_

2. Discus* with schbol/college administrators

1. Sharing with leasd of Trustees (C.C.lovel only)

_4. Sharing with Advisory Committee

S. Sharing with etudents currently extolled in the
proggOO

E. Tem:hers assist in contacting former studeats

xiv. ACtilMSTRATCRS AND SUPUNISCRY PERSONNEL PIWIDE ASSISTANCE
IN maw mAINTIDOWE AND DIPRoyeee

A. Have eiminiscracive or supervisory persons provided direct

assistance to this program?

a. If /IA Of TO SOPS was,assistanco provided when

regusated?

--k

C. If I or Vjailgran assistance was provided pyi

Mature of ASolOCOMCO
(chow* all that apply)

a. Local Director of Vb.
rational Education

2. County level Vocation-
al Supervitoe

1. School Principal or
Director

4. Assistant Principal

S. Othicapoicifyi___

Instructional Program

le

.RE

.1

Instructional Others
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271

C.. GPIXNNITiES cawn STAFF :1AF4OVWENT :AS PROVI:ED

AC.CLICANCE "Til
EE:S 71E TEAOERtSr

TO 30.41

.zattn: r.cw

AL ..c cm, *LW development reeds :4 :44CnOtil in
program assesseat (If t2 oc CQ ?syr $44 re.

Ci

1. Ms scat Jevelogesent needs Of :0084 responsible for
the program 410 assessed La the following &CM'S

L. Caltecal understanding,

Vocationsl update

3. foreign language

A. troilism language sasLls

S. Instil/stimuli methodology

S. Other tspicsfyl

C. Inservice staff development vornsaope are provided

C. Inservict administrative development worksnops are
provided

C. Local funds are provided for travel to staff, develop -

most activities

XVI. 1,1%114 2vAuancy1 (to me beat of your vnovledgd,

MOVED

,
. =I .""'d.

A. The percentage of students that complete your moires iso

A. 11e,percencage of completers :hat are employed in one field
to watch they meowed tcalning oc seiated areas lee

C. The percentage of modest' vise 40 not =seises the program

(Immerse ASS rp

D. 'The percentage of leavers that ase deployed in the,field toe

whirs they received training or a solaced area lag

C. The percentage of sompletms and/or Leavers chat me insole
to eater roe lariat macho! (e.g., soreign stwents :so

INCICENCE 7 afrSTANDING SUCCESS OF PARTIC:PANTS (CPTIMAL)

if chore are any spinal scalene/ you *mold like to emotion; please
91V. WOM0011011 about C00 St01100t'S SOCCOSS veationini *WIC cud
of ramose vas acnisved, is most field success wee/obtained, and my
you believe he/she via an outstanding success.

325
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tnIL .-strum.-t ;in (1.! 'Le .rpevc:: ;ay r,s1...t.on.
?ease ..asy-a a :1,ttle Tcre cf tt

:c6r 4t.a. wit ze 4ola t

School;

Sp-241( Ind *,3,..r :araficiercy-

1,4r4u;a9*,

Lave

1'

2)

3)

S,

1,

4)

3)

ipoKen in your classtegi

Groups in C:11180121 (e.g., Mexican, Capon:

Vocational :d.cation SUdy
:9c..:41n No. 4.;
MAH - 2/41
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.

2

..0 .r.
i. were -ne :::. -c-.:Ica in -.re Self-traluati..n fun -..eAr vl

II

*!plaTit/

If A, scat suggestions wou:d you max, :o 4r,CCOVII -neJ?

---

1

was the Information for ".'omrletiug the Self-Study forn clear
inc explicit?

If '40, What suggestions would you sake to improvio them?

3. Were there any standards and/or criteria coat yo. holiove
should me added or deleted I'm, this instriment?

If Yes, pleasw,specify them:

4. 'Cm, you believe this instruarentuill provide the'following
information:

a. Determine if the ;rogras meets the needs, interests.
and ab.lities of students.

If No,what additions would you suggest to obtain
this information?

:steraine if he program satisfies the repir4ments
of the occupation or occupational field in which the
training is giVen.

If No, what additions would you suggest to obtain this
4nformation?

327
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Oft

c. ;.etc:-', If tne drogcam meets the cequi:ementa me for .t

4 Cie SG , Board of Education for the aporatlor. :oca-

ticrial edu.aticn 7ro7rama and tnetc relate4 ars.

If w. WIldt suggestions would you taae to obtain thls

Informatzon?

3o you have 4ny other suggestions that'woulo Improve this instr.:ment?

:If any, please specify):

I

a

ti

32b
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